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£duo«tiPi} liai Siiipox‘t«iio« In 

tht pl«ja»«4 (!«v«lop»ii»t whieh tlilf totiatrjr bat imdairtalcaa* 

A good d«al of stisdy oa Itc vartoa probXaaa baa htmn m&*T 
takan Isy vaaaarobars in aaoaat jraava aadaa tha aatplaaa of 
tba JIatioaal Coutsoil foa ifSdooatioaal Baaaaroh aad frainXag* 

Oaa aapaotf abiob it iraary vital for th* invaotioal 

trainlag of tha taaebar and abii^i X aa afraid baa not raaaivad 
adaqoata attantlos to faTf id tha avaXoation of aorraet 
tuparvlaor^r praotioaa in tba oomria of praotioawtaaobing of 
B4td« atudanta andartakan is oar faaobar Xraiaibg Colltiaa* 
Boring a oaraar davotad to taaohing« X bava baan giving wy 
thought fraquantly to auoh Idaaa ablobf atarting froa wy em 
training in tha London Initituta of Idoaatioat bava aaaa to m 
from tina to tiaat in tha oourta of planning taaobar trainiag 
prograaaaa in tha tfoaan’a fraining CoXlaga^ Baralbagb, Agra« 

Xf houavary fait that tha aohiaot naadad a oarafulX^ plaimad 
atu^* 


Baring tba fall of 1B68» wa bald a aariaa of aaatinga 
of our Taaobar Training ttaff to- ditouta tba pirohlaa of 
guparvltion of Praotioa»taiabini« Va ditouttad tba ala that 
bat to ha kapt in aindf tba pi^aaant praotioatf tbair dafiai«i» 
oiatf ohttaolaa to ha raaolvadf and aapa and aaana for 
iapi^vaaaat* ha dlaeuatad» in tbla aonaoatiiMi tba findliiia 
of Br«Ciirt*) Q«F««barrf of our ooHagaf In bar iftiadh^ of 
tba ^salltiaa of taaobartf tba predfaaataal jidicllla» paramtl 
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«hMPAQt«rl0tloa ftaa4t»io qualltltsy uliioh hft4 
t«tk«ii tov thft l*h*0« D«fV««« f iBftlly ¥• dtoidid to ojsdortako 
tho otodj of tho p3FoM«Bi of «up«7vliloa oodof th% foXlowliii 

llOAdft • 

X* l3otltt« iu!}d fuootioQi of faposrvitofoy 
2* tholf pvofoifiofi&l aklXlt, 

3« ptraoaol ohormottrlgtloo ond 
4* aoadtttla qualltlti* 

At a fir it ittpi dofist April aod May I262y tlia laitoo 
plaai of our •todaiit«t«aolitra vara aoalyatdf to study tli« 
ooraraft of ^aparriaory raaarks as aaltodiad la ttai* fhia 
proYidad tlia batlo aatarlal for aorky aod a pXaa waa draim up 
for uadartaklag aa orgaaitad study* tbit aas saztt to tlia 
Hatlooal Counoll of Mdooatloaal Baaaaroh and tralalag for thalr 
ooasldaratloQ and aooaptanoa as a aponsorad Brolaot* Tiiaf 

?v.» • 

aaoaptad It aad foraal aaaotloa mt raoalvad ia im* lt?0« 

Morkf hovavary aoold only ta takaa up la aaraast la August tliat 
yaar uitk tka appolataaot of a Eaaaarak Asalslaat aod a satood 
kaaaaraii Asslataot uas appol&tad lo dpril*?2« fours wara 
uodartakao ly tkau for oollaat’ou of data and fiald atudias* 
Lasaou-plaos of studaat^taaokars la tarlaus taaodiart* fralalai 
Collagas vara aaalyaad aad diaousaluas liald vitk taaakar* 
a^Niaal^ra tkara to oktaia tkair Ylavs* 

A ratlag soala vaa tkau vorkad out rad arat ta arpariaui 
ad iaalor Xdaoators la Yarlous uaivarsitlaa rad latlitutlans 




and on rooaiving thaif irapllaa and s^aaotionif noFaa foi* 
affioiant anparvision aera afoXaad« All thia tfoific took a 
longar tlna than that originally aatiaatad* 7ha t amir a of 
tha projaot haring in tha maanidiila andad in Pah* 19?2f 
aanotion for axtaniion aaa appliad for* fhia nai gran tad 
for a pariod axtandlng upto to XNie* 1972* A ftirthar artaniion 
vaa agread to and tha Aaport aaa oonplatad in Pah* 1973* 

It la aith a aama of daap aatiafaotlnn that thia 
raport it halng aubmittad to tha Mational CouooU now* tha 
work that hat haan dona willy in our opiniony prora vary naafitl 
to taaohar Jldnoatora in planning out imparviaion of praotioa** 
taaa hin g in taao ha r training Ck^Haga* Xn an y aaaay it wi ll 
foeui attantion on thia inportant aapaet of taaohar training 
ao at to prottota furthar atudP ond raaaaroh in tha light of 
axparianoa* 

X wuat with grataful appraoiatioB aoknowladga tha 
unatintad halp and oooparatlon randarad hy tha ataff of tha 
Woman*# training CoUagay SayaXhaghyty tha Prinoipala and 
Staff of taaOhari* Collagaa and of Jhipartaanta of iduaatSnn 
afflliatad to Agra 'Qniraraltyy hy tha Haada and taaohara of 
Praotifing Sehoola attaohaft to tha ahoray and ^ atudant* 
taaohar# in making it poatihla to oomplata thia valnahla 
proiaot* X am partloularly thankful to 2hr»Chra») 0*P«$harry 
in making availahla har thaala on "'A iattary of Payahnlagiiial 
taata for pr«diatln& of auaoaaa la taaahinif i aad for har 
raadinaa# to guida and acaist athara tngagad In tiMi f^Jaatf 




to R«P*?ariaa tot designiog all tha tools aaplo^ad In tha 
fov praoaailng all tha data and tow itrltlng ont tha 
final jpfportf Mra* Maaota Ra* K?lslma Hiaraf Uw» 0»P« 
Sharaa and H^i« Atha l*al| Raaaafoh Aaalatanti idio yandarad 
valuabla halp In aoUaatlng and pvooaaaing tR# data* X anat 
bnaavai* axpraaa wsy fvaataat datt of ipratltnda to tha lavttad 
jprofaaaor F*d*llaidn aho gnldad and rntniad tha antlxfa projaot 
twom It# vary inoeptlon ^ planing hit aatora aacpariatiaa and 
profound laarnlng at tha dlipoaal of tha gtaff angagad in tha 
prolaetf and althout ahloh aa aay still hava ta^ aadlnf 
through trouhlad aatars* last md eartainly not tha laast is 
tha iaoaansa gratltuda aa oaa to tha latlonal Counall far 
gduoatlonal Bataaroh and Training for having aooaptad tha 
prolast for its grant«ln«ald and for giving us all tha tlaa 
aa naadad to bring it to a suooaasful ooaplatlon* I aniit in 
tha and offar ay huabla davotlon at tha faat of tha Supraaa 
fathar for having grantad us tha patlant ptraavaranoa and 
inspirad taaa*aplrlt idiiah art to aasantial for tha aoaoiipllili* 
aant of a purposaful prolaot* 
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CHAPfSR I. 


It U of^n atatrttd that tcftohiff art liom» «ad*mii6t 

pvoduoid )xy taaotuvs^ trainlnf inttllmtioiii* t Tftf »o pirogftaiivt 

Qoustry yhUh dfslrti rapid ioolal and aaoiiaiio oh»iiii ma nmia 

con tint* d vltR tha •artiest of • fldv )ior» tamo hi rg, Shi bat to 

•ndaatcmr tary hard to produoa a iargi tody of ooapaitat toaehora 

dadioatad to aorta thi nation faithfully throQfh tha powarfnl 

of 

luitmaantallty of adnoatlon* Tht national ohjaatlta/prodnoint 
ooapitiiit and ^dtoatad taaohan nan ha aahiatad through tha 
organltatifin of taaohora* training prograMMit* Saphaaliing tha 
ntad for a totisd pregraaaia of taaohir adnoatloni thi Sdnoation 
Coaalaalon obtartati "A lonod prograauM of Profaiiiockal Idnaation of 
tiaohart la aasantial for tha ^oalitatita iaprofinant of adnaatloe. 
Inttitaant in taaehar adnoatlon oan yiald tary riah ditidantii 
haoauaa tha flsanolal rtaoiiroaa rognirad art mall ahm ntaanfad 
againat tha rtaoltlng iaprotaaanta in adnaatlon of BiUiootf'*^ 

ltftgMx,,Iisiialng..il.,JttM8ffim>dan^.It,iil», 

Although tha taaohara* training prograa»a la tary inpoflant 
for thi pfoparation of owptant taaohara at all tin atagii of 
tha adnoational laddir, yat it la diaidaly noat iaportaal at thi 


1 « Baport of tha Idnoation (^OMiisaion OOftiMat of India 

Xia Balhi, Pwi7» 

dioiat Xoot»aolif hatt haan nnaharad paga^vlaa and not ahi$tiniiit»| 





• 2 - 

t«oondar3r tbi t«aohiri* training progrannt for tb* 

tiiw tioondary oohool taaohira aoqulrat t{»olal vftightat* ftm tht 
foot that thi taoondary ftag* oooupiat thi oantral pXaoi in tlit 
aduoationaX laddar. It it thi tanlnaX point In tb» adnaatiociaX 
oartar of aoat of thi atndantt in thia otMtntry Mbo tithtr taka np 
font tooational training and tnttr thtir lift a« * folXottri* in 
tbtir vooatlimat anoh at oonpoundtri and nnrttf in tba nadioaX 
proftifionf oiarattra and ttohnieiana in tin Inglnttring jj^oftsaion 
atc.^ or taka up aona prlaata Imslnata or parantaX trada or ooonpa^ 
ti^» Sana of tbt aatriauXataa and tboaa abo haaa paaiad tbtir 
blfhtr aaoaadary axaalnatloay go to thi pcriaary aohooX taaohara* 
tralalaf iiistilntiona and aartc at taaohara in thtia aohooXa* 

Saoondary aohooXa aXiO aaraa aa ftidari for tba hi^r staff of 
Qniaarsity adnoatlon* tharaforai if stoondary adnoatian it dafaotlaa 
or inadaqnattf it ia XikaXy to affaot thi affioianoy of aoxle hath at 
thi hlghtr and Xotar laaaXg of Xlfa*a work syataa. 

SnfortnnataXy, *<tha aaoondary adna»tio» haa ffnarmXXy katB 
tonsidi rad as tin Mskast link In tht Indian adnaatlonaX ahain"*^ 
flu raatont for this naaknass ara manifold, fha adnaatlaoaX poli«^ 
of thi Qovamaanty tha adainistrativa syatami thi aooiatyi thi auist 
madia of oonatmioatloo and tha ttaohtrs « all ara rtsponsikXa for 
this sad stata of affairs^ mair ha In mrylng dagraas* k part of 
this xaspniiiliiXity daroXias oc tha ttaohiri* tralnini institmtiOBii 
also, haoanst it is this# institotioos mhloh prapart thi taaahsra 
for tha ttoondary sehaoXf. Any radtoaX improvaaant in taaaliiri* 

X* AaMff Eteanyim. idmtion in lim Xndiat Irondfint 01^# AXXis and 
Hiimiit Xtd.y X»«i, 
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tralninK pro^aMst alimt nay not hilp product ocnpttnt and dadioatwd 
t«a(}hBir9| y«t it oan nakn a fan-raaohlng iamot on tbi fntvvi t«aohiy« 
It toonst tt»rtfor«» dofiraU* to novitw thi. txlitini ttaoimr trainini 
pfO|;raiiBBM« and atsoit how far thi psaaant progrannt laca MMnd tht 
Idtal ono which th» praaant day affioiant and axparianotd ttaohiri 
of thi tralnlnf Inatltntloot oano«ptnaliii« 

Xlat-finj.!. » 

thi oourat of tha tzalninf or idnoatlon whioh thi proiptotiwo 
tiaohart of tha aaoondary aohooia nndargo ia fiiiaraXXy orcaniaad hy 
thi unlvaraitlaa or thair affiliatad oolXa^i. Sana nnlvaraltiai 
award tha B«Kd, (Baohalor of Sdnoation) and aoma th» 5«T, (Baehilor 
of faaohing} dagraa. In addition to tha Bnlfiraitlait tha DapartMtat 
of Kdnoatiaat Qowamnant of Qttar Pradaah nina tha L,T« (Llaaoliatt 
In taaohin^ eouraii throagh tha CaatraJL l^dagogioal Xaatitntat 
Allahahadt and a faw training CoXlagaa In tha Stata, Thia Xattar 
oonraa la a^ltalant to thi h,iid.t or B«7,y oooraa for tha pnrpoaaa 
of attkini adniaalon to tha hlghar atagi of ttaohar adooation and 
alto for antirlng tha profaaalon, 

Thi B«Sd«y or B«T,, or I<«T.| progrannoa iavarlahXy aooalat 
of two aaotlona wli.y (Da oonraa is thaory» and 

(ID prmotloa taaohlag« 

Gaatrally tha oonrta la tbaory oonaiata of flat laprst 
vls« (D priaaiplai of adaoatioo, (8) aduoatlonal iwryohologyi (3) 
ooatanporary prohiana of adnoatioo/hlatory of adhoatlan (4) adalnialr 
tion and haalth adnoation and (i> gmaral and partiavXaf aathoda of 
taaohinf* Praotiaa-taaohdag aonalata of taaohlag mhoot ID laataea 
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in iobool inbjtott,* Xa scm tmivtrtltlai «■ my «• SO Xasioaf 
mad in son* ss tss ns 26 Xtssons nv« proiotibsd«^* 1% is imsmlXy 
•xpiottd tbit iU th* Xsttons giota by tbs •t«6tnt*ltiabsrt sill 
Its obfirvnd and ioptoiasd )qr tbs tssobtra of tin imlvtfsil^ 
dssftytesnt of idoostioa/tmialnt soils gi. Xa idditise to tbs 
ttsohlag soitf tbs stadsnt tssohirs mf slto sxpsstsd to asqairt 
skill in tbs prsysfitisn of nstsolsl tlds sad sospltts sms 
sssifSKtats la sdaostiOBsl obsvt sskiag or la art and sraft. tbs 
imrroi* of this part of tbs B«ad. prograamt is to aqaip tbs ]iros|ao» 
tisi tsaohsrs sitb tbs rsquisits prefsttisoal skills* 

Tbs B«4d* toorit is a aM-soatb soorsa* Omsiallyi it 
starts in tba last asal; of duly or tbs first tissk of ani^st and 
aadt in tbs last tusk of April of tba foUotring ytar* Akoot 900 
soj^iog days art asailabls to iapart tbls traiaing (kotb la tbnary 
and praotloi)* Stadsnt*tsaohsrs ais avaloatsd la tksery and in 
praotioa aaiarmtalj and tbay art anardsd tao giadssi wm far tbiir 
aobitvsatnl in tbsory and tbs otbsr is praalifla. tbi aiii^pt 
giiaa to lbs t«a avalttationa art ass goal* Osnirally t tks Ibsaty 
sxaaloatlOB oarrlts 600 aarks and praotioal axaaiisitiOK 900 aaiks* 

Tbt BOdt of amlmtioii of tbs tbsory ooBisat of tbs 8»«d« iragramBi 
it tbroiii^ a systia of axtsmsl axaal^tloa* k fan tnlsafsitias 

« la a fs« imiysrsltiai a*g. Nasmt and Aiprat tbtra is irovisloa 
for tsaobiag only out taboel snbjast at an adaaaoad laial* la 
snob aatsi tba tsaohiag of tbs atibodoloigr of that labjaat it 
also dona at tbs adaaaosd lavsl* 

*« irimstaaa k.C* 

lllln,te,I,iaitUsliflBl^ I PsIM, Ctatral iBstilnP of Idwiillait 

P.it. 
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(for osaaplt Dtlhl and Bajasthan) aitlfo S5!l aarks In aaoh 
papar for ««tsiooal noj^ In thaory and tin • valuation of thla 
part of tin paptf io intarnal. In Bajaatban Uniatrslly, tin 
aarki of inttJmal aaiotaatot art shoim taparataXy bnt in 
mihi CTniatrsityf tbay aro addad to tin axtamal aftaaonant* 

tin aaataanant of praotloa-taaohinf la d<an partly on tba 
Itaala of intarnal a valuation and partly on tha tmtla of axtamal 
axaainatlona. In noat of tiw Indian Onivaraitita aoo aarka art 
aailgnad for pvaotlot-taaohing. Out of thia, 60 aarkt ara 
aaaignad for aoaaional uork Inolnding tta ^paration of adnoa* 
tiooal obartif partioipatloe in oo-ourrloular aotlvitiaa of tba 
oolligti and aOMitiata* good babavlour« 180 aarka ara aatlfoad 
for tha atudant^taaobara* parforaanot at tba final praotioal 
axaalnation whan tbay taaoh tuo laaaona of ttair ehoioo and alto 
to a olaaa of tbair eboiot* Tbaaa two laaaona ara axaainad ^ 
a paaal of tbraa axaaiaarat two axttmal and ont Intamali aaob 
of wbctt awarda aarki out of a aaxiana of 60» In aoaa unlwtrailiaii 
tin aarka for tba aaiaional work ara aant to tba Univaralty in 
adaanot of tba fomotloal axaainatioci but fvnarally tba total 
a valuation la dona by tba tbraa axaaiotra at tba final Okaaination. 
tba OantraX Inatltuta of Iduoatlon, llalbit parbapa tba only 
inatituti in tbia oountry wbara tba avaluation of tba praotioa* 
taaobing la ooaj^ataly intarnal* 

Plan* af BMatlo>-«»Mhla« la tt» woarMMt 

iPraotioa*taa«biiii forma an inta^pal part of tba 
prograani. It ia tbia progranMi tbat ina^j^tion of 



•I' V 


propBr proir«s«tfi»al mttitudis^ i«Xti«8, qualltiti 

and iklllf aaong thi atudant-taaobira li a«hiaiNid» this 
profTamiMi i« Intasdad to glvt tba prospvdtlf* taachirf a flr«t 
hand axparianot in olasa-ifoon ^aohing^ saintstnaiiot of dlaolplisMi 
a»o»g thi pajpiXa and partialpatioo is gisaral aoliooX Ufa* 

StMant taaobara art asppoatd to pink sp tb» athoi and apitit 
of tbalr fatsra profaatlos, Horaowr» thi atadast«ttaobir»t 
aftar gittiag aoquaintad alth tfea xaalltlaa of tin iltuatloo 
is thi ooorti of ttaair praotiei-taaohisg, may gala aoaM idia of 
of thilr profaailos in ttraa of Ita atatua, tarvioa oond£tlocif« 
roia, ftttnrt proapota and aaonrlty of aartioa. fhui. It it 
aaan that paotioa-paohing la rtaUy tha noat important aapot 
of tha taaohara* training programnt• It la through this 
progranuM that thi onltnra and traditiooi of thi training 
inititstloni art paitd on to thi fntnrt ganiration of taaohira. 

It la tha moat isitahlt aiianf hy ahioh innorationi in thi 
Paohing proftaiiOQ oonid ht madi and a hraat through in dia» 
bard traditiooi aohiivtd* 

Thi Importaooi of thi praotloi ttaohlng ia folly rialitid 
whin it it homt in mind that knowladgi aignirad through hooka 
doif not infXnanoi hihavioor« oslifi it la pmotloaXXy and 
dallhirataXy tramafomd Into aotlvitr imdir anitahia oooditiona« 

It ia thi riptltion of a hahawloor pttim whioh rainforoas it 
and maltaa it a pimantnt faatnra of tha work atyla of a man* 

In othir t^inaast profaitiona anah aa madioloat angiuMrlng 
and laWf tha aim traioaaa nndargo an appaantiaaihlp awaa in 
whiah thay gtt isilla opportnni^ to wmdt mndar ftaliatla tilMldniaf 
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to for«»« ti» •xl»«nol«a of tbt foturo work of th» prof**fioo* 

fbi proapiotlto toftohtra shoald lMi giimn mmisiLm opportunity 
to try out tboir tMorotiooI knowXodft in thi aotuol rt&llotlo 
iltufttlooi* It it thlo praotloo uhioh oroatoo nmoog 

tlitm atout tim worthubiXouoos of tlwir tmlolug andi offootivoiHios 
of th» Kothodoloiiy of ttaoMng followog in tho training oollagia, 
Without thla oxptrlanot tboy oannot uork in ttm profoiaioii with 
raaaonahl* Indoptndtnoo, initlatiio and asauxanoo of auotoaa** 
Baiioa, it aaaaa Juatiflahla to say that praotioa toaohisf haa a 
vtry aifnifleant and vital role to p(Lay In tha taaobar-aduoatlcwi 
pvograMaa«* 

gyJl.. antftUat TtiaafalB m 

flow la thla important part of tha taaehara* aduoatloo 
prograama oarrlad out? fha foliovlng axa aona of tha aavaral 
praetloaa folloiaid in tha training Inatitutiona to iapart 
ixptrianet of taaehlng to atudant^taaoharai 

glotat ttflafainK * 

2n aoet of the training oolXa«[aa praetioa"taaehlng la dent 

In two hXooka. laetura work la auapasdad altogathar during thla 

tlJM and atudant" taaehara go for thair praetiea "taaehlng to 

•OBMi higher aaeondary or junior high aehooX to whiah thay art 

aaaigtiad. The atudant^taaohara gtimraXXy glva o»a or two 

laitoni to a olaae per day during thla period, tha firat hXoeIc 

taaehing ia usually haXd in tha aootha of August * daptamlar 

and Oetohar for ahout X3 to 40 werltiiig days, Tha aaooiid hlotdc 

taaehing ia haXd in tha nentha of JaniuiJ^ and fahruary for tha 

« Tha axpeaaaifsia^tiaahar adueatlait'and * taaahir aiuaati 'W i ««d 
trainlng’diffar in their aonnotatiena hat thay will la uaad 
hara iatarahaiigealdLy, 
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•att« ptviod. 

In son* InttltntlOfii tb* pTantion^tnaohifif is btld In on* 
blo^ onljr, SoKitlnti, thi blonk ttaohing ii don* in th» aonth* 
of 14*7 and J^nn* aft*r th* thaorjr amalnations art ov«i^* 

In son* inititutloof th* ttaohing of tbioify paptra and 
th* laraotloft-ttaohing go on aid* \ff *ld*» During cn* jsart of 
th* day (utually In‘th* aornlni^ th* *tud*{it-t«aoh*r* go for 
praotioe-toaohlng and during th* othar part (uaualXy in th* 
•v*»lni^ th *7 aaitahla for th* thaory olait*** 

Ia.tt fiilto t ,,.tgafthla # 

In ion* Inatitution* on* or two day* of th* w**k ar* 
flaoid for th* praotio*-tftaonlng whin th* ttud*nt»t*aoh»r» and 
t«aoh*ri of thi ooll«gi go out to th* aohoolt* On th* oth*r 
day* thay oarry on th* thaory work, 

lnt*rn«hip prograna* of oarrying out ppaotio* ttaohlng 
if of r*oant origin in this oountry. It i* followtd hy th* four 
Bagional aoXl«|^i of Sduoatlon at A|««r« BhulianfshiMiry Bhopal 
and liysoxt* In this toh*ai*» th* stud*nt»t*aiihirs mx9 attaohid 
to son* ooop*rating sohool* for an aatandid p*riod| acMatia** 
far away in oth*r oitiaa, Thar* thay work a* appr*ntio*s in 
th* sohool and fsln «xpiri*no* in all th* aotlwltitsy ourrioular 
and oo*ourrl 0 Ular| of th* sohool, ioa* *xp*fi*iio*d t*aoh*r of 
th* sohool or so** taaohar of a tMining toll*gif if mm is 
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thir« m thi tfpott fuides thft 8tud«nt»t«aohtf and tuparviief 
hlf unvk. thi coordinator-iuparvisor of tbi iiothfr Inatltytiat 
(tbi trainluf inatitutlctt to which th* atndant balonfi) also 
viait« tha ooopiratlDX inftitution and tri«« to wdtrttand thi 
dlffionXtiti of thi Inttmi#, Aa yatf thi adaantagtt of thii 
liraotio* havi not eoii to thi notioi of thi taaohir adnoatora. 

But) it ii ocianonly filt that thi finanolal inpHoationa an 
Tilt and that it it not iKtaalhla for thi ordinary ttaohari* 
training inititutlon to lapliaint thli program, 

thiaa art) in thi naiOf thi aodii of orfuiialng thi 
praotin-tiaohing prograam In thi tiaohiri’training Initltutloni 
in thli ooootry, 

Sopiryiilop of praotioi-tiaohina 

Thi praotioi-tiaohing is guidid and ohtirnd Ity tin 
ttaohiri of thi training QOiligis/B,ifid« dipartiiintit Saoh ttaohir 
giniraUy lupirvlsia alx to lixtiia ftndiiit-ttaohari pir day 
ahinnr tolodk tiaohing it dona* Agra tlniviriity ha# aat op 
thi nom that tha taaohar-atcdaot ratio ahonld hi ji» IS* UiitaXlyt 
tha taaohari guida tha atodant-taaohara in tha prafafation of 

t 

laaaon notaa In tha aohjioti of thair om apieialixatioii* Bntt 
hart it nay ha notad that aonatiiaia tha ttaohari gnida tha 
•todant-taaohars in a anhjaot irhiph thay thaatalvaa haaa atndiad 
only opto tha flrtt dagraa laaal* In aoaa imiyaraitlaa than la 
provltloo for tha appointaant of *iiathoda aiatara* or aohjiol 
apoialiata oho han takan tha Maatar* a Oagrta in thi aohjiot* 






Xt loRf toetn ofttn that moat of th» »tipa 7 vigors 

do sots MQoh of thtir offort in dNivsIoplni; onong tbs itudint«> 
l^ashirs only fovaal sklXls In gacsoiatiJag ths mars nsthodologsr of 
tsaohlng a snbj«ct» Vary Xittl« gffort Is dtvotsd to th* 
nalntsnanos of ths dsairsd stan^rd of knowXtdgs of tbs stihjsot 
m»ttsr« Psrhaps it is aasmsd that sines thv stndsnts ar« 
gradoatss or post«fraduat«s in thslr ttaohinf subisotti thsy 
posssgg adsiiuttts ksowXsdfS of ths subjset nsttsr* Bot « very 
signifioant point is aiassd in this assusptlort* Ths Xsvsl of 
knoslsdgs and undsrstaodinf nssdsd for taaohing is smtirsly 
diffsrsnt frott that stsdsd for passing a tmirsrslty axstninatlon. 
With all tt3S ¥^ll*knom liaitations of ths srsyaloatim systSBf 
it would bs, by and Xargs, prost»ptloos to asstsss that tbs 
gradnatss and post*gradnatss oan snoosssfuXXy tsaeh tbs oonosptsi 
prootssasi syvboXs, and intsr^rslatianships inroXvsd in ths 
oontsnt of tbsir tsaohing sobjsot* tharsfora^ it aaytos said 
that ths studsatotsaohsrs* knowXsdgs of ths oontsnt is vary 
InadHiquats for ths pur pots s of t^aohlng. 

Ths fsoond phats of ths supsrvlsory roXs of tbs tsaehirs 
of ths training oolXagii is to obssrvs ths atndsnt^tsaohsrs In 
aotion* Bars» gsnsrally ths snpsrviaors watoh two to firs 
Xtssons par psriod, ScsMtinasi ths sopsrvitor antars ths o^^ss* 
roost puts dOHn a oursory raaar9c in ths siritlolss noti«both 
or lastaiopXan nota.boiic and goas oat* Ttaasa raiiarlts art 
iOsttiJMs gal^ laipirofitabXa to ths sto^ltoat-tsaohsr* for 
axaapXSi sosatiati saptraiiori writs ths rss«r)i that ^ths 
tiaohsr m» prootading m right Iliiai*^ *fhs Xsaton usa 
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toaohir mn $irlag a modal zaadlng* and to forth. Sooh 
rtmarki only baar taatlmmy to tha fact that tha aoparvltor 
obaarvad tha lataon oatually. 

Although fuldthoa la tha praparation of thi lataon »otaa 
la glaao by tha ipaoiallata in tha aubjaoti fonarally no apaolal 
^ualifloation it damandad for tha auparaiaicn of tha taaohlng* 
Laok of adtquata nmbar of aubjaot tpaoialittt whan tha atudanta 
art fpraad ovar a nun bar of praotiaing a<ihoola» tha faar of a 
biaa doming In tha nay of obiaotlva avaluation of tha ttudant* 
taachara* •aaaional work} and tha olalii of tha anpanrlaora that 
thay oan awaluata tha atudant-taaohlng without any raatonabla 
kaowladga of tha aubjaot mattar and oartaln admlnittratiwa 
ocoaldf ration t art of tan put fonmird aa axonaat for thii tarioua 
laouna. A suparriaor} howawtr} affiolant and axparianotdi 
oan hardly do ^uttloa to tha ttodant«>taachar if ha himtalf it 
Ijpiorant of tha aubjaot mmtUr that it balng taught, khrt ha 
oan apprAiat it tht aathodology of lnatraoti«»} bthavlonr of 
tha itudant*ttaohart} olaat-rocai ditolplioa and ganaral tooio* 
tnotional ollmata of tha olatt»room« 

Dagplta tha lixltation of thii praotlo#! it followtd} 
1:^ and lar|t} in all tha unifartititi and taaohart* oollagii. 

PB..tHf«.toCT n.ta». of tb. a«CT.iit Bfatloiii 

fhi i^dnoatlon comltilon mviawing tha major 

waaknaiaai of atudant^taaohini ob«ar«td» *'At praaant stuilint^ 
taaihars art oommemly rofolrad to giwi m tpioifiai nmmlMir of 
iaoCUitid liatoatf many of which axa of tan umtuparwlaad tor 
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lll-suprTla«d* Thi praotio* of ocDtinuoui blodlE ttaahlng it 
adoppd only in a Inatltutloni and Iti organlaatlon atlXl 
laavtt muoli to ba dtalffd**.* Tba ocnaiaalon hava nrj olaavly 
polntad out t)b« faot that itudint^toaohlng is of tan 
ad or in-isprviifd*. And it oan ba tafaly aiaarPd that 
thia paotlea hat not iaprovad In any appraolabla aiaasurai 
ainoa tha oonuniaalon praaantad thalr raport* 

It la a oOBaon ftaling that all la not mil with tha 
iuprvliiOQ of tha praotioa-ttaohinf york, nov dona In tha 
training ooXlagaa. It la tha atakaat link In tha taaohara^ 
trainlfig prograMma, vaakaat btoauaa it aakaa tha Xaaat liapot 
00 tha pofaaaionaX adnoatiOR of tha proapetlia taaohar* An 
IXXnatratlon of thia aaaknaaa say ba found In thi atndant* 
taachars* bahaTlour in thair firat job. Tha first thing that 
ffloat of than phanentXy danotmgt whan thay antar tha taaohlng 
profaaslon, is tha artlfloiaX and inpaotioal nathodology of 
taaohlng foXlowad in tha training oolXigta* Vary sooe thay 
oooaaiouaXy or nnooofolouiXy Xapaa Into tha IXXltaraoy of traininf 
ooXXait nathodology and pidk up tha nathoda of taaohing whioh 
art pramlant in tha aahool. Thara la thus total uastaga in 
ttaohar aduoation. Tha only purpota that this grand orpniaa«* 
tion aarws m that of oartifioatim* Tha etudant taaohars gat 
a dagraa whioh halpa than in finding a Job* 


« Mp^t of thi Sduaation Coaaiiaiiaii (li64*6€) Minlitry of 
gduattioof Qoaamwiiit of Xndlay Xau Palhli Xd66 p«74. 
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Tlm«| It is ts«J3 that tbs training noils go a art failing 
in thsir duty to produos tsaohirs uho ha vs faith in thslr profs as. 
ional knoslsdgs and skills and who ean oonfldsntly act on thsa 
in futurs* Ths part of tbs tsaohsrs* training progra«is whloh 
is largely rssponsihls for this sad stats of affairs is tbs 
practlct tsaohing prograsuns. 

tbs nssd for undsrstandlng this ohronlo and ssrious 
aalady of tbs tsaohsrt* training prograast and curing It is 
urgsnt and laps rati vs. Ko aalady can ba oursd unlass its naturs 
is elsarly and fully uadarttood. It ssaas rsasonabla, thsrsfors, 
to spall out tbi prsssnt prograaas of praotioa tsaohing and Its 
waaknsss as obisatlvsly «§ pottlbli* 

It is rattasr disappointing to find that as yst no 
systamatio attaapt has bssn aads to survsy tbs axisting aodtt 
of praotioa-tsaohing, and of guiding and suparvision followsd 
in this ooontry. A rsvlaw of tbs lltsraturs availabls in this 
arta will largsly substantlats this apprsbSQsion* 

I. Sons work has bssn dons by tbs dspartasnt of tsaohsr- 
sduoatlon (SCkaf) in oolXsoting inforaatlon about tbs systsas of 
praotios-tsaohing and svaluatioo adoptsd in tsaobsrs'tralnlnt 
oollsgis* 7ht souross of information art tbs ssainars on 
**studsnt»tsaohing and svaluatioo** orgsniasd by tbs Dspsrtasnt» 
iters sach ssalnarian was rsquirsd to prsssnt a rsport on tbs 
systsa of praotios^tsaohing followsd in bls/hsr institution* 
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Tbfe reports ct atttlnar* paraaant a bri«f atwmary of 
thi praotloiifl follovtd in thi Unlwraitiai of thii ctountry. In 
allf th»aa raporta oovorad 280 aaoon^ry training ooXlagta in 
ttm a«i3otry« A fav axoarptn froa tht raport art givaa baloai ** 

Th» anpartiaor 1 »ib to tniarviBa all tba «tndant»taacbira 
taaohlng diffaxant antiaota, Sonatiaaa tha anpaTTisor baa to 
an par visa fi^ to saivaii atodtat-taaebara In a ]»rlod of 30 to 
40 ainutts. Tbda rasnlta In a graat strain on thi mind of tha 
supsrriaor, • 

Qtnarally *t0% of ttw lassona ara suparalaad. 

Cfi> . 

Hmty anparrisor ganarallr toptrviaat 5 to 6 laasona par 
day, Sonatiswa in ona pariod ha auparviata nora than cma laaacn, 

Tha atndant taaobar taaohaa only csja pariod par day, 

7ha anparriaor ohaaraaa two atndai}t*taaol»ra« pr priod, 

(43 gait. 

iitai.oh aoprviaor ohaarpa tim Itaaon for two prioda. 

In aaoh priod P ohprpa two to four laaaona, Ba is axpoPd 
to auprvip tha laaaona in all tP anbpota. 

(i) 8i,ii 

4adh auprviaor haa to auprrlp 6 to 8 laaaona pr day. 

A apoiality of thi aollap ia that thap is fpadOK for tha 
Paohari to aort aaoording to thair oanpnianoa. 

*XGSlTt a aorkihop on atndast Paohlnt and amlaationt io.£CXt 
mo, p.i. 






A numvifiBor 8ap»rtlst8 «X1 tbi sttadfati in a moticlng 
«Qhooi. H« 8««i thr«« to foaf studant-ttaota*?* por p»Ho€» 

Oasarally 70)C te 7SM of tbi laaioea axa loptrviaad, 

( 7 ) 

ttaaory Xaoturaa and practiot taaohlng prootad fiAoXtaoaoufl-. 
Xy« In all 40 iuptrviaad Xaaaona In tao tohool ftjbjaatf ava 
givan hy tim studant-taaobira dor lug tbi oooraa of traloiag. 

aiitia. itiw* 

Ttaa lataqna art aoptraiaad tha Matboda^aaatar wbo alto 
•opirvlaat Xasaoni in tlja sobjaota otbix tban his iptolaXity« 
QtnaralXy, ttm aoparvlaor has to sitpsrvliia 4 to 6 Xassons lit 
Oita prlod. 

i9) ■» .ltia,&tei),* 

A soparalsor is asEiaotad to auptrvlaa aaeh stodant imdar 
his ohargi in aaoh |»riod* Motfasai>y tbsy art rola^d in thi 
naxt tfiaah in ordar to faMiIia;piia thaa vlth laoh stodant. 
Soprfision and ohad^ing of lasao} plans ara donty throughly 
in the heglsnlnfi hot in a ralaaad aanaar at tha Xatar staiss, 

(xo) .gflUl,it, 

On an airaraga hatvsan 16 to m yupiX taaohifs art 
assigsad to aaoh iraotising sohooX. Cat* staff wmmimr of tha 
B»4d* dalartaant is dapatad to coa pmotiaing sahool gm ttie 
day* thara ho anprylsas lasscni In all tha sihiaotSf piying 
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sort att«:nition to tho lesson* in his cm sobjeet or sobjeets* 

Ifiaoh tteaber of the staff does duty at eaoh inatltutloot for one 
or two days a week by rotation, the bead of the department 
visits any one institution eaoh day» thus aaklng the supervision 
acre intensive on that day in that sohool, 

the above passages regarding the system of supervision 
srevalent in a fairly large nmber of universities of Ottar 
Pradesh and Hadhya Pradesh, oiearly show that au|»rvision is 
not adequately and satisfaotorily done. Very few training 
institutions have their own praotlslng eohoole and generally 
the eupirvleore euperviae leeeone in suhjests other than 
their own* the suparvieion of 4 to 6 Itasons ptr pariod of 

40 minutes eaoh oannot be said to bt satlsfaotory by any atratsh 

of imagination. 

a 

Again, It may bs remarked here that these data about the 
fupsrviilon of praotioe-teaohing are sketshy and liable to be 
baited, beiuittse they are based on the reports given bf a member 
of the teaching staff (supervisor) in a tsmiaar away from the 
institution, the tone of reporting often depsnds on the 

loyallty of the member to his institution at well as the ginaral 

trend of reports submitted to the seminar, fhe data therefore, 
are of doubtful validly and reliability, 

2X, Pr. &.Q.a aatOft (a»6P) of the Central Xnetitu^ of 
iduoation, oondusted a study m Supervision of Praotiee femebisg 
done bP the student*bemobers of *tiii l,4d, eouree tbreuidb 
oorrespoadenoe*’* H fchmulated the foHowlmi objeottvee of tMm 




V? - 


study .* 

(1) To find out tha sactsnt to which ths supsrtlslon 
of the student-teachers under the B.iSd, corretpondsnoe-course 
was dons both by ths school principals^ and staff of GTE, 

(li) To assess tha nature of supsrvisioo dona in terms 
of the followings*- 

Ca) Supervision reinarKs per supervised leasoni 
(b) Coverage of supervision remarks, and 
Cc) Types of supervision remarks. 

Clii) To make a comparative study of ths tupervision 
by the school prlnolpals and staff of Ql^ as re«pirds Ca) 
different school subieotst Cb) men and women stulent-teachers 
and Co) teaching experience of students. 

Sample: 

The study was baaed on the analysis of the following 
data Ca) 364 lesson plan note-books, of which 269 were of men 
and 95 of women student-teachersi 

(b) 3200 lesson plans, 2400 of men and 800 of women 
s tuden t- teachs r s: 

(o) 17?8 supervised lessons, 1317 of men and 46l of 
women student-teachers, and 

Cd) 7160 supervisors* remarks, 490B of men and 22S2 of 
wenuio student-teaoherst 

The findings of this study which ere relesmnt to the 
purposes of the present Investigation are briefly presented 

sBastogi, k.o. jaa.sixylilfi0central 
Institute of Education, Delhi, (icEBt) 1969, pp. IIS. 




b«lom . 


Flndlneit * 


Baftogl found thit tbi prinolpetlt of tht prAotlsisf 
sohoolt vho utrt ro<|Uix«d to lupervlai tb» ttaablng of tbi 
studonts of thoir own aoboolg^ ditouitod tbs losiooi of 
of non and nonan tifalnsss. 5J^ of tht tralnsti oonXd not Isiniflt 
frcK thiin gnldanot at all. On an awnagt$ onijr fix lastoos of 
a trainat ^rt dliotisaad hy ths prlnoiiialt* On thi other handf 
thi CXii staff dltotttssd the Xotaoos of of atn itndtsti and 
99J( of noaSQ stndsnta and ths attrags Bimljor of isssons disonss* 
ad hiy ttm QXH staff for both ma, and aonan studanta aas onlf 
thraa» fhasi on an avaragt, cnlp 9 lassons of stodants mm 
dlsoussad taking into oon si da ration tht laasons dlaoussad ^oth 
hy thi Frlnolpal and 019 Staff. In sona oasaa only ona laston 
aas dlsoussad tiF ths 0X9 Staff at as|l at ths prlnollials. 

BastOfi found that tht CX9 staff and tbs prinoliali of 
praotising sohools aooordad dlffarsnt asightagts to tbi varioos 
aspaots of tbs praotios-tsaohing try ths studsnt^toaohtrs* fi» 
following tabla prasanti Ms findlngsi* 



m 

« 


Mfo 

1 

* 

MSMH 


il>aaslo|niDt of lasson 

1 

|Qtiastioe and Baipoosa 
iOsa of blaoktioard 

29lt * 

1 

PaialoiMaot of Ltsson 


wi ♦ 

1 

Qoastion and fatponsa 

IMt 

u% * 

a 

Ovarall prfofaanoa 

isK 
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Wtlghtaw for - 


Mfn 

ion I 

lltaapitolatlon 

I 

i0s« of natorlal aldi 


1 

t 



If * 

1 

Atiigonant 

If 

8f ’ 

t 

inbjaot natttr 

if 

if * 

« 

if » 

Baaapltulatloa 

if 

0aa of natarlal alda a»Sf 


t 


tht aiovo flndingt nako It oloor tb«t ii nry 

llttlo diffortnot on thi tasli of otx io loylsg fMphacia on thi 
dlfftront aaptott of •uptrnlaloo* Oroator aapbaoli la laid opoa 
thi oultivation of tim paofaailonal idcilXs than on thi aodoitt** 
tlcn of knonladfo. 


8aitogi oataforiaad tin tQptfvlaory rtmarki Into four 
qoalltativa typaSf vls»» appriolatlaoi iug|iitlyi» nifatlna and 
nautral* Ha found that moat of tha raaarlta fivtn ty thi 
prinoijpala wart appraoiatlri {B4i for mq, l%i for noaan) only 
X3i of tha raaarkt nart aufgiatlva» hath for mn and nnatn 
itudanti* TM ntfatlaa ranarka Cvhioh nart arltloal in natura) 
aara only if and 7f for »an and aoM» raapotivaly* fha noutral 
raaarki rartf sf for atn and 4f for voaaa. Although tin 
OXh ataff alto gata aoatly apprtoiatiifa ranarka^ thay did not 
do to as o^ruhalmlnily at tha prinoipala. In thair oatit 
appraolatiaa ranarka vara fiaan for of nan and M of noHan, 
auggaatlat ranarka for i7f of nast i?*if of wonon and ntittiat 
ronarka for igf of nan and 10l of vom»« Xt ia lata ratting 
to find that thi OH ataff gafa no nautraLl xaauirka* 





so •* 


Tbs ptrotntagB of sen itudents aitpex'vited Igr the CIS staff 
was only 30, and that of wonsn stndents 46* Oenaxallyy CX£ staff 
ioparwlsadi the lessons of wonan sttiidents sore ffe<}«Mintly than 
those of the sen students. 

Bastogl snriwyed the supervisors^ xesarki on the lesson 
notes and teaehing of the stildeot-teaohsrs of the eorrtipend^nee 
ooursi only. His study reveals surprisinfly that very little 
attsntlon is paid both by the prinoipals of the praotisinf 
sohools and the CZI staff to the praetiee-teaohtnf profraane, 

III. SJai. also of the central Institute of 

i^dneation, Delhit oondiioted a study on **8 valuation of pnaotieS'* 
teaching in Teaohars* Training Institutions*^ 

Bs oolleoted information from eighty two heads of 
secondary teachers^ training inetitutlons in nine statue of 
the country, vis., Btlhl, au^rat, Haryana, Jasaiu and Jlashnir, 
Maharashtra, Madhya fradeth, i'anjab, fiajasthaa and Uttar Jh^adtsh, 
end also fren two hundred student*teachers of ten eelected 
teaoherestraining inetitutlons. His findings relevant to the 
present study are given belowt* 

A aa^ority (Si*T$) of the institutions have scsie systsa 
of iatemal assessaeat, but totel Internal assesssMiat of 
practice teaching is found onlyX in of the inttitutiens and 
complete external assetsment in iS.djK, Most of the inati tot ions 
which have some aema system of internal asscssaant do act give 

1* Srlvastava, B.c* ,*8mliiatioo of praotioe teachiaf la 

Teachar traiainf Institutiooi,** Caatral Inatituta of Xdaoatioet 
IDelhi, 
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any aor* than 60^ of thu total aarks of praotioa-taaohinf to 

It.^ 


Thi axaninlni agtnolaa hai^ not dafload t)hi iotana of 
dlat7ibutl<m of marka own tha diffarant aapota of tha 
a valuation of practica paohing and thi inatitutioni wna 
fwa to daw lop or not to dawlop auoh a aohaat. 

tha inatitutloni aurwytd alto (axeapt haw no 

aob«»a of dlatrihuting nark a of Intamal aaaaatnaiit owr tha 
various aapots of tha avaluatlon of praotioa < taaohlng* 

Thara la no ooiuioi) pttarn of diatrihutioo of aavkt awn in 
thi fa a (8,6j^) inatitutloni vhioh haw diatinotly dlatrlhutad 
thi aarki owr thsaa Itaaa* 

•*Thi aataminara of final axamlnation of praatloa In ttaetv* 
ing/olasi taaohing in tha axtarnali and tha axtamal 
axamtnara in tha aiwd inWrnal»axtarnal a valuation ayataM) 
uho ara praona froa outaida ttm inatitution do naithar aaiaaa 
tP ttiilonal aork of atudant^taaoPrai nor ara ohlipd to 
oonaldar tP Ptoanandationa of aaard of aark/diviaion aada by 
tP suprviaora of itudint^Paohing throngb tP Pad of tP 
inatitution* fPaa axaainara uaually rap tP atuPnPPaoPra 
on tP Paia of tPir obaarvation of tP tao final laaatfia 
Pught fay tPa***^ 


1» Ibid p* 96* 

2« drivaaPWi 2»C*,**Loo» Cit»»*p.97* 
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2 h 0 5t facts noted by Srimatava throw light on tho 
kind of oontldoration fiwtn to tha aatslonal wo^ in tho final 
afstssnint of thd praotio# t«aohln|, Firstlyt oontldtrad 

only a routint work which Is to bt dona» htoAhto it It prt««rlb» 
«d In tha tyllabna* Tha intastlp.tlon dots not Indloatt If 
tha pirsonallty eharactarlstioi of tha atotl^nt-taaohira aft 
aralnatad or not« It alto dots not throw light on tha :^oftsili»« 
al akillt and aoadaslo (]nalltla« whloh art dawaloptd aaong tha 
>tndant«taaohara during tha oourst of training. 

tht «»«< for « awj law CiiriiBt PraBtloiM 

Afttr rawltwlni tha litaratura awallahlt on tht currant 
ittptrwitory praotloati tha inwaftigator waa conwincad that 
no sariout and ptnatrating woidt hat bean dona in this araa. 

No itudy a war attempted to find out tht daiirabla partonallty 
oharaotcrlsticty profataionaX skllliy and acadaalo ^litlaa 
which tha training Institutions try to dawalop aaong thsir 
studiiit*taachars« Also, tha tuiarflsory behawiour in fispsot 
of guidanca and suparwisicn of ths practloa t^acMog was naair 
spallad out# danca it was strongly fait that currant suptrwi« 
iory praotioas should hi ataluntad with a wiaw to sugfist 
naasurtf for iaprowing thoa« Tha invastigatorf tharsforsy 


undartook ths prasant projact for conducting tha amiuatlon* 




ommR IX. 


Fiftil. OF Wi FSOBLim 

«k M M M 4^ iW* «» «• IM 41^ «» 

lotxoda&felM. 

Xbi oMtf IntAitigator had th* opportuhitF to uodtrgo 
a aoors* of taaahor trailing in an Instituta of i&d\ictiiticm of 
London OnlvoraitF* Htr axptrianoa in tha Inatltution high* 
lightad tha graat dlffaranoa bataaan aoiarviaory pcraotioaa in 
England and in India. Thara^tta taaobara of tl)a praotialng a* 
lohooXi hata a aa^ in all aattara of atudant ttaohing^ 

3»Lthary thay att tha font of praotioa Caching dona W 
itudant taaohara. And atudant^taaohara had oonaidarabla 
fraadom for axp«rinantation. Oraat atraai it laid on tha 
aoqiuitition of profattionaX tkillft attltudasi Tmluas, and 
aoiidamio (|nalltlat, Herai in India^ tha training progFaattil 
la oarriad out only to »aat tha forBalititi of oartlfioation* 

Fonda ring oaar this diffaranoa during tha tanurt of 
har prlnolpalahip of wonan^a training Gollagi, tha invaatip>» 
tor hioasia mora and uora oonvlnoad that tha tupiryisory 
praotioaa in India naadad improfanant in all thair aapiotat If 
tha training oollagia vara to produoa affloiant taaobara, €f 
all thi diaanaiona, tha aoat ilgnlfioant la tha intarpraonal 
ralatioe batutan tha suparriiora (taaohara of tha training 
oollagia) and tha itudant*taaohara, A frtih graduata fwm 
a non* profi it tonal lllaral arta or aoianot toUap fonia an 






idua of tii0 atrongth* aad woaknotsoa of thi teaching ppofoaalon 
froM th» behaviour of the aupervlior to the training oolXegt* 

If ha la Inaplrlng, ay&iwttbitlo and helpful^ the atu(!^flt* 
toaohara laarn to be Inaplrlng, asnaiathetio and helpful to 
thalr atudanta in thalr turn* On tfca oootrarpf if taa la eriti- 
oalt dottlnatlng or dull ha nakea no iapaot or makaa an advartt 
inpaot on tha peraonallty of tha atU(ltnt«taaehara» k ^aohar 
oannot paaa on to hla atudanta akllla and abllltiaa uMoti ha 
doaa not poaaaaa hiaaaXf. Tha Idaa that the praeant ayataa of 
taaohar training raaoXta In tha turn out of Inaffloiant and 
Inoonpatant toaohara on a aaii aeaXa vlth undtalrabie attltudaa 
toaarda tha profaaaloo and althout a aana* of dadioatiooi haa 
aXvaya htas trouhllng her Kind* With this Inaiatant feaXlng 
of dla»aatlafaotlon, not ao xuoh ulth tha aohlavanaat of tha 
student*toaohara) as vlth tha profOtalonaX bahavlour pattern 
of the euparviaor, the Inveatlgator dtolded to taka up thle 
protest* ' 

Statanent of the ugohliM 

The prohXen for Invaatigatlon flnaXXp dtolded eo net 
*A]i evaluation of the ourrent eupervleory praotioee”* The tarxi 
* evaluation* and *aupirvlsory praotloae* at aetd in thla 
prole ct are olarifted beleui •• 

The ocmotj^ of evaluatlcvi ie different free theee of 
*ietaeureaeiit'f 'eeeeaieent* and ^eraeKination*» ’Rvaluatien* 
aXuaye Ixpliee the determlnatioii of the extent to vhieh the 
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o'bj^oti^s of tm ftotlvity foraolatod in admoo*! Mia bt«n 
aohiawd 0301 outing %im aotlvlty* Xt i^ana tbat tba axtant 
of ditiraMllty of t\m outoonot of tbi adooatioeal prooaii 
undar aacittlnatlon la invariably found out uhan Iti a valuation 
$.» Aotm, Xn tba prasant oontaxt^ 'avaluaticn* Htaana thraa 
thlngfi fir at I it aaana thi apaoifioatlon of thoia aaiaotv of 
taaobar»adooatltu) ulth whioh tbi« study ia oonoarnadt taoend} 
it leaana tha foniulatioa of tba IdMial noraa of bthavlour and 
third) tba dattmiaatlon of tha axtant of tha gap batuaan tba 
Idaal and tha actual ftata of affairs in tha aalaotad aapaoti 
of taaohar.aduoation uith abloh tha study is oonosmsd* In 
othar words a valuation ocaprisas^ 

(1) dasoription of tha currant suprvisory praotloast 
(li) fomulatlon of idaal supsrvlsory praotioasi and 
(ill) tha dateralnaticm of tha gap hatwtan (i) and (il) 

£iriaB,i,.flaBXtAi,fiiry. 

nafora tha oonotptual basis of this axprastlon is sxiOjiifi* 
ad) it is dislrabla to say a word about tha ooooapt of * supsrvi- 
tlOB* * tha tara * auparvisiim* litaralXy naans MiraotlORt 
InspsotiOR and oritloal a valuation** <Waiii1^r*s Diotionary)* 

In tha flald of aduoationi tha tara is ginaralXy ustd in two 
sansass flrstly> it oonnotas tha aupsrvlsion of tbs work of 
a subordlnata his suprordinats, for axan^a ths suprwision 
of tim work of Pmohars by ths plnoipl/hsad of ths institu¬ 
tion or by tha inspotor. itop) tha Plationship ia giiisrally 
potiXintar arranpd prtiaaXly. Sash prase ossupyinf a 
hii^r position in ths hiaprshy of siatups suprwips ths 
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work of tbi oni bslow hln* S«oondtl7» tho tom ' sup^rflsion* 

Is us«d to QCXknoim tbs rolo of ths toachtrs of thi training 
ooll«g(i« or dapsrtBsants of adtioatlon nhsra taaohirs* training 
is oarrlad on, in ralatlOQ to ttat praotioa-tsaohing progra«i»o « 
Her*) thi toaohtrs of tbs ttaohsrs' training institutions guids 
ths studsnt^toaohorsi obsarvs thalr olass room taaohing and 
sraluata thalr parformanos, tha tarn * supsrvision* is usad in 
ths saooQd oonnotatlon in this study* tbs invistlgator is 
ecnoarnad vltb finding out tha kind of aork ths tsaohars of tba 
training oollaga/dspartaants of aduoatloo (btraia aftar oalitd 
' supsrvlslon*) do in ralation to praotloa-taaohing. 

tba aotivitits of tha suparvisors falling in this araa 
bava haan tamad as "Supirvisory praotioas'*. 7ha qnalifiar 
' currant* danotas that ths invastigator ia oonoamad «itb ths 
prassnt and not ths past modals of praotloa-tsaohing. This 
sha hopst to dataralna by oonsidaring tha opinions and vasponsast 
not only of tha ragular supsrvisorst but also of those aho art 
eurrantly ralattd to tha taaohing praotioa progsaaaa in out 
capacity or ths othsr, and abo though not aetually doing tha 
suptrvlfion mtk day to day ars yat M assooiatad aith tha 
studant*teaching prograaaa^ aey be only as 

The study aas dtllaittd to tha folloaing aspects of 
supsrvisicn: 

i» ■dumi'.yiaX.iBL.jiiilB,. 

Under this Mad tha study ass daliaitad to tha invastiii* 
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tlon of liasio facts atout ths astablishnaot of tt» draining 
aollags/£«iSd. Dapartmant Inolodad in tbs sampla> its taaobaxs^ 
adninistrativa staff» its library and gsnaraX orfanlsatlco} 
of ths praotics-taacblng proframas. 

2 # 

Snpsrslsors correct ths lassoo nol^s of ths student* 
tsaohsrs and also give a nunhsr of su>?gistions to help tina 
carry out ths class*teaching. These roles of ths supervisors 
hats been tsmtsd as * guidance*. 

3* aBWXfltlflOi 

Although ths entire set of roles of ths supervisor in 
regard to ths practice*teaching progrewBi is usually defined 
as ' supervision* 9 yet in this study ths actual observation of 
the studtnt*teaohsr* s behaviour in ths class roon when he Is 
actually teaohing» has been temed as * supervision*« ThaiSy 
ths tern has been used In a narrow sense here. Butt ^vo 
connotations of ths term till not confuse the reader as the 
latter connotation is spsoific and will be clear free the 
context* 

d. toitgiiflBftX.gituiii. 

Ths tern * professional skills* means those tic Ills uhich 
help a teacher In conatmitueting his Ideas to ths students easily 

use 

and effectively. For exae^et the set of the bla<^ bcardt the 
skill to drau sketchsst to prspare material aids and to aain^da 
class discipline are professional tkillt* Bars, *Frofdsaioeal 
skills* stands for ths profSASional skills of the snptrvisors 






s* fttagaataglatlgiB,, 

Bursonal charact«rlatlo8 gc a 1cmg wmy to suiko An 

offiolont BtipsirtlAor, In this study m fsv ohavaotsristlof 

which ar« highly rslsvant to th« tsaohlng profsssioct imvg httxi 
■« 

osooludsdy such as saartnassy altrthsssy symjpathi'y ssnss of 
duatiosy raspsct tor Indlividuallty stc« 

c* gttgJLlilt 

Often It la rsttarked that suptrvlsora axm atatloy 

that thay lack tha aptituda for raasarch and that thay do not 
poaaaaa ragolar stody habltsy nor do thay car# to aubacribi 
for profassl^oal lournala or aag|asinas||f baoatiaa thay ara not 
intaraatad in mcadanic work* To anrway tlba axtant to whloh y 
thaaa oritioi»s ara tma, tba atudy of tha aoadamio qnalitiaa 
has bean undartakan in thla inaaatigation. 

Sam Plat 

Thla atudy was dallaitad to tha awiiaryiaora of tha 
tralninc oollagaa/dtpartaanta of aduoutioo In Inatltutiona 
aff Ilia tad to Agra ynlraraity. (VidNi Appndlx 1 > 

. s£^M ..Bg.aH.fi,ti 

!• To anaXyaa tha 40 b of a Saptraiaor. 

2. To survey tha currant auparviaory praetioas* 

3« To fomulata » 

(a> tha dutiaa and funotloca* 

(b) tha xarofaaiional skilXt« 
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Cq) th« p^rwoaalltr oharmot«vlBtlc« and 
<d) th« aoadamio qnalttiaa 
of «a offiolont <ld«al) inpot'viaov* 

4« Xo ostinato tho natuvo and dairaa of the li^k of 
oongafoity hetveen 2 and 3 and 
T4« To aufgeat iiaya and aaana for hridging the gap 
between 2 and 3. 





CH/imB III, 


JOB^ALYSXS OF 80I«EVI9I0]| 

^ ^ M i» «»l» «» «i« m>«» •» i» «« M 4F !» 

Job-AnftX 7 «i« of it tbt flftt of tbft 

o'bjtotlirtt of thlt «%ud 7 tntaitrattd io tlMi Ittt ttotloo of 
thi fioot ebapttt. Xhlt tjaiklytls %tas dont by iM^s of 
troop dltoutiloot taoQg tbi Ktobtrt of tht 
of •duofttioo of Womtfli't Troloiog ColX«gt| 0«ymlbo|^f lo 
a stria« of atttints* 

Job-analytit »tant oolXtotlon of **info»atioii 
about ftntral dntiaa and ratpontlblXltits of aosEarty tbs 

(lo, 

tpaolflo aotlYitlas that thay antaiiAlxi tiaa 4ob| tbair 
statna and raiatlont in tta adaintitratii* ortanlaatiOKii 
thalr working oondltioiiiy and tha natnra and typ of tbair 
faollltlas. Dasoriptlons of tba adnoationt spoiaXiaad 
trainlngt axprianoa and talarlaa of aorkart and thi 
knonladgatt skillst habits, baalth standards, and tba 
bahavlonral' traits that tbaj posssss asy ba soniidit* Tba 
data gathtrad baXp rasaarobara dasoriba tba onrrant 
praotloai 

taking a oXut froa tba aboaa aantionad. dafinltioit 
of tht tira * Job>a»aXytlsS tba ooaaittaa, in its aight 
•assions, broadly groupd tba aspots of tba job ondar 
thi tvo baadt, naatly, <i) aspots prtalning to tba 


1, ?an EaXan, DaoboX^ **0adarstaiidijii tdoaatictial fttaaaraii, 
An Introdnotion**, Maa T-oxlc, hoOran Bill istk CaapuF, 
lids, p«Xio» 





31 - 


r»<{ulr«]B«zita of tbi Job, and (ii) aspaota pertaining to 
the peraonal oharaoterietloi of the «operrisor» 

Under thia, mbrio the dntiea a^ad funotiinia of 
the anparTiaor i#»re Hated aa Indicated beloia* 

(a) Butitg doA.fuo,g.ti.tto.i. 

prftolHlo.<. »oh9.QXm 

Tim anperviaor interpreta the training ooblega progra* 
mae, with reference to the practice.teachingi to the 
prlnclpaXa and teaohere of the prmctialng aohoola« He 
eatabliahea cordial relatione vith the ataff of the echoole 
and treata it aa a partner in the etodent*teaching eentnre* 

He gate the relevant portion of the eyllabl froa the 
teacher of the praotiling achoel and paaaee It on to the 
atudent*teacher, and alao fixea up the tiae.table of the 
atu^nt*teacher In the practiaing aohool. 

Cb) gatif g gttA„.Xaa,ftti,gai in. „iilatitfi, 

the auperviaor aaaigoa the student*teachira to the 
different practiaing achoola end helps thea ohooae a date 
or claaaee for teaching. He guides then in the aelectioo of 
aubject-natter, divides it into unite end euhdivldta the 
unite into teaching leeaoae. He helps then detemine the 
teaching points involved in tte leeeon, the supervisor 
guides the student*teacher in the preparmtian of the 
bibliographar vhich the latter should coniult for the pee para,, 
tion of the leeecci*notee in order to hrlng hie hnevledii 
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upto dat»* H« ooriwcts the l*88(»i-aot«a in msptot of 
arrmnctmont of tho ftu1>joot»iuttt«r In propor ordor of 
mothodology of aoaaiujiioatiort (<{«»•• tionInf, narration, 
lllnatratlona and n«« of aatarial alda) and of 
of tlao auooasa of tba laaaoa through racapitulatory 
qiiaatloaa. thi luporviaor alao halpa tha atndaat«^aohar 
to pronounoa dlffloult worda oorraotly and to ralMariNi tbi 
loan on plan in order to ohick tlw intonation and nodnlatlon 
of voioa In language la atom. In aoianoa lataona, hi iuidaa 
studant-taaohsrf in doing an axpiriauint in advanoa, if it la 
to }m daaonatratad in thi olaaa. Xn abort, hi goidaa tbi 
•tudant-taaohar fully in praparing tha laason in advanoa, ao 
that ha nay taaoh tha puplla affaotiaaly in tha olaaa«»roon, 

(o) JSttPIJUrAajLflOi., 

Tha aupartlaor Knatohaa tha atudant-taaohar ahan h» 
la taaohlng thi olaaa. Ha notaa down tha arrora ocanilttid 
hy tha atudant^taaohar. ^ aaaluataa tha atudant^taaohar* a 
ioooaaa in oonnunioatloo, tha atandard of hit profaaaional 
akilla, auoh aa &laok<»1}oard writing, blaeie*hoard auwwaxy, 
art of <|haatloning, olaaa ooopiratlont and tha aooio* 
amotional ollnata of tha olaaa*roon, Tha auptrviaor nlao 
awaltmtaa tha ada^fttaoy of tha knowladga of tha luliiaot 
aattar poaaaasad ley tha Btada8t*taaQhar, and hia paraonality 
oharaotarlatioa, auoh aa hia nttltudaa and tanparanant. 

XX* . niytsaail. 

Xn thin aentaxt tha ooBwittaa of tha mmimw* of tha 
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B.Ed,, staff deoldsd to list ths psraonal qualities of tbi 
supsrvisors under the three headst 
(a) Pggtfii.lS9BaI tltllXi*, 

(h) JEexiiBiftllty «u3d 

(o) Agadittlo 

(a) fjilgaal.,,jtelXly 

The following items of the teachers* l^ofesslonal 
skill uere considered important for a supervisor} ~ 

He should he able to understand the student-teaohsrsi 
should use the hlacdc-hoard properly and should have the 
oapaoity to orftanise suhjaot-aatter aysteBatloal3ijF| and 
should have facility In sketching and should he able to use 
illustrations. Hit ovn speech should hs modulated and 
effectivei his pronunoiatlon should be good both In Hindi 
and ii^nglleh and he should bs able to express his IMas 
fluently and effectively. He should know how to handle 
audlOi»visual aids such as ths projectort the taps-rtoorder 
and the camerat and should know how to prepare ohsirtst models 
and other aids. Ths supsrvisor himself should show Intsxmst 
In ths ohildren and be prepared to l^aoh them as and when he 
gets a ohanct to do so« Bs should be able to give good 
demtxistratlon lessoiis« because these lessons serve as models 
for ths student*teachsrs, Ths supervisor should elto know 
how to Identify the probleme of the individual ehlld* Bis 
work habits should be neat and tidy, the meet Importaiit 
ptrofessiciial i^lll of the supervisor is that hs should bs able 
to face re source fully the awkward situations arlsimi iM the 
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olass*rooie« Ai>oy» all) he ehould be vaadlly aaeeitlbl* 
to his studHinta* 

(b) IjtxigQAllty,fibagftota rlatlcii. 

In ordas^ to loouloats tha i^oper attltodos^ ini3.ta«s 
and Intorssts In tha 8tudant*taacharat a auperviso]* hlaaalf 
should hava a nimbar of daalrabla personality ahaa^ictaristles 
such as soartnesSf anthuslasa, syafatby^ honast^i alnoarityf 
oooperatlony friendliness, self control eto.^ 

(o) A^adiBlfi .^gaatU-Uff i» 

A supervisor should also possess certain aoademio 
qualities and study habits to make hlnself affiolent in his 
professlim* Hs should hart a favourable attitude towarda 
rasaaroh. Be should be able to prooura a book ha vants to 
raad| should davota some leisure for serious reeding, shcmld 
have divergent interests, should be able to subserlbe to a 
fe%f psrlodioals and journals, should have spsoiallaad in soae 
branch of eduoatlcm, and should partioipats in eealnars and 
aoademio meets uith the attitude of a learner, lie should 
organise and partlolpate in group dlsousslons ulthln his oun 
department or uith the other allied departments of thm nollegs, 
Xt is highly dssisabla that a sapervlaor be enptiid in some 
re search activity(whether it is action research or some 
other re star oh stud^ of si gnif loanee* 

the supervisor has a number of other roles to pley, 

1» A list of desirable personality (Qualities maa papepared 
from the seoond ohaptar of the Ph*B«thasia of 0r,<}frs.)O«P. 
Sherry entitled ^A Bat^ry of Paycholoiioal testa for tin 
selection of B,4d* trainees** (tinpublishad Ph.B*4isasrtatiso 
in Bducation of the Agsm Sniversity, IBM* 
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ffuoh as tliat of an organlssr of games and 3PortS5 of oultural 
functions and eduoatlcmal excuralonsy of community wovk^ 
scoutlngf girl guiding otc. But this* rolas were not taken 
Into oonslderati<% ky US| lie causa they were lieytmd the scope 
of the present study. 

In this way a tt^ough analysis of the supervisors' 

Joh was dcme and suitable questionnaires were oonstruoted 
to collect data about each aspect of the Job. these tools 

TO. 

and saaple chosen for pur pose e of the present investigation 

/s 

are described In the chapter following. 


4was4B»Mii«e 






COLUCTXOH OF r>ktk 

of t)3B gtudira 

Xtn following tools wort nstd for oolltoting tht 
data of this stud?* All thtsi tools wtrt ocsistrnotfd 
iptolally for tht purpotta of tbt prtstnt projtctt- 
1« Ltston Plan analyait otert. 

2« Qtiastiounalrt 1. 

Qutstionnairt 2. 

4t Qttistlonaairt 3« 

S« Hating Soaltf and 
6, Otstrvation ahiit* 

A8AfcISX3^.fiJM2L 

$ 

Aa an tapiirioal liaslt for this ttndFf thi rtaartci giftn 
toy thi supirtisort on ttudant^taaohini and rtoordtd althar 
in tht itsson plan itstlf or in a at para tt not* toooky of tan 
oalltd ^oritloism toocA*| wart analysad. This analysis was 
don* to find oot tto* oontant and th* natnt* of th* rtaai^t* 
Aotnally thsa* rtnartos r*fl«ot*d what tb* anprsisora aaptoasls* 
ad in ttoa oonrs* of thtir snpralalon. 

7ha analysis ohart daialopd to oaPfi^ia* tha rtaafks 
of ttoa snprflsorijwas a two-way tool fltliii (D 
or ioto^aot aattar of ttos rsaarksy that Uf rasMurts aliont tto* 
pnijparatisn of l«siOnit planning of lastmi notasi •soontion 
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Of tbo lostonS) olass^managamontt o»« of »a to rial alOxt 
personality-eliaraotoristios of the stad«nt*t«aoher» an<$ 
hie ahlllty to Ijopart instrtiotloo to etodente and finally 
an overall emlmtlon of th* etuoante* teaohingi and 
CS) the Qual^lty of the rtaarkS} nhetbar they aero engfistttlaif 
orltloal, negative or appreciative. 

Xhe analyele chart aae developed through the 
dleonseiona and deiiteratlone carried out by the reeearoh 
cooualttee. All the areae of aupervlelon were epelled out 
by the members of the conuBlttee and they aleo lndioat*d» 

In detail, what the nature of reaarles ehould be. The 
first draft of the chart was given a try**out on a sanple 
of lOO lesson-plan bocks and new oategories of reaarksi 
In respect both of content end qualitiest nete added to the 
first draft. It any category of reaarks anticipated earlier 
wae not found on aotual analysis, it was dropped* (The 
analysis chart is given in appendix l\\ ). 

JL, was iMant for the principals of secondary 
teachers’ training oollsgist heads of d.Kd,,^ depertaenti and 
the eupsrvlsors* It wae eubdividsd into two parts of three 
sections each as detailed belowi» 

fagir,JL..a«flU.W..Aa this section sought to find out 

fren the principals of t,$«Ce and heads of ll»kd« departnsats 
the nature of the general organisation and adalnistraticn 
of the training proipTMiae in their respsetiee institutions* 
XtsMs of gi&sral infomation, such as ths nans of ths 
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Oat* of its «atablishBisnt« strsogtH of staffs 
professlcnal a»4 ad«iiil8trativ«| ths nixnbtr of studant* 
tiaobirs and pradUoti xacarding tupsrvltion atrt Inoludod 
In this aaotion* Thara aar« 28 Itaaa in thli saotlon, 

Saottoo this taction aaa aaant for tha anparfisora 
{Inolndlng Frinoliaia of T«T«Ca and haads of B.Bd, dapartaanta) 
and aaa intandad to find out facta ra gardIng j^ildlaziiai glaan 
hy than to tha atuda»t*>taaohart in tha praparation of laascn* 
ttotast and aatarlal aldS) atlaction of praotlalng aohoolt and 
olaasast ato. Ztaaa ragardlng aodas of aotlvating tha itndant- 
taachara, prooadnrat to datalop akilX in laiaan jaannlng and 
aaXf confidMaoa anoog thaa, aara alto inoludtd in this aaotion 

27 

Of tht qutstloonairt, Thit taction trontainad SMI Itaat in all, 

C 

saetlon iL TMa taction vat alto atant for tha 
tuptrvitors and aaa Inttndtd to alioit inforaation atout what 
tht tupralsort aaphatittd whan thty ohtarfad tha data* 
ttaching of tha ttudtnVttachart* Xtaat racarding tha mrioni 
kinda of arrora ooMilttad hy tha itudant^taaohart wart alto 
Inalndad and tha luparrlaora ai^ad to rata thaaa arrora an 
a fiaa^polttt aeala is ra card to thair aariouanaas* fMa 
rating m,t Man un^r tha aacmption that anptrrlaora triad 
to raaady or corract thoaa arrort which they ratad at wary 
aariooa. Tha rating of tha arrora thus pravidad inforaation 
about tha ftiprwlsory praotloaa. 

othar Itaaa of thla aaatloe of thl|^ fiiaatimaira 
wart of a aiaoallanaoua nature anch at aoda of ootmaying tha 
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supsrvisox^a orltiolam to studant-teacharsy ths nuabax* of 
lassona aupartrlsad and moaaures adopted ISQr atiptrviaora to 
daiMilop salf'^ooofidaooe among tb» student-taaohars in 
thair oXass-tsaohing. At tha sndy tha supsvvisojps «sxa 

also raquested to suggest aagre and sMans to laprote tlsa 

a+ 

qua 8tl<»inalr«« Xn allf tlaire uere/^47 Iteas in this 
section of the questionnaire. 

aad C.* ^hls part of 

questionnaire x eought Infomatlon about the supervisors 
themselves. These three eeotione vara inoluded in tha 
questionnaire under the asenaption that the eupervieory 
praotioes are, by and large, the reflections of the psrsonal 
charaoteristios, skills and habits of the supervisors* the 
supervisors enjoy so muoh liberty and latitude In respeot 
of their funotlons that the above assumption seems to be 
tenable. Moreover, in the absence of any fixed and uldely 
acceptable norms about good supsrvislon, every supervisor 
follous his om criteria of good tsaching and tries to mould 
his students according to his oun persoonal eomcaptiou. 
Therefore, tbs three eectioos were considered to be important 
for the nolleotlOQ of data. 

SeotlOB A. This section aimed at finding out the 
professional skills of the supervisors. By * professictial 
skill* ms meant the idcills which are assentlal for good 
teaehlng. Included among the profeieicnal idcllls were the 
ebillty to uaderstend the student teechers, skill in 
board writing and orptnismtlon of blatb»board summai^ 
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and in this mb* of illustrations, ths ability to prtpara 
matsrial aids and tha ability to pay individual attSRticm 
to studsnts. Sasklug ooops ration of tbs taught in dsvalop* 
inj ths Xasson was also ocmsldarsd as a profasslonal skill* 

In all, this ssetion of tbs ^stioonairs oei3taiti|29 giisstio»t» 

asBtlQP B. This ssetion of ths gusstionnalrs inoludss 
20 itsms about ths psrsonal charaottristios of ths iuporvliors* 
Those itsns were mostly about ths suprvisors* mods of dealing 
with tho students. Ths items nought information about ths 
supsrvisor’s efforts to laake himself popular among the atudents 
or to maintain aoeial distanoe with than, to respot ths 
studsnts individuality eto« 6oms ipms wsrt about ths attitude 
of thi suprvieors towards ths students and about interprson* 
al relations* 

seotlCQ c. This seotion of ths questionnaire soui^t 

to elicit information about the aosdemlo qualities of ths 

suprvisors, that Is, their faith In research, their study 

habits, thsir love for new bodes, journals and mapsinas, 

thsir liking for nswspprs and different ipms of newSf ths 

flsldi of thsir speial inPrsst in sduoation and thsir 

k* 

publications, if any. In all thsrs wsre^gi ipms in this 
seotion* 

thus i|»estlonnalre i soui^t compehsnslve tnformation 
about the guidance given by the suprvisors, thsir poPsslnnU 
skills, prsonal ohsraoPriatics and academic pditisa* 
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Till* qiwstlonaair* i«ts» by «kna a 

Hindi v«rftlon of (juastlonaalro 1. It imi mtant to bt 
admlnla^Tod to thi «ttid[«nt»>t«aobiirs* It vas ocmildoradi 
that ftudonts iforo aotiirt pavtiolpant* In thn taaobtra* 
training progranmo, and thiy, balOK maturt p«r«c9)») nndar* 
stood fully thi superyisory praotlosa follouad in thiir 
raspsotiv* training oollsgss or B«jSd« dapartatnts* Ths 
studsnts oould also throw light on thoss aspsota of thi 
training prograans whloh might hara ranainad in ttM darlty 
If tbs souroas of data wars oonfinad only to tbs aupsrviaors* 
rasponsti* 


In praparlng guastioonaira 2» Saotlon A part 1 of 
quastionnaira I) was not randarad into Hindis aa it was fait 
that studants kna« yary littla about ths organlaaticin wod 
administration of tha taaobars' training programaa in thslr 
institutions. Ths rsmainlng ssotioni of tbs questionnaira 
wars rsoast In qusstiofmaira 2 as followai • 


QHiAtlgQa>jlil,.,..a,* 
SsotiOD A aorrasponds 
SaotioR B s 

Saotion c s 

Bastion B ** 

SaotiOD S ** 


SmMMimmXm. .x*. 

to .« Fart X« Bootian B* 
«« Fart t* Station C* 
.. Fart XI Station A, 
•• Fort II Station B. 
•« Fart XX Station c« 


It aay bt aaotionad bira that all tbs itaas of a giftn 
station of quistionnaira i wart not translatad into Bindt. 

X| It wtra found that a par titular itaa of inforaatlsii about 
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thi «upervlftOX> wsis not aYailaDl* with tht students» tlM 
Itam oonoernad was droppad* In this way tha ntHsbtr of 
^stinns in tha two sots of Quaatlonnal^Mis was not idsntioal. 

C Vids apipsndlx )« 

pgasflQHiiAldte, a. Ths third souroo of data a1s»oot ths owrrant 
supsrvisory praotioss wars ths principals and taaohars of 
ths practising schools. It was oonsidarsd dssirabla that 
thslr opinions about ths praotios teaching dona by ths 
students shonld hs sought. Quastionnalrs 3 was nsant for 
thsm. 

this tP»*at!ionnaira sought to find out ths extant to 
whioh ths students took guidance fron ths teachers of the 
praotlsing schoolst and ths sxtent of their eoopiratlon in 
maintaining class-room disoiplins. Ths ptriRclpsls and the 
teaohsrs of practising schools wsre also asked to state their 
difficulties when their classes wsre taken the students. 
Itsas about ths Interpsrsonal relations bttwsen the teachers 
of these schools and the supsrvisors wsre also included in 
this questionnaire which contained 13 ltine» end a personal 
data shset for the teachers. CVide apiendix V ). 

aAXiig,.(L.saAii^ 

One spsoiflc objectiws of this project was to 
establish norms for efficient superwislcn. lcif« only teacher- 
educators who haim considerable experience la the field «f 
teacher education arc cospstsnt to say ae to whet conatitut- 
ed an efficient supsrwiscry practice, fhii ratini scale 
was constructed to elicit the opUiicii of these exprleneed 
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tdacher <Rduoatora« 

For prtparing tba rating toal#^ tba ittna of 

gnaatlonnalra i whioh sought to find out tha aurrsnt 

auptrrlsorr praotioss %»ars kapt in vlau* Firsts tbs raapous** 

as of tha •upar'^riaora to quaatlounaira 1 uara analFtad. If 

tha analysis rasaaXad that any praotloa vaa taing follovad In 

an Idaal or affioiant mannar (hy tha auparrisora) ^ tha Itaa 

oonoarnad uaa not Inoludad in tha rating soaXa* A panaX of 

thraa axparlanoad taaohar^i^aduoatora daoidad as to ahioh 

praotloas vara halng follovad IdaalXy and thaia Itaaa vara 

droppad* A fiva point seal# vaa plaead against aaoh of tha 

ramalning Itamt and tha axparlanoad taaohar aduaators ratad 

« 

than dt to how important a partloular praotloa vaa for tha 
purpQsas of affioiant suparvlaion, fha rating soala vaa 
divided into flva saotlons vis« (a) gaidanoa, (h) auperviaont 
(o) profassional 8kiXia» (d) paraonaX oharaotarlstioa and 
(a) aoadamio goalitias* (Vida apptndlx VI >• 

An ohnarastion thaat vaa praparad to raoord tha 
aotual olaai-room hahaviour of tha suparviaorf ty a panaX of 
axperti. (Tida appendix vn >• 

All tha toola daaorihad ahova vara praparad aoiontlfioa 
Xly i«a, thair blot prints vara pMiparad and diiouasad in tha 
maatings of tha raaaaroh oonelttaa* Thi d»sft tooBthena 
praparad mM olroulatad among tha namhars and thilr svgpa« 
tiona wart inoorporatad and tha tools vara triad out on a 






Aamia* of 20 r« 0 P<»idt«s* tools imio lnprovt4 In 
rospoot of tbs XADgua^ and of its othssr aspsots In tbs 
light of ths axptrisnos fainsd through ths tty-Wit* ths 
final oopiss of thsst tools vsrs prsparsd alth mm» 
t" Vida”' a P'Ps ndist-™""-—!« 

With ths aid of ths tools dssorlbsd ahofS| duta 
ssrs oollsotsd fron tsaohsrs and studsuts aho eoMparlssd sw owv- 
sampls. 


mim^UA 




Ths souross of data for this study asm » 

(s) 12, .tiri3iBto,K<« 

# 

J}2adi..jpl..tbt gf, hgttn fifflUJIi. Both 

thsss oatsgoriss of Institutions asr# taksn froa ths oollsnia 
aff Ilia tad to ths Agra Oalrsrslty* Thsss prloolpals and 
hsadi rsspondfd to Qusstionnairs i| Part If fttotion 4, Corputlsa 
tion and adalnl strati on of ths BuBd* ps^ogxmmm) * A list of 
ths institutions is giasn in appsndlx t )• 

(W sumirVlt^xa.. 9l .Udahin!- tuialni loitltiw 

tlPhi „»hl.flh.„„fi,g,gJMirati,ll.Thsss rsspondtd to 

Qtisstloanalrs Xf Parts X and H Caxospt ifusstioeiiiairs I 
Part l> Ssotlon A). 

(o) ,28».ilaidt,a.tx,ti,idl)i,ri,g|, WMMiMltmiuim 

instltutiOBs. Thsy rsspoadsd to Qutstlonnalrs i. 

<A) iW fgtofflmii,tad,ttiatiia 
i.gh&2li,,.2MUMi,alt,l,,Jllh.,,lfat,,,,,3a,,,J^ .Ji,2,1,1,llEliiii 
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taKtn, IB IMa.aafflJIf.*, of thoa« imtitutton* it 

given in Appendix ), 

(«) fig,JxgiyltOBi,d..AB.aix.yjLi,ftgi.teittB|gfi«.alX. pm ., 

the eoimtry. In thli oategory 3*e»ov»ed tetLOhere of the 
training oollegea ear* inoluded and also responsible persons 
not bsloe tbs ranb of deputy dirsetor in tbs direotorate of 
eduoatlon of and 

it) h ..tiaur.ta^ 

Tbs data free tbs resp^dsnts of oatSforiss (a) throngh 
(d) sere oollsetsd W tbs teo rsssoroh assistants ptrsonally* 
Aftsr tbs prslininary oorresp«»idsnot about tbs fixtnrs of 
tiJUSi tbsy ednt to tbs diffsrent institutions listed In 
Apptndix X and got tbs rslsvant qusstloonaires fUlsd In by 
tbsm. Tbs data vers oollsotsd during Harob} April and Kay WfX 

Tbs data froa tbs sxptrisnosd aupsreisors^ etrs 
oollsottd through asllsd rating soales. Tbs rating saalaa 
ears ssnt to tbsa with a oovsring isttsr froa tbs obief 
Ineeitlistor, undsr rsglstsrsd ooesr eltb a reply paid aaeslope 
In all, rating soalss eere ssnt to ISO sxpsrlsnosd suptrelsors 
and 65 of tbsn rstumsd tbs soalss duly filled iii« Tbns tbs 
return eas g4fi ebloh can bs oonsidered as satisfaetory, fba 
data from tbsss supervisors were oolleeted In tbs aoiiths of 

H 

Septsabsr, Ootobsr and Kovaabsr, 

U For tbs purpossi of this study sxpsrleiiosd snpsrvisoirs*' 
esrs tboss vbo posssssad a tsaobing sxptrlatios of not lass 
than 7 years in aose teaobsrs* trainiiii aoUep or BJIfi. 
dtpsrtMSnt^. 
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A panel of three ezperieneed superviaori tleltedi 
the praotleing eohooit to ohierve the eupirfleore In aotl^« 
The porpoae of this observation nae to ifatoh as to vhat the 
sopirflsors did nhin they observed the student teaoher vhile 
he/fhi lias teaohing* But| due to the prtsenoe of these 
ezperieneed supervisors Inside the oXass*roctt| the entire 
situation ohangsd so mush that the supervisors lOietifte^did 
not enter the olai8<*rooei« Sinoi the purpose of the obstrvii*» 
tlOQ by the panel of expsrienoed supervisors eas kept seoret 
from thi regular supervlsorsi the panel oould not get »uob 
froa the observation. Therefoire, thii node of oolleoting 
data fron the obeervatlon of the aotual behaviour of the 
supervisor inside tbs olasi^-roon bad to be dropped* 






cHAPTaa -T, 


COBBSIR BUmTISOB! IfiACIlaiS. 
««! «»•* «■» «»■* «» 


im^mm 

One of tht aajor objtotivts of thli pirojfot li to 
thtt ourroot iupftwliO?jr pmtioot follo^od fa th% tonohori' 
trainini loftilutioaa afftllatod to tho Afvo 0olmiitp» fh« 
data Qolltotod from varlouf totifotf and atout vavtos aaiNfeti 
of tha praotieti art praaantad in thli and tha noaet ohaptar« 
An outline and a pravlaa of tha oontant of thli ohaptar ara 
praaantad halowt- 


MW«r W MIM <» «•«•«>•* W «»••<•«» MIlkWMMMMilWItWIIIt MM WWWWkMIMWMtWMiMWwWMwIlllMllil** ■»««««» «|l«aiNtlti«»««KailW««>M*» 


Siotion 

Contant 

aaaaaaaawwaa 

Souroa/iof data 

foolf naad 

aa aa aa aa 4 v ia Hw aa aa aa 

A 

OPianlaatlon and 
adninlitfatloi} of 
tha pvaotloa-taaoh* 
ina jpaoiVaMaa* 

Fplnoipalfi taaohara 
of tfalnlni aoUagai 
and Saada of tha 
B«ad« dapaitaanta* 

Quaatietmiiif< 
l« Pift I* 
Bait Ion A* 

B 

Oiidanoa to tha 
itudant*taaaha;a« 

1) inpatTliOfi 

Qaaatloi* 
nalxi l« 
fart l« 
Saatioit B« 



11) Studant^tiacdiafi 

C^aftloa* 
naira S# 
Saatlon A* 

C# 

tnpaptlalOQ , 

i) inptiryliOfa 

aairt I* 


IVrl A| 
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c? f ' h 

r 

Section Content 

Source of data 

Toolf uaed 

M loa « e» «• «» a* ee «■ me 

C 

Snpervlaion 

11) Student** 
teaoherg* 

QUftgtlOS** 

nair g« 
Saotlon B* 

B 

Soperviaorg* 
rtoarks about 
gtudentg* 
teaching* 

Lgggos plan bfioki/ 
Crltialiii note* 

bookgft 

dnalygit 
Chart« 

S 

Cooperation of 
the praotiging 
gohoola* 

frlnoipali and 
teacherg of tha 
praotiging 

Quaation** 
naira 3* 


•OhOOlf* 


A.ite.tE.iaa,..tibt AnaXTala,,fig.Batai 

Bitor* th« dfttA art pragantad taotton^vlgaf a olaspiflaa 
tion of tha gohama of analygig of data la io ordar* Tha 
vaapoogaa to tha itaaa of tha iioagtdooitairag 1 and S vara mt 
pragantad in oosiparahla fo3fmg« haoausa tha fo^ag of yaaponga 
ara datarmlnad hir tha laval of knowiadga of tha sfaaposdaiita* 
Baaaading arqr gophlgtloatlon in tha raapontaa of a faapondaxit 
aho if manifaatay inoapabla of glting It if onljr anaottfaglnf 
fuaaa*»vork* fhla Inoraaiaa tha ujoraXiahlllty of tha 
ragponaag* Xharafovat tha i^agpooga pattairoi to tha ipzagtloh* 

Gi t 

nairag aaant for tha goparviaorg and gtodanta pragantad 
iaparatal]r ot aararal pXaoag| although tha Itaaa gar# tha a' 
aeaa* for axwapiai at plaaag tha gnparalaorg ratad tha 
praotiaag on a fiaa-point goaXa or a thraa-point gaalOf 
aharaaa tha gtndant*taaohara onir n^tionai If tha praatlaag 
aara foXlonad or sot i»a« thair raapasata mm aithar 
or *so*. 
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Another related point of olarlfioatlon 1» the 
ooiaparahlllty’ of the tvo kinds of responses to the stuse 
Iten from tvo different groups of respondents« Eere» It Is 
essumed that If a supenrisory preotioe is strongly followsd 
in m Institution* most of the student-teaehers mould he 
familiar mith It and a high peroentage of them mould report 
Its exlstenee« On the other hand* If the praotioe mere on3y 
nominal and perlpheralf It it likely that most of the student** 
teaohers are unamare of it and mould report Its noQ»existsnos» 
It Is on this assumption that the responses of ths supervisors 
and studsnt-tsaehers msrs oompared* although they mere not 
Identloal In form* 




OBOAHIZAfflOH OF fkAOUalBS^ 




the data presented In this seotlO]i mere ooUeeted 
from the prlnolpels of teaohers* training eoUegss snd heads 
of B*i&d* departments of ths oolleges affllistsd to the d|Pra 
Eniversltyf through Q*l* part X* geetlon Of Id sueh 
oolleges mhloh had the B*dd« olase at the time of data 
oolleotlon IS oollagee alone oooperated In this proleet* 

It may he mentioned here that three of the oolleges had the 
H«Jgd* oXats in addition to the B*Sd* 

aidlning ftragigawigi 

the history of teaohsrs* training progrsMma la ^Utm 
affiliated oolleges of the d^a EnlViMrsity goes haak eaXy ta 
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1947. Tha first collsgs mhloh started this progranuas ^at 
the Woaien*s Training CollegSi liayalhagh^i ahlah nas 
astahlishad In that year* Hinds Collagey Moradahady 
Degree College, DayaXhagh and Almora College, Alaorai started 
B.Sd* departments in 1961. Other eolleges added the BJEd. 
department sometime during the period 1968 to 1970* Thus, 

It 1# clear that tha taaohers* training programaa is a post- 
Indapandenoe feature of the colleges of Agra University. 

atrsnyth of ths Denartaantt 

Agra University is ths authority mhloh sanetions tha 
strength of ths stodent-teaohsrs for a oollsga* Tha sane** 
tlonsd strength of the B.8d. student in different oolleges 
varies from 84 to 827. But, somstlmes, the Institotioni 
enrol student-teachers in excess of the sanctioned strength 
vlth the special permission of tha University. These 
special permissions are purely temporary. Tha unlvarsity 
damandi the fulfilment of the minimum oonditlona regarding 
class-roomsf furnitursf staff, library ato*, before it accords 
permanent recognition for a neu section la a collega. 

At present, the University insists on maintaining ths 
teacher-taught ratio at lilBf sometime hach it mas lil4« 

Tha number of teachers for ths i.&d* class santionmd hy the 

1. Kou the inatltutioit is a multi-discipline pest-graduate 
eellege* 
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'r 1 . , . 

University and also approved i>y the GoverniBant for Grant*in* 
aid purposes varies from 8 to 16 per institution.^ 

She approved strength of the adninlstratlve staff 
for most of the dap^tments varies from 1 to 3* In 

only one oolle^e the strength is 8. 

aaXagyj, 

There are generally three grades of pay for the 
teachers of ths secondary teachers' training oolleges« a 
junior scale of Sb« 300*600, a senior scale of ga* 400*800, 
and a reader's scale of ih* 700*ll00» In this survey it mt 
found that out of 111 teachers, in training cpolleges only 
3 teachers CB*7i) vers in the reader's grade, 16 (13»3^) in 
the senior scale and the remaining 93 (83*1^) in the funior 
scale* The administrative staff is in the subordinate 
servloes* grade prescribed for the ministerial staff of the 
private degree colleges. 

itibaMai 

All the colleges have a departsMsntal library aessst for 

the 6*8d* students* This library is under the control of a 

librarian or a clerk* She number of bonks in the library 

varies from 1000 to 8110* And the studeat«book ratio varies 

from It4 to It 63* Ths mtdiwa of the ratios is X»83* 

Host of the colleges subsorlbe to the Indian Journals* 

Their number ranges betuson 2 and 10* Three eoUeges idiJUdi 

have the post«graduate claes in Education subsariba ta 

l«''""'It'''iM^.be~ ment^nad here that 

a nan post it areated* ^e to inareaet in sax^laaiiti tiMi 

S vemn-ent does not give grant far the additiiraMl atdff fair 
rea years* @»Iy aftar ihrea yaarsf ^.aoUaca wm&twm 
a dov^smsiit griiit far tha adiliwiX stiff* 
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torolgn 4 ourtial 0 1» ad41tioi)» Xii« number of thoao iovaasla 
varlet from 6 to 21« 

In 60S( of tho thor* it provision for tbs 

oponsUslf ssrststt in tbs llbrio^* Xn othsr oollsgss l»ooks 
oan b« hsid on application* Xn 16% of the coHsgasp 1»ooks on 
the content of the teaching snbjsots are also Isene^ to tks 
stnOent-teachera* Xn most of the colleges ti#o books are 
Issued at a time for a period of 16 days* Xn one college 
4 books are Issued for a month* Butf it seems that the 
general practice is to lesue 2 hooka at a time for a period 
of teo seeks* Xn eight colleges journals are also issued 
to the B*]ld*«. students* 

tetoaligia: and 

In B out of 12 oolleges there is provision for 
laboratories and subieot rooms idiere studsnt-tesohers mss^ 
prepare their leeson-notes and material aids* this provision 
exists mostly for soienoe in S coXlsgsSf for art in 
4 ooUsgsSf for Hindi in 4 coUegsSf for kagliiki in 2 CoHegas^ 
for Civics in 3 oollegesy for economics in 2 sollegest for 
geography in 3 oollegesf for home soiancs in 2 ooHegesf for 
history in 3 oolleges^ and for mathematics in 6 collefas» 

Xn 4 oolleges no provision for soh4oct*rooms or laboratories 
exists* Xn only four colleges there is provision for 
additional speolaliit staff tor guiding studast«»teachers in 
the preparation of material aids* In other collafss the 
8ub4eet*teachars themselves give sluitevsr gaManee they a«s« 
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In ttoma of tHo oollog 0 « th«r« i« a ipooiaX poviod for 

•dooational %ih«n tiii« •tad«nt«»t«aok«r« prtparo 

material aids in a croup* dometlmesi atudent-^teaoliere alto 

get the material ai4» prepared tgr out eider e on papmimt* 

Generally^ in different oollegecy the foUoming t^pea 

of eduoational hand»mork la done "by the B«£d« irtudentt « 

Preparation of oharte and modele, al1mm«| maptf 
photograpbie printtt epeoinenei graphty pleturetf 
•olenoe apparatuey elldet and aeetioni* 

7he oollegea provide for the following ao«ourrioular 

aotlvltlee/- 

2)ramatle« ( 8)^9 debate* (12) y Garnet and tportt (10) y^ 
Geoutlng (9}| First aid Cll)y and ooHmnlly aervloe («)• 
Huiie it organleed at a oo»ourrieular aotivitr onl^ in 
one oollege* It it ctrange to find that no oollege 
arrangtt for literary aetivitiet tueh at paper reading» 
Kati iammelany and Antyahtharl* 

Almoet all the oollegea (lO out of 12) erganlee 

educational exouraiont for the £*lfid* etudenttiOnoe or twice 

a yearI aooording to the faellitiet available* 

Py.iatiafl Xcttfthing* 

Ho college in the tanple ownt all the practiting 
aohoolf in which itt ctudentt do their praotlce^tea^liif* 

Host of the praotice-teaching it done in the tehoolt which 
agree|l to cooperate with the training college^•id* departmast* 
fhe heads reported that their relationthlp with theta ecdioolt 
wat generally eordialy but tometimet formal* In one instltu* 
tlony the relation wat found to be formal and unhelpful* 

1 * fhe numbert in the brecbett denote the number of colleftt 
havinc the co»curriettlar activititi* 
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Oonerallyt th« foIXovlDg arm faoed Isty 

th9 training onlXegas In arranging tha praotloe*taachlng of 
tha atudant-taaohara* 7ha peaettmijag aahonXa ara altuatad 
at long dlatnaoaa froa tha ooX3^ga and ara aaattarad otar a 
Xarge araa* fha dlfflonXty of eoavanioatlon 1« IcaanX^ faXt* 
Shortage of rooms^ furnltnra and aqulpaant la also faXt* 

Oftans a ahoXa aaotlon of tha atudanta (of a praotialhs 
school) is divided into suh**saotions to anahXa savaraX stndant* 
teachers to teach siaultanaonslsr and the dearth of rooas and 
fnrnltura is fait* Arrangaaant of tlaa»tatXa is another 
source of trouble• In cost oases the training colXegas have 
to foXlov the regular tiae^tahle of the schoeX ehleh does not 
suit them in practice* Another serious trouble udiich is 
experienced hjr nost of the training colleges is lack of rooms 
for the supervisors* Sometiaesi they share the staff«room 
uith the regular teachers end eometimes ulth the soience or sir 
subieot teachers* ThuSf they are unable to have proper 
contacts eith their studentirteachers* An inoidental difficulty 
is the closure of the schools due to strikes* the heads of 
the B«;kd« departments and training coUegei oomplained that 
many of the teachers of the practising schools did not take 
interest in the practice«tea^lng and sometimes they did not 
cooperate* 

In 60j( of the training oollegesi the pattern of 
il»ftk*Igtfltetog ^as folXomed* hmre the theory classes m 
suspended and the idiole staff is ^gai^d in ths praeties* 



t«aohlng progratoma • In one InstitutjU^ni PiaBaraad Taaghinf 
wa« dont* H«7«| th« praatitia taaohlng l» doa« on half da9r«« 
aithar aorolag or aftar&oozijOn 3 to 5 dtQra a vaale* Oaa 
inatitotioa followod tha pattara of g<fBtteiamat..tgBJBlailBft 
that lit taaehlJQg vaa dona throngh^oot tha aaaafon on ona or 
tvo days a ifaak« Tvo institutions follovad a aotthinatSon of 
aad.. gliftggafld taaohing and ona followad a aonhination 
of ja&fiJi} gidPtyjad and XotginadAB taaohing* thus it is 
saan that tha most oomnon praotioa is tha dlflflfc tlSdhittg* 

Tha lessons are generally glren in tso hlooks* 

Mflgh,iflttd>.,,aB. SBpggfliQgai, 

Although tha Uniirarslty has prasorihsd that tha 
taaohar^studant ratio for tha B*kd* olass liuiuld ha lsi 2 » 
yet in nost of tha oollages snparTlaors are asstpi*<i 10 to 
25 lessons par day for gnldanoa and 10 to 80 lataons par day 
for supervision* Tha median numhar of laaaons guided hy a 
supervisor is 16 and that supervised hy him is Id* Xt may 
ha notad hara that all suparvisors vara not assigned the 
same work-^load for praotioal ramaons* gonatimasf there sma 
at great rush in soma suhiaotsf idiaraas there mare very fern 
student*taaoh^s offering other suhieats* leturmlly the 
mork load oould not he equal in all eases* 

Xn almost all oollagest guidanost supervision and 
evaluation are dona liy tha suhiaot spsoialists«^«ti|>arvisloii 
and evaluation are dona hy other supervisors la addition to 


tha lahjaet spaeialiits* 



66 "" 


tfy.fttoftliifiia* 

iiivaluatlQn of loloiiqy of toaohlog of tho atodoat* 

toaohora la ^oao lay th« fapo;nfiaortt ^oaaaa la ttia Agra 

XfaiYoralty 60 <E6S(} aafka afo allottad to aaaaloaal vo^M la 

praotioa*t«aohiag« A oartain paroaatage of thaaa aarka is 

assigned to the olaaa taaehiag dona hy the student duflag 

the session* She internal assesaaent for this teaohlng Is 

done on the hasis of day to day teaching and on the hatls of 

ti#o orltioism lesaons) one in each teaching suhieot* On the 

hasla of the internal aasessnentf student«teaohera are 

reoottmended for the asard of divisions^ in prafitlQa»taashlni 

at the Oniveraity axanination at tha and of the aeeeion* 

Internal aaaaasmant is dona in most of the oollegas 

on the taeie of pooled raooiaiendatlona of the suhieot apeola* 

lists* In soae colleges the recowasndations of all tha 

supervisore are averaged* In such oollegea the supesviaion 

is also done hy all the supervisore^irrespeotlve of tha faet 

whether they are sohieot epeoiaXists or not* Xha iaternal 

assessMent is done terminally tvioe a year In SM»st of the 

ooXlegesf hut eone kind of evaluatioa is done daily* the 

supesrtiiors oheerva daily the lessons of their student- 

teachers and evaluate then mentally* In the eourse of the 

session they reconeend grades according to their evaluation 

of the student-teachers* achievement In practlee-tea<ediliii* 

In most of the colleges (10 out 1S> no svaluatiin» itieeti 

1 * Agra Oniversil^t ^ ^ Indian Universit¬ 

ies* avardi divisions at the fi*dd* eramlnstlon for aidlaye- 
•eni in praetlee and theory separately* 





67 


ver« U8dd tor th« daily avaluatioa* Kiraluation idiaata or 
forms vara fiXlad up by tha suparrisors only in tha tarmlnal 
assassmant vhloSi Is popularly knovn as tha aaaluation of 
tha orltloisa lasaons* 
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Suparrisors ara oallad upon to guida tha studant* 
taaohars throughout tha praetioe«»taaohing prograaaa* tha 
itams of tha guidanoa prograisaa survayad in tha study ara 
prasantad in this saotion* 


yggHttteary Q^iflunofti 

Prallninary guidanoa in tha saltation of sohools and 
olassasi^ and In organialng tha oontant of tha subdaot aattar 
for taaohlng, ia givan to tha studant•‘taaohars by tha 
supamsors* tha data about thaaa Itama vara oollaatad from 
tha suparfisora and tha atudant»taaoharst tha tvo partnara 
in tha prograiatta* thay ara praaantad in fabla B«»l* tha 
tabla shovs that 61*^ of tha suparv laors asoartainad tha 
prafaranoa of tha studtnt-taaohars for praotising atbools* 
this maans that tha praotloa ia only nodarataly obtaining in 
tha training ooUagaa or B»]8d» dapartaanta of tha aollagaa* 
But 86l( of tha atudant»taaOhara raportad that thair 
oaa for tha praotiaing aOhoola vara aaaartainad* 4M»aerdSng 
to thisit this guidanoa prograsMa ia largaly folli»«a4 in 
thaaa inatitutlona* Bov» tha faots about this praotiaa da 




reported the tuo groupe of respoodeote ahoitld be the me* 
Why then !« there «o much dliorepanoy id the rtiponate of the 
two grouped Howt if it ie aaeoaed that the preotioe If 
foXiewed to the extent thet the itudent^teeoheri report | then y 
the low percentage of *Xei* reiponeee of the faperviiofs 
hae to be accounted for* Perhapey thie ig due to the fact that 
all the iuperrlflors arey generally^ speakingy not iuvolted 
in the preparation of the praotioe»teaching program* Only 
thoee who are conoerned with it hare given 'fee* reaponaea 
and the other a have not* On the other handy if it la aaiuaed 
that the practice ia onSy moderately followed at reported by 
the iuperviaoray then the aludenta might have attempted 
eonaciouily or unoonacioualy to preaent a * glorified* image 
of their inatitutiona aa regarda this practiae* Howevery a 
third explanation may not be ruled out* Xt ia probable that 
guidance ia not given in an organiaed manner by the trainini 
ooUegea/departmenta of education* Student^teachera perhapa 
approach the iuperviaora indlvlduaUy and get thfRaelveg 
allotted to the aohoola of their choice for praotiee^teachinf* 
A further probe to verify the tenabllity of thia ilternative 
revealed that in moat of the Inititutions there wat no 
agreement between the reaponaea of the iuperviaora and 
atudent»tea^eri« 
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Frequency of the reapoofes of the auporviaora end 
student•teeohera to a feu guldenoe praetloea* 


5*110* Ouldanoe Fraotloee Eeaponae of * Reaponee of 

Aupenriaore. ' itudftnt»tea(iheri; 


Xtea 

1* Aaoertalning the I 

preferenoes of student«• 
teaehers* for pertloulair 
praotIcing aohoola in 
uhleh he vlahea to teaoh. 

2* Aaclgnlnf to 9*Is the a 

aohoola for uhloh he has 

eagpresced a preferenea. 

3* Aaoertalning the prefer- a 

enoe of atudent-teaoher In 
reapeot of the elaaaCaa) 
he ulahec to teaoh* 

4* Aaalgnlng to the student- 4 
teacher the olasa he 
ulihes to teach. 

5* Leaving the arrangement 6 

of the olasa and aeotlon 
to the framer of the 
general time-tahlsi Ignor¬ 
ing the preferenoes of 
the student-teaaher* 

0* Helping the S»t. In 4 

seouring from the practis¬ 
ing ioh^Ks) that part 
of the syllahtta he nas 
to teacdi* 

7« Helping the 5»f • In analysing 
the ayllahus Into lessen 
units* 7 

a* Helping the S«X« In deter- 6 
mining the teaehlng 
prints In a lesson* 

0* fasting the knesledge of 0 
the • in the auhieet 
natter* 


fas 

Xo *Xtem 
»Mo*. 

fas 

Ho 

si.egt 


X 



fia»a4 

46*0)K 

2 

B43K 


88.49t 

ii.ail 

3 

809C 


84.7JJ 

i5*a){ 

4 


20)C 

43*0^ 

S6*l)( 

5 

781 


ao«as( 

13»i^ 

i 

8S8^ 

’M 

ieii ■ 111 ■ 

83*1)1 

18*9ie 

7 

701 

01^ 

9a«D( 

7*0JI 

«-8«f-3l2f* 

70*aiK 

mM 


S£% 

fK 




«*> so ** 


B«ipofi«ea of soporvlsorff end «tod«Qt«*t«AOli«v« 
to the praotioe of aeoevtaioing «todent*» 
teaehere prefereaoee for the praotliing aohoole. 


d«iro. 

Collegee 

Supers iiore 
•Tee* •»©♦ 

3tudent*tea0here 
♦Xee* «Io* 

1* 

A 

11 

6 

30 

5 

2* 

B 

4 

4 

9 

2 

8« 

C 


0 

e 

0 

4« 

U 

2 

1 

8 

2 

B« 

« 

6 

4 

26 

1 

dm 

F 

0 

« 


I 

7. 

Q 

0 

4 

8 

7 

8. 

H 

1 

2 

6 

3 

9. 

X 

3 

I 

9 

0 

10^ 

J 

0 

7 

21 

8 

11. 

K 

2 

2 

I 

0 

IS. 

L 

B 

0 

21 

1 

13. 

H 

2 

4 

m 

«a 


Tomt 

43 

41 

1«7 

30 


frooi Table B^St it le oleaT that ihatltotioiia Q ahd 
L followed iovarlahljr the pvaotloe of aeeeirtaiiilag tim 
pvefeareoeee of the •tttdeot<»teaoher« i& veepeot of ^aetialhf 
aohoola* Both enpeifeieopg aad atodent^teaahepa of theae 
inetitutlooi agreed that the prefereaeea of the gtodeat* 
teaohere for the praetitiag eohc»elg iiere aeeerteiaed* let 
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thar« If dlfagreemfoit la th« report f of th« tuo groups 
belonging to Collegee 0 and <r* Xhe supetTifOVf of tbieae 
toftitotionf reported tlmt the^ did not asoertain %h» 
preferenoef of the atudeiit«*teaoherf for the praetleing 
iOhooXf, whereat no at of the ttudent^teaohert repoirted that 
their preferenoet were atoertalned* therefore« it te^at 
that there It no orgenited proeedore for atoertaininf 
preferenoet and thit it why the toperwitora hawe reported 
that the praotloe it non«exietent« fhe atode&t^teaohera 
teea to report the eriatenoe of the praotloe * beoaoae they 
manage to get the tehool of their ohoioe* In other Inatitw* 
tionty there it no agreeaent among the tuperwleora and 
tttadent<*taaohert regarding thit praotlae* fhlt may alto be 
due to the faot that no organiaed guidaooe it gitett to the 
atudenta In the ehoioe of the tohoolt* Thereforey it taama 
reasonable to oonolude that in moat of the training aoUegett 
preferenoet of the student•teaohere for praetitlng*tfehoolt 
are not aaoertained ayatematioally and zie organiaed gttidanea 
it giwen* 8tudent<»teaoheri make indiwidnal afforta to get 
themaelvet allotted to tohoolt of their ehoioe« 

of the cuperrlaore and Mjt of the atndent* 
teaohera reported that ttudent«>teaohert were attigoed to 
tohoolt for whieh they exprttted their preferenoet* thete 
peroentagee are nearly the tame at the oorretposding 
peroentaget of let* retpontet given to item 1* fhia may 
meioi that wherever the preferenoet of the ttndtnt^teaohera 
for praotiting aohoolt are awoertainedi they are alaa 




atslgned to th«ir preferred Inatltutlotie* Butf this oonolu- 
fion is valid only vhen the *1[es’ responses to iteus 1 end 
2 are from the same snpervieors and student*taaohers* to 
verify this faotf their responses to the tuo items uere 
oompared and it mas found that 91j( of the supervisors and 
student^teaahers gave identioal responses Cyts* or *no') to 
the tvo items* Therefore i it stems reasonahle to oonelude 
that uherever the preferenoes of the student^teaohers for the 
praotising schools are asoertalnedi they are assigned to 
those sohooli* 

The supervisors generally asoertained the student* 
teaohers* preferenoes for the olastes they mould lihe to 
teaoh« of the supervisors reported that they did asoertain 
from the student*teaohers their preferenoes for partloular 
classes* Although only SQSt of the students eonflrmed this 
fact) yet the difference between these two peroentages is 
not high and it may be safely concluded that the supervisors 
mostly ascertain from studtnt*teaohers their preferenoes 
for the elasses. In the interests of the ohildren to be 
taught hf d«Ti| it Is ntoessary to ascertain the letters^ 
preferences* It is satisfactory to find that this is heing 
done* 


Bespontt to item 4 indicates thatf by and Xarsei the 
preferenoes of the student*teaohers for the classas are kept 
in view while drawing up the practiee^teaching prograsM** 
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shout that 43*1^ of tho taptrvitort artported 
that tht arraogviatitt of th« olatt aod ttotioa to be attigKied 
to the ati3dent«*teaohert eat left to the oare of the teaehe:r«« 
iii*»ehai*ge of the tlae*tablet ignoriag the etadeat^teaohere* 
prefereaoee* This faot teemt to eontradlot thelx* ewifller* 
tetpofise to item 4 where 8^*of thea report that «tad«»t*» 
teachere are allotted olasees and eeotions aooording to their 
preferenoee* Zdealljr^ the respontes to Itea 4 and 6 idioald 
be complementaryf and only 16i3( <100»84) of the i^penrleore 
should have responded to this question in the affirmative* 

The differenoe between the actual and the erpeoted *Xes' 
responses to this question may be due to the faot^eome 
respondents did not attend to the phrase **Ignoring the prefer» 
encee of the student<»teaoheri^ t vhloh was a quallfyinf 
condition for the practice. 

The responses of supervisors end student-teaehers to 
items 6t 7 and 3 clearly show that most of the supervisors 
helped the sbudent-teaehers in securing from the practisini 
schools that part of the syllabus which they had to teach 
and helped them in analysing ths syllmhus into lesson units 
and also in determining the teaching*points in a lesson* 

Often it is said that student^teaohers are deficient 
in the knowledge of the mabiect matter they intend to tesb^t 
Therefore» the supervisors vers asked if they aotusilly tested 
this knowledge (item 9)* 70*33( of the supervisors repented 
that they did so and SG3( of the student^teaehers e^ixmed 




thla« A slightly higher peroentage of 'yss* responses from 
student •teachers may be escpeetedi because they aoy feel that 
the supervisor Is testing their knowledge shea he is aetualiy 
asking only some exploratory questions* Eoifever» it seems to 
be a fact that supervisore sere aware of the lerel of knowledge 
of the subieot^matter of the student•teachers and assessed 
It In the course of guiding th«s* 

the supervisors were further aeked to mention the weye 
end means they ^ployed to bring the knowledge of the student* 
teachers up to the mark if they found it deficient* the 
supervlsora mentioned a number of ways and means which were 
employed by them for this purpose* the more Impcrtent ones 
are given belcwt- 

(a) by providing books end aiAcing them to go through 
these bookej 

Cb) by asking questions on the iub;}ect*matter and 
stimulating them to prepare the contentf 

(c) by asking them to read current books and ^ournalii 

(d) suggesting reading materials and askinf tham 
to do ezper leant t| 

(e> by taking extra*elas»es in the subject matter« and 

(f) by glting fresh and the latest data* 
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if • A* 


Vhleh iiiodfi of loftiMn plaisnins do jfou 
folXoirt 


Pf3P* 
tioort * 
re spent** 

• WOlWWtilX* •>«• &'< 


T^TT-fTlV^ 


ttftohtttt 

retponitt* 


1 } HertiertlaQ epproeoh 
11) Svftluatlon approach 
11) Combination of (1) i 


111) Combination 
Iv) Any other 


1 ) and Cli) 


5d«0< 

6.^ 

30«al 

s»sb( 


2»0!^ 


If you discover that the draft letton 
plan It not upto the mark mhat do you 
do? 

a) correct the letton plus 68 *^ 

b) In struct the ttudent*t*a 0 herjr 
orally and atk them to prepare 
a freidi plann 

e> Any other (pleate tpaolfy)• 

It you discover that ftudant»teacher 
haa mla«»stated the facts In the 
lesaen notes what do you do? 

a) correct the statements. 

b) ask ths student-tsaoher to as«lr 

correct the statements. 

o) eross ths statement ulth a 1 B« 6 » 

remark thereon* 

d) suggest some book on the subject 29*69( 
eonteat snd ask the 8 «t« to 
prepare the draft afresh. 

s) Any other measure septet 
(please spsoify). 

Do you ley emphasle on logical 'let* d 6 » 6 !( 
tequenet of the queetionf to be *Io* 
asked by the 8 *T«T 

Co you smt^tise on the correct* *Ies* 100)1 
ness of tikc lanfuage and spell* *Ic* 


Ing of uritten language end 
pronunotatlon? 

Do you ask the *student*teachar 
to rehearse the questlont la 
order to oorreot the pronuncia* 
tloa (pitch lntonat:Uii} aodula* 
tioa) of the i^eech. 


23«U( 

86.6f 

34»89K 

16*61 


y&M 


mM 


*fes* m.n 4»M 

i»«3$ m*m 
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Haafl-ol-Iftaafto,, plittolBg* 

From 7abl« B«*3* it li alaar that 6331 of th« «upe»viaors 
reported that they followed the Herbert ian steps ia plmniag 
the XessQiSfohOteii and oaiy B*ZS% foXljosed the evaXuatloit 
approaoh* On the other handy 76S( of the student*»teaohers 
reported that they prepared their Xesson«>notes aooording to 
the principles of the Herhartiius method and 169K reported that 
they followed the evaluation approach of preparing the lesson 
notes* There is a slight disorepanoy in the reports of the 
supervisors and the student-taaohers* Tha difference seeat 
to he understandahle when the peroentage of the supervisors 

k 

following ths oomhination of Herhartian and evaluation 
approaohea is oonsldered. 30«69( of the supervisors reported 
that they followed a oomhination of the two approa^eay 
whereas only 8^ of the student**teaohert reported in favour 
of the oomhined approach* It appeara that the supervieors 
are more reliabley beeause the studente may not be fully 
aware of the dietinetion between the eonbined and separate 
approaches* This is idty most of them have either emtegorlsed 
their method of preparing the Xessos^plaiis as the Eerbartian 
or ths svaluation approacdi* Esnssf It may bs Inferred that 
the ahlft from the Herbartlan to th» evaluation approaoh is 
not eomplete*' The eombined type of metho^legy it eonsldared 
next beet to the Herbertlan approach by the superwisors* 

$•0 of the supervieors reported that they folleiMd 
other methods of lesson planningy su^ as the atraetural 
approa^y ths durukul lystwit the dasonstratiim methodf the 
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analytlOf tb« flynthetlo and tha diveot and tha Indlrant nathod* 
But 9 it may ta a;pgued that thaaa ara tha mathodi of taaehlng 
and not the mathoda of planning tha laaaona* 

giaxjjoiiiafl,, ,gf,. j;i.aaagja.,PlaBa> 

Aa vagarda tha actual covvactlon of tha laaaon pXanay 
6Et89( of tha auparviaora corractad thamy If thay found that 
thay Kara not upto tha mark and Inatsraotad tha atudant** 

taachara orally and aakad than to prapara a freah plan» It 
appaara that a minority of tha auparalaora halpad ntudant-^ 
taachara and did not taaoh than to halp thanaalvaa* fha 
raiponaas of tha atudant-taaohara vara In agraanant vith thoaa 
of tha auparvlaora* 

Xt aaattg that tha aupartlaora adopt ad a nuxhar of davloaa 
to correct tha planty aoually frequently» vhaa thay found that 
a atudant*taaohar had made a aia«atat«i^t of fact in tha laaaon 
plan <itau 13) * a8«d^ of tha auparvlaora oorracted tha ali» 
itatament f SB«1^ of than aakad tha itndant^taaehar to oomot 
tha atatamanta thanaalvagy I8*dl of than oroaaad out tha 
atatanant and 29 • 6^ of than adtiaad tha atudant^taairhari to 
read a hook on tha auhjaot-oontant and to prepare tha draft 
afraah* fha rasponaaa of tha atudant^tanchara In thla oontaxt 
ara oonparahla to thoaa of tha auparvlaorai aauiapt that 34*i9f 
of tha atudant-taaohara (against of tha auparvlaora) 

oroaaad out tha atatamanta vlthoot oorraoting than* Xt is 
just poaaihla that atudant•taachara amggarata thla hahavlour 
of tha auparvlaora and tha lattar try to undar^rata Itf 
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beoaitie of the nature of the item* If the itudent^teaohere* 

» 

recponees indloated the upper limit of the Ineldenae of the 
beharlour of the eupervieorg la thlg oontexti and that of the 
auperrlsors the louer limit} it may he safely eitlmated that 
about 2&i of the supemsors oroased out the Inoorreot state* 
ments given in the lesson plan without oorreotlng then* 

Almost all the supervisors (96«^) reported that they 
paid emphasis on the logloal sequeaoe of the questions to he 
asked hy the student-teacher tf and 83*6i( of the student- 
teachers confirmed this report• Svidently the supervisors 
•re very partioular shout this aspect of the guidsnoe prograwae» 

All the supervisors laid sttphaiis on the oorreotness 
of the language and pronunoiatlon* of the student- 
teachers also admitted that their supervisors sere very 
partioular about the oorreotness of their language and pronmioia- 
tlon* 7hls seems to be a very significant aspest of ths 
current supervisory praetloes* 

A high percentage (60*?^) of the supervisors asked the 
student-teachers to rshearss the node of questioning in order 
to correct their pronunciatlont that this practice is greatly 
emphasised by supervisors is not supported by the responses 
of the student<»teaohers (Item 16>> Only 489( of the etudent- 
teaohers admitted that their gopervisofs asked them to 
the questions* It seems that ths gaparvisors asked them to 
practice the art of questioning iust In the routlite wmner and 
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did not «Aph«iii« th« point serloutSyi and on thotr part tha 
itudant^taooheri oonvanlantly afadad tha luggaetlon* Any hov} 
tha dlaarapan^ in tha rasponia pattarna to thla qnaation iioita 
that thli praotioa li not tidcan aarloutiy in tha taaohara* 
training Inatitotiona* 

From table fi*4| It la alear that tha aupartleori gate 
tha atudent»teaohari inatruotloni In tha me of latarlal aida 
and that they alao helped then to gat these tide from tha 
iohoola and oollagaa# It laana that thli praotioa la vary 
largely folloaad^ haaauia 96f7i( of tha eaparvliori reported 

that they gave Inatruotloni In the uae of naterlal tide and 

L 

! of the ftudent*tea«heri oorrohorated the itatenentt 
dinllarlyt H*4f of the lupervliora reported that they helped 
the ttudent»teaoheri In gettlni tha naterlal aide froi tha 
ffohoola and oollegea and 73*9^ of the ftudi»t»ttiehari iupport** 
id the ftatenant* It appeari that the uae of latirlal aldi 
la oonildered to he a very Inportant feature of the nathodolo* 
gy of Initruotlon In training oollagai* 
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.fiirJL 


Guidance praotioea regarding uae of material aida 
end deirelopment of self oonfidenoe among the S«g*e» 


8.N,'Itaia ' X t 8 
* Ho* ' 

I 1 


«»«»«» ait'LeaaaeeeeeieJeeeee NfrtereaeeeeeeeaaataiaRMeaaaaeeeeeaaiMaiaeeikeei 


X* 17 Do you give atudent-teacher 
in at ruction In the uae of 
materiel aida* 


2* IB Do you help the atudest- 
teaoher in getting the 
material aide from the 
aohool or college? 


3* 19 Do you eonetimei permit 

the d*T» to teach a lesaon 
uhioh you have not oorreot- 
edt 


4. 80 Do you con aider it adviaa- 

hle to correct each and 
every alatahe in the firat 
leaaont 

fi. 82 Do you oonaider it advlaa- 
ble to correct each and 
every leaaon plan of the 
atu dent-teacher? 


6* 83 Do you try to develop aelf- 

oonfldenct among the 
itudent»teaoherg in plann¬ 
ing their leaeona? 


7* 86 


Do you oonaider it neceeea- 
ry that atudent-teacher 
i^uld he given a foretaete 
of the hind of Job he it 
going to tahe up end 
therefore give him a fee 
Jerki end |oXta? 


j. 


• 3u pert ieoj^i** at udent- 
*reipoiifea *feaaheri» 


* 


•reaponee* 

«» ee 4e» 1» eo t* aeiht am ee Hk M * e* ee & HO ee ee me me wt a* iitt ee 

*tee' 

96**^ 

90.34 

*Ho » 

a«3^ 

9.74 

*Xea* 

94»d£( 

73*94 

•Ho « 

s»es^ 

86*14 

*tea» 

67.84 

48*64 

*Ro » 

48.84 


•Xea* 

78.1^ 

88.64 

<Ro • 

27.64 

xtiM 

•tea* 

69«3i 

m 

»Ho • 

40*94 

164 

•lea’ 

96*64 

83*14 

1*0 t 

3«€( 

16*94 

*X«a» 

66.74 

m 

»»o* « 

44.34 

m 


.gflaxiaftaat, aaang ,ltut.lIsdaafelaiflhggaL 

From table 3-4^ It ia Intereetlng to note that 67«ai( of 
the aupervieora permitted the etudent-te^heri to teaoh a 
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lessont K It naa not oorrootod* 48«6SK ot studaot* 
taaehora also adialttad thla* It that anpervlaora as« 

a-venly divided in regard to tha praotioa of paraitting the 
atudant-taaohera to toaoh an nnoorraotad laaaon* the argiwanta 
in favour of the praotioa are that thi^r do not imnt to apoon* 
feed the itudent«teaoherei hut idieh to develop ielf*oonf Idenoa 
among them hy giving them a ohanoe to try their ovn plant* 

The argument againat thia praotioe it that In the traditional 
bureauaratlo type of training ooUeget thia praotioe may he 
Qonaidered to be irrespontlbXe or ahlrklng behaviour on the 
part of the tupervitor* dnyvayi the reaponte pattern ahova 
that it la neither a very atrong praotioe nor a very meek one* 

A queation regarding the emtent of oorreotion of the 

fir at leaaon-plan maa aaked. The queation vaa **1)0 you 

(auperviaor) oonaider it advlaable to oorreot each and every 

mlatake in the firat lessont*' • 72*2d of the gupervlaora 

reported that they oonaidered it adviaable to oorreot eaoh and 

every error in the firat leaton* It may he noted that thie 

praotioe greatly dlidieartena the «tudent»teaoheriy if they are 

too aenaitive* Homevtry the gupervlaora are aoatiy in favour 

of correcting every miatake in the firat plaui leat the 

atudent^'teachera i^uld develop a urong attitude touarda 

correction or leat they themaelvea id»ould he aactuaed of over«* 

looking the errors* of the student•teaehera eonf iraad tha 

their superviaora correoted each and every mlatake In their 

* 

firat lesson* 
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Xhe supervlaors also tried to develop amoog the student- 
teachers the skill of lesson planning hy giving model lessonsi 
providing them old lesson-plan booksf showing them their own 
plans, giving them oral suggestions and giving them praotioe 
in planning lesions W assigning topics and also assijU^lng to 
them the class of their own choice. Some supervisors corrected 
the first lesson in a general way end then gradually errors 
in consistency, logic, sequence,language and other points of 
lesson-development were corrected in the suhsequent lessons* 

69t2S mipervlsorg considered it advlsehle to correct 
each and every lesson plan of the student-teacher* But 8^ 
student-teachers reported that they corrected each and every 
lesson plsuQ* It seems that supervisors corrected each and 
every lesson plan, even though they did not consider it 
advisable* Perhaps, the system of guidance is so rigid that 
there Is a very little opportunity for the superviaora to 
follow what they consider as dasirable* Normallyt it is 
eaopaoted of them that thay corraot cai^ and tvtry lesabn plan 
before it is taught* they do so or at leaat thay aigti the 
lesson plan to signify that they have at least glanced thrcui^ 
it before the lesson was taught* 

It is interesting to find that almost all the supervisors 
96*69{ tried to develop self-confidence among their student- 
teachers* 33«13C of the student-teachers supported this 
contention* the supervisors wsre fully aware that they 
develop self-ccnf idenoe among their students* fhs supervisors 
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genmTBlly adopted the following prooedures for this pufpoeei» 

1) gave appreoiatlve rermrkM in theif lesson plan 
hooka) 

11) told then that they were shoving steady and 
regular progrees) 

111) enooureged then hy shoving node! leaaoa*notea| 

Iv) inspired then) 
v) encouraged sell checking) 

vl) developed the self•regarding sentiment among 
the student-teachersI and 

vll) suggested good hooks to he read by then* 

On the assumption that a good teacher-eduoatlon progranne 
should Invariably familiarise the student-teachers vlth the 
realities (notably the dark side) of the teaching professiont 
the supervisors mere asked If they oonaldered It daslrmhlt to 
give them a fev jerks and jolts during the training period 
(item S5)» By *■ jerks and jolt^ vas meant that Smfgm should 
he reasonably snubbed vhenever they vere found negligent in 
their vork* 66»7JS supervisors considered It desirable luid 
44of them did not* It seems that they vere evenly 
divided on the Issue* Since they were not asked if they 
actually administered ** jerks and joltsPt seems that even 
in theory I all of them vere not prejpared to give the 
a real taste of their future career* Nearly half of them 
believe that a kind supervisor Is better than a blunt suparfi* 
sor tnt«3t on nskklng face the realities of the profession 
ifdiile under training* 

finallyt the supervliors reported (item at) that they 
motivated the student-teaidsers to prepare a good lesson-plan 
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In tbe follovlng vayat- 

I) A larga number of then reported that they gave them 
demonstration lessons^ They oonsldered that exampio is aleays 
better than preoept* 

II) Many of them motivated the student-teachers by 
praising the good points In their lesson notes* 

ill) The other modes of motivating the stud*?nt*>teachers 
aere helping them colleot the subleot natter^ maklni clear to 
them the stops In planning the leseon« ashing them to copy 
good lesson-plans of other student-teaohersy discussing the 
lesson-plans In the group to emihaslse the fact that a good 
plan vas essential for success in teaohingi restraining the 
inefficient planners from preparing a final plan for a meek or 
sOf making them observe the lessons of good teacherSf asking 
them to note the comments on the previous drafts of the 
leaeons) discussing alth them the Important aspects of a plasi 
having a sympathetic attitude tcaards the student-teachersi 
and suggesting some useful reading material to them* 


aastmsjga. 

ggiMJaJC!! 

It may be stated that the term 'supervision*• as need 
in this sect ion I connotes the observatioiif evaluation and 
criticism of student-teachers' class room teaching l y-tif 
by the supervisors* Supervisors generally sit at the back of 
the class and match the teaching of the statot-taachcvs* 




They vrite a note on the Weaknessee and errors as eell as 
the strengthsi^ of the student *teaoheri In the or It ie Ism note- 
hook or the Isison-pXen l30ok« The data gathered about 
fiapervlsion are presented do this section of the chapter* 

ya3itegaj8...8£, S,B,fldi!YAadoa» 

Table c-l» shovs that 4X»3:^ of the supervisors supervise 

the class-teaching of only those student-teachers itho» they 

have guided In lesson planning (Item 1) and of the 

supervisors supervise the class teaching of all the student- 

teachers in the practising school assigned to theai irrespective 

of the fact uhether they have guided them or not* Only 

of the supervisors supervise all the student-teaohers in the 

subjects of their speciallsatSony uherever they »ay be teaching* 

S'* s 

A siaall fraction (d^SsSf) of the supervisors folios other patterns 
of supervision* These statements are also supported by the 
responses of the student-teachersy with a slight variation 
vhioh is negligible* 

Ifov it seems thaty in generaly there are tvo patterns 
of supervision* f irstlyy the supervisors supervise the 
class-teaohing of only those student-teachers mhos# leison- 
pXans they have guided* Xn this systemy other supervisors 
have alsioet no knowledge about the standard of teaching attained 
by a particular student-teacher* The student-teacher mono- 
poliitically belongs to the teacher idio guides and suparviset 
hli lessons in a particular subject* In this pattern of 
supervision! there are fever chances of creating la Idie aind 
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Hg.d9ft..gf.,8\i,Bflry.iateo 


61. Item X 7 l£ H. 
No. No. 


»ori* 

rotpoast. 


1 . X Vhioh of tho following pattsarnt of 
luperwision is followed In your 
inetitutlont She superwisor 
»u|Nirwi»es the claes-teftohlng oft 


«) Only those, student»teaoherft idtox 41.3^ 
he has guided in lesiK>n planning. 

h) All atudent«teaohers in the 40«6j( 

praotising lohool assigned to 
him irreepeotive of the foot 
whether he haa guided them or aott 

o> All student«teaohers in the 
suh^eet(a) of his speoiallsatlon 
idierewtr they miy he teaohing. 

d) Any other (JFXeaae speoify). fi.Kl 


3 . 2 Whloh of the following modes of 
supervision do you follout 

Please ohsoki 

a) dupervlse every day all the 42*8^ 

studentotsaohers assigned to you 
eaoh for a part of a period* 

h) Supervise eaoh student-teaoher 7*6^ 

for the >diole period* (Z» this 
pattern a student is sapervlsed 
qnoe in 2| 3 or 4 days)* 

e) Supervlss 2 or 3 or aora student- 33*7!( 
teaohers in a peridd ty rotation. 

d) Any other node (please speoify). 4«ilS 

3. 3 If you follow nods (a) or Co) please 
state how aiuoh time you devote to a 
student-teaoher on an averaget 


(a) 

«• 

«*10 



sliatttes 

<o) 

• 9 

7»30 



Aiimtes 


Student- 
teaoher S' 
response. 


m,*n 


6*691 


3^ 


3*CMI 

Minutes 
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of th« Atudont-toacheri oonfllotg Khloh goneralljr aflsa du« to 
difforaaoes of opladon aaong th« «np»rvlaoirff Khar* art aort 

than out* On the other handi the atndent-teaeher gate no opportmnl* 
ty to learn from other aitperrleora and hit outlook 1« liable to he 
narrow and Inflaxlhla* deoondlyi a atudant-teaoher it tupervlted 
by all or many tupervlaort* In thle pattern of topervltion it i« 
likely that the atudent*teacher derelops a broad outlook In retpeot 
of good teaohlngy if he it mentally and emotionally mature* He 
oan also understand veil the varied aspects of supervision* Of 
eoursey he Is last likely to develop narrou loyalty to a particular 
person• 

HQdi*,.ot JiiBtgi Igjtent 

the responses to item g <vlde 7able**C*i} shoe that ^*2% of the 
supervisors supervised every day all the studeat-^teaohers assigned 
to them for a part of the period and 3B*7^ of th«a supervised by 
rotation the student^teaehers in a period* the corresponding 
percentages of student^teaohers uho supported the prevalenoe of 
these modes of supervision are ^ and 23$ respeotively* Zt is 
noteworthy that only 7»3tK of the supervisors and 3$ of the student* 
teachers reported that supervision of a single student^teaoher was 
done for the idu»le period* (In this mods of supervision a studant* 
teacher is supervised once in H or 3 or 4 days)« ^*3$ of the 
supervisors adopt other modes of supervision* On an avaraga» a 
supervisor devoted 8 minutes to a studant*ttacher (madSan tima la 
8 (minutes as reported by the superviaora and students at item 3)* 
thusy it it taen that in a pariod of about 40 minutesf tha 
supervisor generally watches the taachihi of a studant^taaohar 




only for 8 minutes, (that is l/5th of the period)* He mey not 
he able to observe the teaohlnf for the rest of the time. 

.filftaarttaafaiag* 

The seriousness of the errors generally ooamltted 
the student**teaohera eas rated by the supervisors and also by 
the student"teaohers* The latter rated the errors aooording 
to their perception of hoe serious the error was In the view 
of their supervisors* Ihs rating of the seriou^tess of the 
errors was sscured the investigator under the assumption 
that the rating was proportionate to the importanoe given to 
the supervisory praotioe In respsot of idiioh the error was 
QOimitted* 

The mean rating for each error with regard to Its 
serlousneas was oaloulated for the samples of supsrvieors and 
8tud«nt**tesiahers separately* The two swan ratings for an error 
were averaged, if there was not oaieh dlfferenoe between them* 

The disorepanoy was oonsidered to be *fluoh* if one group rated 
the error as *very serious* and the other as *not serious* or 
if there vmis a dlffarenoe of more than *7 in the two mean 
ratings* When there was mioh disorepanoy in the rat tugs of 
any error, It was prestasd that the related superviissry praotioe 
iwie indefinite or vague* Had the praatiee been definite «sd 
unambiguous, the two groups would have elearly understood 
the situation and they would not have viewsd it so very different 
ly* 

An error ims then termed ms very eerioua, serious or 
not serious saoording to tho value of the mveragei rmtiiii 
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of the teo eamplea of the supervlaoca ah<3 the atudent*teaeh«x:*a* 

Although the iFatlJsga uere sought qq a five point eoalei the 
m. 

mean ratings fall In the three middle oategorlea and no 
error uae rated extremely serloue or oompletely negliglhle* 

The Interpretation of the average ratinga ehoun in fahlee c*2» 
C-3 and C«*4 is given heloui- 

ATtgatfl, rttifli 

2*£> to 3.5 
1*5 to 2.6 
OaS to 1*3 

1»SX ,.atg.ift2g.. 2gXB3f,al. 

Table C»2 preeente a liet of arrore uhioh vara eonelder 
ed to he very earloue in the praetiee teaohlng prograiema* The 
mean ratings for those errors fall within the range 2»6 and 3*6 

From Table C*2| it isolaar the supervlaora eonaidar 
the errors due to lack of the knowledge of the sobieot matter 
aa very aerioua Citema at Serial ltoa« 6t 6^ 8 and 11)* Thia 
la understandable aa no teaohing la poaaihle unlaaa the temt^xer 
knows the aubieot matter thoroughly well* Therefore! thia 
praotioe of laying emphasia on the atudent-teaohera* icnowledga 
of the subieot matter aeeaa to be oomaendahle and aoperviaora 
are Juatified 1^ the stand thi^ have taken* 

The aupervlaora alao oonaider the errora pertaining 
to the aoijulaitlon of knowhow of teadhlng aa very aeriona* 
They ddmand that atudent-teaohera should develop goad teaehiai 

skills to ask faultless <|o at lone <8*80*1) and to give a k*h« 
summary (8 *80 *4)* The knowhow of <|neatio]iiiti! of aaeklni 
pupils* eooperation and of giving b*b* siimmaryi shonld ha 
an integral part of teaohera* trainiiig progrsMaa* 


Very Serious errors 
Moderately aarioua errors 
Hot aarioua. 
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Llat of SeriQUa Srrorg Qomittad 


ai.num i I T & M a. 
No.I Ho.{ 


iAtorag* 
i rating 


1. 

6 

Tho 8«t« asl£« faulty quaationi. 

2»9 

s. 

12 

Tha 34 i£. doaa not davalop tha laaaon 
vlth tha help of the pupils. 

2.7 

3. 

13 

Tha S.T. is not ahla to maintain 
good discipline. 

2.7 

4 . 

17 

Tha 8.T. does not give a blaoktoard 
summary. 

2*6 

5. 

20 

Tha S.T. makes a mis-statement of 
ffUJtS. 

2*75 

6 . 

21 

The 3.T. girei wrong anauar to an"J|^T^ 
question asked hy the pupil. 

2*9 

7. 

22 

The 3.T. ridloulas a pupil if his 
(pupil's) ansver is urong or his 
question is ohllqua. 

2.6 

8. 

25 

The S.T. drills his class in erong 
pronunciation. 

2*9 

9 . 

28 

The 8.T* comes late to the class* 

2*9 

lO • 

34 

The $.T« overlooks the mischief of 
the pupH and/or encourages then to 
do more nlschlef. 

ft 

iWWW 

2'«. 

11. 

37 

The S.T. gives an Incorrect ansmer 
to the pupile' question. 

2.9 

18 • 

35 

Tha 8»T« administers corporal 
punishment to a pupil mhere a lighter 
punishsient mould have been in order. 

2*5 


Finallyt it aaaaa tliat tlM auparriaora aX«^ lay atraaa 
upon high atandarda of diaoipllna and intarparaonai iMtiavlnur* 
fhay oonaldar that ooaing lata to tha olaaiaa 9)t 
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ahovlng Inalillity to naiatalu good dliolpllne In tha olan«|(i.n«.3^ 
and overlooking alaohief of the pupHa or anoouraglng than 
to do more mliohief are Very serious arrors< 

thusf It is sesn ttwt the errors resulting from lank 
of the knowledge of the suh4eot<*tiatter^ vant of professional 
skills and inahility to aiaintain dlsoipllne are viewed as 
very serious errors hy the supervisors* Xt may be oonoluded 
that supervisors lay much emphasis on the oorreot knowledge 
of the content to be taughti on methoddlogir of teaahlng and 
on malntenanoe of proper discipline in the class* 

Hodggfttaly ..gf g,tem, firi&g g* 

A perusal of the list of «moderately seriou# errors 
listed In table c;«3. makes It olear that most of them pertain 
to the methodology of teaching| such as logical sequence and 
linkage betveen the different steps in the formal teachingt 
modulation and Intonation of speeehi use of black board and 
other teaching aldi», and also to the dress and voioe of the 
student"teachers* Breaohes of professional etiquette such as 
not keeping a promise made to the pupilst being harsh upon thaat 
and being partial to some pupils or group of pupils alto fall 
in this oatifory. It is noteworthy that this class of errors 
does not oontaln errors due to lack of knowledge* The error 
listed at SJfo* 21 in fable Io«C"3| about a mistake in the 
b«b*gummary may be due to ommissioof because It is most onliksly 
that a student"tesoher would write something deoidedi^f wrong 
on the b*b« 




31*‘ 

Ho,' 

Xten 

No* 

• I T a M. ‘Avorago 

: _ 


3 

Sha S.7. la not abla to gocnaot the Intx^oduato^ry 
quostlon^vlth the atateaent of the alma of the leefoa* 

2.4 

2, 

4 

The a.T's aim la not atated emphatiealljr* ** 

2.16 

3, 

6 

The 3.T. doea not dlstrlbnte the queatlona evenly. 

2.16 

4, 

7 

The 3.T. doe a not deal aat Isf actor Hy vlth the 
partly eorreot anaeera of the pupil •« 

2.36 

6. 

8 

The 8.T. doe a not uae the material aide vhere Ite 
uae oould have made the teaching more effectIve* 

2.26 

6* 

9 

The S.T. doea not uae the material aide appropriately. 

2,^ 

7. 

14 

The 3.T. doea not enoourage the pupila to aak: 
queatlona. .. •* 

2.39 

8, 

16 

The 8«T'a black board writing la poor, *. 

2.20 

9, 

16 

The S.T'a blackboard writing la faint. .. 

2.06 

10. 

18 

The S.T'a black board aummary la not properly 
organised. «• •• 

2«02 

11. 

19 

The 3.T. is poor in black board i^etohlng* .. 

2*6 

12. 

26 

The pitch of the S.T'a voice la too high or too 
low for the olaaa* «* 

2*06 

13* 

87 

The 3.T. kiiowa manner lam* «. 

2*1 

14* 

29 

The 3«T* le not properly dreaaed. «. 

1*96 

18* 

60 

The S«T. alsaea the olaaeea without informing the 
euperviaor* •• •« 

2*46 

le. 

31 

The 3«T. dots not keep hie promlee to hie olaae 
in respeot of aide to the leeaon he it teaching.* 

2*1 

17. 

32 

The 3.T* le partial to a pupil or to a group of lupila 

8*4 

18. 

33 

The 8.T* la unnecessarily harsh upon the pupil. 

8*4 

19. 

36 

The 3.T. fete nervoue ae the auperviaor enters hie 
oXaea room. .. •« 

8*3 

20. 

38 

The 8.T« is unable to explain a eonoept or prooeae 
eat iff actor ily. •« •« 

8*4 

21. 

39 

There la a nlatake on the blaekboaril eiranary giraa 
by the 8.X. «• •• 

8*8 
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It seems tlaat the supervisors do aot attach very much 
Importance to hlaokboard vritiogy proper modulation and 
intonation of speeohy logioal eequenoe in teaching and the 
proper dress of the student-teaohers* Xt is surprisinf to 
find that errors such as missing a cXase without informing 
the supervisor are treated lighly(8.Mo« X5) • the gupervisors 
seem to bother very little about good olase-room manners 
and tolerate mannerisms and veajsnesses auoh as nervousness^ 

It appears that there isy at the present timti slackness 
about the training college regulations about etiquette vhich 
mere at one time impoiad very regorously* 

The errors given in Table C-4» have been oategorised 
as 'not serious'* There is a sisable discrepancy betmcen 
the mean ratings of the supervisors and of the student •^teachers 
in respsot of these errors* The discrepancy nay be attributod 
to the fact that the underlying practice is not emphasised 
by the supervleors very much and there is no clsar understand* 
ing of the degree of serlou^ess of these errors among them 
and among the student-taaohers* 

A comparison of the mean ratings of the supervisors 
and student-teachers makes it clear that many supervisors have 
rated these errors, as ranking lover in the degree of serious* 
ness as compared to the rating by student ^teachers* 7hs 
items also shoe that these errors are in respect of soma 
formalities vhich are gancrally observed only In trainloi 
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colleges^ for ^xaffiplay plaoing of th« le«»an notebooks at 
tho baok of tka olasoi and uniting down tha toplo of th« 
Xeaaoo on the hlaokhoard* the •vtOTs regarding redmdant 
uee of ttaterlal aida^ leaving the material aide in dieordtr 
after the lesson la over, and not finishing the lesson In 
the speolfled time are tolerated^ heoauae the training 
oollege methodology is material-aid ridden and otertise or 
even misuse of aide is considered to he better than fliaking 
no use at all of the aids* 


tdiBiys I 
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Ho.* 

1 

f 

Item* Z t k H 

No,' 

1 

1 

'Super** 'Student 
'visors 'teaohers 
'mean 'mean 
'rating 'rating* 

1. 

1 

the 3«t« forgets to keep his 
lesson plan and/or oritioiaa 
hook in the proper place* 

X.2 

1.9 

2* 

2 

The 3*3?* forgets to vrite the 
topic on the hlaskhoard* 


2*0 

3« 

10 

the S*T* makes redundant use 
of th« material aids* 

i«e 

2,S 

4# 

11 

The 3«T* leaves the material 
aids in disorder after using 
thwft* 

i*» 

2*0 

8. 

23 

The 3«X* is unable to finish 
the lesson in time* 

1*3 

2*2 

6. 

24 

The S«T's wnunoiation is 
markedly deferent from the 
usually aooepted pronunola* 
tion. 

2*0 

»*? 




One vevy Intereatlng tlndlng is that atipervisors do not 
mind at all if the student-teacher fails to complete the 
lesson in the given time* This attitude of the supervisors 
has been the target of much oritloism bp the regular teaohers 
of the practising school* The latter complain that student- 
teachers are apathetic In the matter of covering the content 
entrusted to their care* Thep devote most of the time to 
sharpen their professional skills and seem to be unconcerned 
about the coverage of the syllabua* The investigator feels 
that the complacent attitude of the supervisors in this matter 
is blamevorthp* Supervisors should consldsr it highly Irrei^nil* 
ble behaviour if the student teacher fails to finish the lesson 
in the given time* The planning of the lesson bsoomss sieanIng¬ 
le ssi if the plan Is not completed in time* 

The supervisors* tolerance of the errors about pronuncia¬ 
tion is another indication of notable deterioration in the 
standard of supervisory praotioes* There is no ^ubt that 
variations are found in the pronisuio let ions of the Snfllidi mordt* 
Still) there are some standard pronunoiations of a mord ehich 
must bs strictly adhsred to* And ths deviant pronunciatlofit 
of Hindi) Urdu or Sanskrit ifords should never be tolerated) 
because these ere Indian Ismguages* 

60*5J( of the supervisor 1 art of the opinion that every 
lesson givsn bp the student-teacher needi not be snpervited* 

of them eho opine that every lesson should be ^tpervised 
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PraotloQs lEtspongtf i Etipomigi 
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1* 

40 

Id yoor opinion ilu»tiXd 
every leaion givey liy S«t« 
Ije iupervlied 

2«i 

3S».S!( 

So 

fio.n( 

Ui 

6Vl 

Me 

to 

2« 

41 

dlioold every error ooimi* 
tted \iy the S«X« he 
corrected? 

UM 


9Bi 

to 

3* 

43 

Do yon try to develop 
ielf«confidenoe isong 
d»f«f 

WM 

3.<K 

BUl 

to 

4« 

43 

Hov do you convey your 
orltioiame to the 3*Ti9 







X) By vritten remarkg on 
the Xfifon pirn iteeXf? 

38.7% 

3.3I( 

■mi 

ea( 



3) By vritten reoerhe on 
the eeparate oonmentery 
iheett 

17.St 

6e.8g( 

to 

to 



3) OreXJy to S.ti* 

#7 tMi 

««Sjl 

ast 

to 



4) My other Meant* 


m 

m 

«N 


4) My othtr Mocmt* 
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iuggest oartaln vaya and meant \ff vhlah tuah superslaion may 
be dona* Xhat tamer ttudent-taaohert abotiXd be atslgned to 
the eare of a single supervisor per period Is suggested by most 
of them* dome of them suggest that the help of the regular 
8UbJeot**teaaher of the praotising>sohooX may be taken mhlle 
supervising the teaohing of the student-teachers* She help of 
the cooperating teacners may also be sought as is done by the 
Begional Colleges of kduoation* dome supervisore «3ggest that^ 
in the beginning, a thorough supervleioo running throughout 
the period should be done and later on the duration may be 
reduced* Another helpful suggestion is that the supervisor 
Should reach the class at differant points of tins on dlffersnt 
daysi so that ha may obssrve the etudent-teachers at dlffarent 
stages of the lesson development* But, it is rsther surinfis- 
Ing that of the student-teachers are of the opinion that 
each end every lesson given by them should be supervised* Only 
of them do not feel the need for getting every lesaon supervis¬ 
ed* that a high percentaga of student-teachers are in favour 
of cent percsnt supervision nay denote that they are very keen 
to get their teaching evaluated, so that thsy nay buou mhere 
they stand* It may also indicate that they fear that any 
Uiviuperviisd lesson may not be counted tovards the recpilreisants 
of teaching prescribed by the University* Hcuever, there is 
room for great discrepancy In the opinions of the supervisors 
and student-teachers, beoeuse the tec staples differ In respect 
of their roles* It is lust possible that feuer supervisors 
favour hundred pareent tupervltioni beoeuse it uuuld Sisoreaas 
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their vork end more etudent-teachen favour huncired paraeot super** 
vision hecausQ they would benefit hy the praotioe« 

In response to the question regarding the oorrsotlon of 
eaoh and every error in teaching Citea^d.) majority of the 
supervisors (84«9^) say *yes*« Svldently they are in favour of 
correcting eaoh and every error ootsmltted by the student ^teacher* 
fhe other of them are of the opinion that only gross 

mistakes of methodoiogf and content should be corrected and 
the student-teachers should be encouraged to find out end 
correct their errors thsmselvesf sometimss by observing others* 
Xhey are of the opinion that every error cannot be eorrected 
by the supervisor* 

989( of the student-teecher8 are of the opinion that 
each and every mistake in their teaching should be pointsd out 
and corrected by the supervisors* 

It is natural that almost all students 
favour minute correction of error• committed by themf because 
then they can derive the maximum benefit from the supervlaioii* 

l?gy„slOBlBi,„j«3Jrr.flPtifldtagd.flBPag...to. 

96w4Sf Of the supervisors reported that they tried to 
develop self confidence among the student-teachers Citam 4tji 
But only 82St student-teachers confirmed that their supervisors 
tried to develop their self-confidence in class tsaahing* the 
difference between the two percentages is large« but In 
themselves the percentages ere very high* Thareforat it may bt 
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concluded that suparvlsoFs try to develop eelf confidence among 
the student•teacher** 

Communioatioa of Critialama and Reffiarha? 

Hou to conrey the orltieitma of the student •teacher e 

3<»'i y 

uork is a prohlem, 90 of the supervisors reported that they 
did this job by writing remarks on the Iesfon*plaii itselfi 
17*2j( by writing remarks on a separate oosnentary sheet and 
37»0 by oral eoamunioation after the lesson was over* 8*^ of 
the supervisors follow different aethode of communloatiag orltiol* 
sms suob as oorreotlng the mistakes on the spoty Making student* 
teaohers realise their mistakes and through group discussion in 
spare time* The responses of the student tesohersi by and 
large I oonflmed these praotloes* 483( of the student-teachers 
reported that their supervisors noted down their oomseats on 
their leseon^plan books} 32Jt of them reported that they wrote 
the remarks on a separate commentary sheet) and 20 said that 
supervisors drew their attention to errors oral3y« It is 
thus clear that in generali three Modes of ocavsying ths 
critioism to the student^teachers are followed by the supervisors 

Whet did gupsrvifors actually do whan they supervised 
the teaching of the itudent*teacherst Xn response to this 
(jnestion the supervisors reportsd that thsy did a nuMbsr of 
things* Their responses are classified belowt 


P.T*D* for Table 

CHSt* 
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•ms . qz&m. 

Beportt of the Supervisorc «1>out their Behaviour 
in ftupervlslng Teaohlag. 

iw M» *• «* M «h ep M «*■»«>«« M «»«»«* ee «» ee «p «» M> ■» ee e* nv fle ee N» «» A ee «w» w* «» M 

A* They oh serve the student •^teacher and put dovn a reiark 
about *• 

1) Bergoaality; dress| speeoh* pronunoiatlon, 
slnoerityt interest in norki oonfldenoe and 
mannerisns* 

il) autaj«ot*aatteg» suitability of eontent, toionledge 
of subjeot matter and arrengenent of subject natter* 
ill) Teaehln# sklllMi narration, Ulustration, question* 
ingf correcting the incorrect responses, blackboard 
iunmary, blackboard writing and sketching, and use 
of material aids* 

it) fflanaginaentt Attendance and discipline of 

itudents, routine regulations and class arrangenant* 
&« dome of the supervisors engage the class to demonstrate 
the right type of teaching, check the itudent"*teacher if he 
commits some error and give suggestioni for correct teai^ing* 

The responses of the student»taaohers to the questions 
as to shat their supervisors did idien they observed the lesson 
are given in the table belosc 


for fable 
a*6» 
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Report of student-tiaaohttvs about Suporviaors 

Behaviour during Bupervialon* 

e* e^ e* ■■ a* aa «*"• aa «• *in*» •••» *a •*«*■»<•«•«»•**••• aa «a ^ aa a* a* »» 

1« Supervisors observed the method of their teaehing and i#rot« 
out remarks in the crltlolsm book« 

B* they observed narratloui mode of reading! blaokboard vriting 
self-oonfIdenoe and class discipline* 

3* they observed the lesson-plan book and noted Aom the errors* 
4« they looked at our facest and 
6 » they enjoyed tea* 

It is clear from t«bla C-6} the student-teacher a* observa¬ 
tion of the supervision done by the supervisors is fairly 
oomprehensivs* Xt is remarkahls that they do not report that 
tupervlaors interrupt their teaching and give suggastions to 
improve it* 


aaca?iDii D. 

MAMt,8X8,,,Qr, fms 

this section pressnts the data about the current supmrfiao- 
ry practices collected through the "Lssson Plan# • The seuroes 
of the data mere 147 lesson-plan booki/eritici«n b«>oks of the 
student-teachers belonging to 13 teachers* traising institutions 
taken in the sample* The renarks of the supervisors on the 
teaching of the student-tesoherst as given in these lesson plm»/ 
critiei«i note-bcokii mere catsgorised ulthln the frame murk of 
the analysis chart* Table h-1 presents the frefu^cies of 
different kinds of renarks* 





DistritJQtioD of Froqueacy of Bostarks Id Area z Type of 

fieearks* 







98 


filatgltafe tea, .,&! jesaagltii ■ 

It Is oXsar from IT&bXa a«l« that thsrs ’wars X643II flattest 
raaarks glvan in 149^ Isason plan boaks/ovltloisa books* On an 
avavaga 1X8 Jpaaarks vara gtean par laason-pXafi/oritlolaii^booky 
or vhat amounts to tha aaaa thlngy xxa ramarks vara gtean par 
student taaohar * 

Tha last aoXurnn of Table D»X* shovs tha paroantafas 
of the remarks vhioh fall in eaoh of tha oontant»«atatorias» 

^ 9 - 1 % 

of the total remarks vara about tha axaoutloo of tha 
las8on*pIant* Naturally^ afflolant axaoutlon of a planned 
lesson is tha most important oonoarn of tha studant-taaohar 
and alto of %h« supanriaor. Xharaforay it aams understand* 
able that tha supervisors lava most of their attention to 
this aspaot of teaohing* 

Second ia rank is tha student-taaohars* personality* 

80of the remarks vara about their personalityp stteh 

Tk*,- 

as smartness is dressy swnnersy speeoh eta* M third rank 
goes to evaluation* 16«189( of the reaarka fall in this 
category* It seems that the supervisors evaluate their student- 
teachers in their day to day supervision. Perhapsy this 
evaluation is qualitative and pertains to a particular aspaot 
of the teaching processy for azaaplay blackboard vork. 

From the table It is clear that only 4*3djC of the 

* These 147 lesson plan books/crltioisn note books belonged 
to 147 student-teachers* 
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remarks are about the preparation of the lesson-plan* It 
apprently suggests that very los nelghtage is given to the 
preparation of the lesson-pXans by the supervisors* Sot the 
los percentage of restarks In this category suiy be 4tie to another 
reason* In most of the oasesf tha draft leeson-pXans were 
oorreoted by the superTlsors In advance i«e*t before the 
student "teacher t<ent to take the oXase* Xhereforet there 
remained very little for the supersieor to see at the time 
of supervision* these remarks may probablor be those gieen by 
supervisors mho supervised the etudente ehen th^ had not 
guided then In the preparation of the lesson plans* 

Only 0«2^ of the remarks fell in the * other* (or iilse«« 
llaneoui) category* It neans that sg>st of the supervisory 
remarks pertain to the execution of lesson pLansj^ personality 
of student "teacher s» evaluation of the teachlof and preparation 
of the lesson plans* 

the bottom row of table h«l presents the percentages 
of remarks aocordlng to their quality tuoh as - 

I ) .figUlfliXf , i^e the orltlelisi of the 
performance of the teacher is negative in form or an adverse 
comment Is made on his clase-rooa activity* *Oo not ffitgiai^ 
the answer to the question yourself* 9 ’apparatus was not 
visible to the back benchers* are negative and critical* 

II ) .jaigtitlti* doaatiaea tha rmurks 

are negative in form but they imply positive sugiestinnsf for 
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«xampl« 'So not have mannert *So not speak too fast' eto* 

ill) Wantralt itfiare a remark is just a statement of the 
activity of the stvident«teacher without any oosiment it has been 
oonsidered neutral. For example 'the teacher need the hlaok- 
board*, 'lesson was introduced*t *ohart was shown* etc* 

iv) A ppreolativet where the remark fave approvalt 
recognition or praise to the activity of the teacher It has 
been viewed as appreciative* For example 'Teachers* hs^dling 
of students Is sympathetic*} 'Teacher was well prepared'} 
'Teacher got answers elicited from the students properly*| 
'queitione were properly framed* etc* 

y) d. remark was termed s»i«e<MNhre if it 

'gave a positive direction to the teachers' activity by 
suggesting the steps for improving ths porformanoSf the direc- 
tion for improvement or the espebte in which the improvement 
was required* For example 'the preperation of gas should 
have been explained with the help of demonetration* | 'ask 
direct and specific questions*t 'reduce the pitch of your 
voice* etc* 

It is seen that 4XM of the remarks are 'appreciative'* 
It seems surprising that supervisors give appreciative remarks 
in such abundance* because there is a general complmint by 
the examiners that the standard of teaching by the student 
teacher is deteriorating* It is likely that the supervisors 
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give appreciative remarks for the follonlAg reasons t 

Firstly) they might have given the appreoiative remarks 
to encourage the student-teacher# and also to develop self* 
confidence among them* Secondly^ the supervisors might have 
followed the path of least resistance* An appreciative remark 
hurts nobody I whether it has besn avardsd deservedly or not* 
fhirdlyi it might have been due to *halo' effect* Whatever be 
the reason or reason#) it Is noteisorthy that most of the 
supervisory remarks are appreciative* 

of the reoarks are oonstruotive* Supervisors are 
avare of the need for giving concrete suggestions to improve the 
student-teachers^ Qlaas*teaehing* At the same tiAe» it is 
difficult job to give constructive suggestions* It re(|ttiree 
a lot of experience) insight) proficiency and sincere effort 
on the part of the supervisor to give such remarks* Therefore) 
the low percentage of conetruotive remarks does not appear 
to be ususual* 

Xt is really noteworthy that a siseable percentage of 
remarks (18»9S() is negative in form but suggestive in meening* 
Xt may be remarked that such remarks are not quite forceful 
and they are liable to be misinterpreted* gometimesf the 
atudent-teacher8 miss the intent of the remark end consider 
it to be negative* Purely negative remarks are 8*iSf in number* 
They are definitive in their effect mod may be oonsldered to 
be better than those in the previous category (negative but 
suggestive)« 
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the poroentage of neutral remark«| namely 6*2^ ie 
not high* Xheae reoarka have a neutral effect and aatiafy 
only the formal requirement<» A remark cuoh aa *the 
leeson uae taughtS or *h»h* msmmxr vat given* denotea a 
colourXe«B fact and doee not help improve etudent-teaching* 
Supervisora perhapa vrote cuch remarka to «hou that they 
had aupcrvised the leaioninformality vhloh hat to he gone 
through* 

A acrutlny of the cell frequencies in table £I«X 
•hovi that the largest frequency is in the execution* 
appreciative category* nearly 23il of the total remarks fall 
in this cell* It means that supervisors mostly give 
appreciative remarks about eacecutlOA of the lesson plan* 
fhis Is understandable slnoe It has been observed earlier 
that most of the remarks are * appreciative* according to 
qualityi and ere about execution of the lesson-plans 
aocording to their content* fhe dlstribntion of the fre¬ 
quencies of the remarks among the calli shows that they 
are equitably distributed« 

Having presented the quantitative dietributlon of 
remarkii means of the two*wey analysis chartt it seems 
appropriate to deal with the specifics of each category 
according to tha content* 
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yABLai 


Speolflo aipeots of the Stttdeat-feaohers' 
Leison«PXaii3 noted hy the 6ti|>ervi«ori« 


Sl.'Spaolflo Agpeots of iixeeutioh * 
KoJ ‘ 

e* ee «»■ IM> 4e ea e* «i* Hir <« «<• M» «» ee ee ee M* ee e* «e ee «» ee «» e» ea •» «* 4» «e «ia «» «• 4» 1 

Ko * of 
remarks 

«a *» ak VK i* ea •» ep 

* Feroen»* 

* tage * 

* Sr «» «* -pmee w woeiiwe» ^ 

Bank 

X* Introduction 

S^ 

2*9^ 

14 

2* Developnent of the leeton 

S71 

6*94 

7 

3t iiixplanatlon 

297 

3*lf 

12 

4« Harratlon 

291 

3M 

13 

6 » l>emon at rat Ion 

11« 

1*8^ 

80 

6« Kodel reading 

021 

6*4< 

8 

7* dxejapXea 

166 

1.73< 

17 

8« oorrelftlon 

212 

2«a4 

16 .6 

d« Logieal aequenoe 

120 

l*3Sl 

19 

10 • IteanatlaatIon 

89 

0*91 

81 

Xl« Knovledge of the aubjeot 

321 

3*3l 

11 

12 • Queatlonlng 

962 

9*8!lf 

3 

13* Foatering Conatruetlve thinking 

141 

1*68 

It 

14* Dealing Kith anmra 

399 

4«l6 

t 

15* student partioipation 

816 

8.46 

4 

16* Blackboard eork 

1237 

12*86 

1 

17* Other teaching aide* 

803 

8*36 

i 

1$« timing of the leaaon 

388 

3*'C^ 

10 

19* BeoapitnXation 

818 

2*36 

16*5 

SO* Superriilon of olaea-vork 

784 

7M 

6 

SI* Olaaa-aanageaumt 

1086 

10.66 

8 

S8 * Borne Aaaignnent 

30 

0.36 

88 


9690 

loo.iil 








tiXMUligB.. ,.gt nthg, ,lftAagB,.r.plfla,gl. 

Xha most oarsd«<for aspsot of ths praotios^tsaohlag 
prograoms sssms to bs tbs sxseutlon of the Isssoo pla&ti as iSf 
of the romarks faXl in this arsa* tabla prsisnts the puraant** 
age of the frequanoles of fsnarks and thel; vanks under the 
various aspects of ezsoutlon of the lesson plan* 

It is clear from Table h*2« that the moat oared*for 
aspects of the execution of the lesson plan are i- 



tefliotm 

Bank* 

Blaek^board uork 

12 «8i 

1 

Class management 

10 *6K 

8 

Questioning 

9«83t 

3 

Pupil participation 

8»43( 

4 

Teaching aids 

8 .^ 

6 


49*93( 



The above five aspects account for nearly 503^ of the total 
remarks about execution* It means the supervisors attach the 
greatest significance to blackboard vork and other teaching aids 
(12*8 •¥ s*a » 21*13^) • questioning and student participatlca 
(9*8 ’f 8*4 « 18*230 and class aanageaent <10*dB()« It atems quite 
understandable because training toUege methodology is oriented 
touardi the indispenslble use of material aids and students 

participation as evinced by the question^ansuer process* Class 

e. 

management has attracted a high frequ«atiy of remarksy because 
it is a problem ulth the student*t«achert most of the time* 
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Five l«a 0 t oar editor atpeots of %ha axaoution of l««ft02]«plaii» 
are i 


Itam 

£s£AJUttM0 

Bank 

I* Home atsignmant 

0*^ 

32 

2m Bramatiaation 

0»9f 

2X 

3* Pamonstration 

lm2i 

20 

4* ItOgioal saquenoa 

Xm3$ 

X9 

6* Foatering oonatruotive 
thinking. 

X«5f 

18 


6*2ji 


Ihaaa fiva aapaota aooou&t for oaly 6«8^ of th« total 
ranarka io thla araa* 

It 1« raolly rar^iog that no oara aaa haatoaad on 
aaolng ihat studant-taaohara gava hoaa asalgnaent to thair 
atudants and oorreotad than* fha aarlouanaaa of thla guparal- 
fory Xapta it halghtanad ahan It It horna in alnd that aaary 
Xaaaon-pXen nauaXly andt with a mantios of tpaoifio hoaa 
ataignaants« 

It it undaratandahXa that vary faa rasarha ara about 
drafflatiaation and daaon at ration^ baoauta thata tai^iquaa of 
taaohlng ara oonfinad to hiatoi^ and praotioal Xaaaona in 
Solanaa raapaotiYaXy* Butf naglaoting tha obaarvatloo of 
logloaX taquanoa and oonatruotita thinking aaaai to ba dapXova* 
bla* fhaaa ara tha aapaatt of tha axaoution of tha Xataon plan 
ahloh thouXd ba givan top priority* 
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imu>z^ 


Xraits of Btudant»Xe&oheri* Porsonality aa 
aaaasaea Dy the Suparviaora* 



Z*l'T » A .PB 

SSiSIl 

1* Spaeoh 

SOS' 

15«Sld( 

3 

S* Confldencta 

731 

21*8$( 

1 

3t Self eritloal 

010 

00*;^ 

18 

4* Wllllngaeas to leevn 

51 

1*5^ 

13 

6* Habit of hard work 

5S6 

IS.TX 

2 

6. Slneerlty 

66 

8.0|( 

11 

7« Carafuloeai 

31 

o.ost 

15 

8* Xolaranee 

25 

0*71^ 

18 

9« Patienee 

143 

4*^ 

7 

10« Riaouroefulneaa 

91 

2.7* 

» 

lit Comton-senae 

5 

0*1^ 

19 

12* Self oontrol 

23 

OtTJI 

17 

13* flexibility 

49 

l%tS 

14 

14t aiaa«*rooa nannera 

221 

6*65 

6 

15* Student •teacher a actiflty 

228 

e.a* 

5 

Id* Knowledge of IndltKbial differenoea 

258 

7.7* 

4 

17. I>ealing with gifted ehildrtQ 

109 

3«35 

8 

IS* Dealing with Fi^oblem children 

72 

2*35 

10 

18* Eeaedytag problem ehildren 

60 

1*85 

12 

iw 

3331 
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Xt seems that other asi^eots of teaching are given 
moderate importance) heeauae remarks ahout then ar«) and 
large) infrequent and vary between and 8j(* 

g.grsgnalityf, 

Bemarks about personality of the student^teaohers vere 
further analysed into different Items and results presented 
in Table 0*3« Prom the table it is clear that the most 
important aspects of students' personality that are observed 


by the supervisors arei 

AdPaOtl. 

fgfggfltagt 

l^aqb, 

1« Confidence 

nx»9$ 

1 

2 * Habits of hardwork 

xi.Ti 

2 

3* Cpsech 


3 

4* knowledge of individual 

7,7f 

4 

differences• 

64*S)( 



It is nos clear that most of the appreciative remarks 
shlch sere found to be in the area of personality acre 
intended to develop self-confidence among the student* 
teachers) because of the remarks in this area are about 

self-confldtnoe* The second important aspeot of stud^t* 
teachers* personality shlch was stressed by the supervisors 
is their habit of hard work* Aspects of their speech and 
knosledge of individual differenoet ara next in order of 
emphasis* d4«59£ of the total remarks on personality fall 
in thess four categories* 
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Tha four Xeaat important aspaota of tha ato^ant* 
taaohars* personality ahiob are not «apiiaffis«i!l Iqt the super* 
visors are i 


Asptftfai 

gttRtiintftgi 

Rank 

1 ) aomaon sense 

o*ajC 

19 

11) Self orltlelsm 

0*3f( 

IS 

ill) 6elf*Qontrol 

0*7f 

1 ? 

Iv) foleranoe 

0*73f 

16 




these four aspeets of personality aooount for only 
1*9^ of the total remarks* these personality qualities are 
not unimportant* letf supervisors ilo not emphasise them* 
PerhapSf they get very little opportunity to observe these 
eharaoteriatlQs* for exattple» in a preplanneil lesB 0 n« t^ere 
every an suer or narration Is struotureil an4 pupils ask 
questions only rarely» the atudent^teaeher has very little 
opportunity to evinoe ooaisoii sense* Jiaturally there are very 
feu remarks in this area* It seems that the * self•orltioal* 
attitude is rare aaong the student*teaohers ndso m?m often on 
their defenoe* PerhapSf they get enough orltlelsm from 
outside and feel no need for eelf*erltiolma« Henoet 
supervisors have no means by idiloh they oould elielt the 
extent of self*oo&troI vxerolsed the student^teaohere* 
dimllarlyi there le no oooaelon for the gnim^isors merk 
out the tolerenoe of the student^teaohersf beoemse the 
Ohanoes are rare vhi^ thiqr oan eadilblt this personality 
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trait* 


Tha othor paraosallty oharaotarlatlea iuoh ac 
rosouroafulnesoy siaaerltyt fXexiWlty «to» ara anp^alsad 
only in a small aaaaura (tabla D«i) • Molarataly aapihaalxad 
okmraoterlatloa aro patlanoof olats-room mannersy dealing 
If 1th the gifted children eto« 

Aapeets of the Supervisora* Svaluation of 
the atudeDt«teaohere* lessons* 


Sltt^Aipeots of ikvaluatloa 'Frequency*l^eroen*** Banh 

Hot* * 'tage ' 

ei(eee»e»«»«se»eaeeeees«i4M«eeesMiieee«miMeseis»esete»em4sms«i«»as«ee»«im»s»es«saseees4miaieiima*s*itteeMee»e»«aee«aNe>i|keiea 


1 * Overall Impreeslon of the 
lesson* 

lOSO 

4o«eel 

1 

2* Progress of the student- 
teacher • 

283 

10*6g( 

5 

3* Application of the knovledge 
of PsyohoXogy. 

118 

4«4S» 

7 

4« Sympathetlo attitude 

2SS 

io*aje 

4 

5* Motivation of children 

223 


6 

6* Interest of children 


jcsrw&ae 

■X 

t 

8662 

»,9f 



From fable IK4* It le ohylous that nearly tvfo-flftht 
of the total remarhs of the gnpervlaors on eivaliiatloii are 
about the overall Impression of the lesson taught* this 
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•hova that auparvlaors are either unable to epell out the 
oonetltueht parte ot evaluation or the^r do not eare to 
evaluate the student*teaoher8* perforaanoe in detail* It aar 
be remarked here that the over-all evaluation la of doubtful 
educative value^beoauee the atudent-teacher is unable to 
obtain from it an Idea of hie epaolflc atrengtha and 
veakneaaee. 

Hemarks about the evaluation of Intereat of the 
children and their attention come next la freduenop. 12*fldC 
of the remarks are about evaluation of children* a Intereat a 
and 12»3» about their attention* It neana that the aupervlaort 
uere of the opinion that the atudent-teacher#* leaaona were 
interesting and capable of engaging children*# attention• 

Bemarka about the attitude of the student-teaohera 
tovarda their pupllti about the progreaa of the atudeat- 
teaohera end about motivation of the children are also fre¬ 
quent* Houevert it ia aurprialng to note that the auperviaors 
laid very little empheela on the evaluation of application 
of the knowledge of psychology to the teaching-Xearnlng 
prooess In the class-room* Xt aeeaa that the theoretical 
knowledge of psychology of learning ia not brought to bear on 
the praotlcal aapeota of learning* Xhia Isy in factf a 
negation of the purpoae of Including psycholoigr in the 
syHabua of the B*s>d«, course* 

Fgftpagatto, ol iaigaftan 

Very little eaidiaala la laid by the aupervlsors 
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through their remarks given at the time of supervision| on 
the preparation of lesson-notes anil preparation of the 
lesson* Xhe different aspeote of the preparation and the 
frequenoy and pereentage of reaarke about them are prerented 
in Table D«6* 


tmS 

Aspeets of Preperation of Lessons by 
6tudent-Teaoher» 


$1* |Aspeots of Preparation *Prequen« 9 r JPeroeiitaie| Bank 


1. 

Preparation of leseoo 

B74 

3e«3Jl 

2 

2 « 

Preparation of lesson- 
plan* 

361 

49»lif 

1 

3e 

Further reading suggeet* 

90 

12•«a^ 

3 


ed* 

716 




From Table L-6* it is seen that nearly half of the 
total remarks on the student-teaehers* preparation are about 
the preparation of tha leeson plane* B8*39< of them are 
about the student-teaohers preparation of tha leison* It may 
be obaerved that the preparation of the lesson Is different 
from the preparation of the plan* The plan may he very 
goodi yet the etudent may not be prepared to give the lesson 
as effioiently as it has been planned* HoeeveTf it is 
observed (vide Table D-4> that only 1B«^ of the remarks are 
about suggestions for further reading* It la rtaHy a 
laouna in the oXass-taaohinf by the stuient-taaOhers that 






they do not suggest hooks for further reedingt £no%fl«dg« 
gained In the oXasa-'rooms is thus not integrated ulth the 
knowledge imparted hy the hooks* 

Ihusf it la aeen that the analysis of remarks given 
by the eupervleora at the time of supervleloni elearly 
exhibit a a hd^arehy In the degree of emphaals 3Lald on the 
different aepeote of the olaee teaching done ty the student* 
teachers* Supervisors laid emphasis on execution of the 
lesson plan« personality of the student ^teachers* evaluation 
of tha performance end preparation of the leeson in the 
decreasing order* 


Dmta, about the extent of cooperation betueen the 
teachers of training Institutions and the practltlni*sehoeis« 
vere ooHeoted from the principals and the eteff of the 
echoole* These are the pereone mho are on the |ob end knou 
the realltiss of tdie situation full nail* Oonsultatlon 
with them may prove of great benefit to the etudent^teaclMMfi 
as uell as to the supervisore« thle eectlon presents the 
opinions of prlnclpele and teachers of practleini sehools 
regarding the extent of co-operation beteeen them and the 
training inetitutlon and also their oplnlone about the 
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aoop«ratioa aought from th« FYlDolpala and 
Taaohera of tha Fraotlalng Sohools. 


81* It«m X S 8i M» Eaaponaa 

Ko« Ho* 
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advantages and the dle»advantages of the praotiee*teaohing 
carried on in their aohoola, 

From fable it ia teen that 39^ of the prinoipaXs 
and teachers reported that they vere not oonaulted by tha 
atudent*teachera in the aeleotion of the lubjeet oontant to 
be taught by them* Perhapst these teachers vere not oonoern- 
ed vith the classes engaged by the student-teachers* It is 
also probable that the supervisors themselves took the 
subject contents from the school teachers directly and 
distributed them aa^ng their student-teachers* Whatever help 
the student-teachers took from the school teaohersi they 
perhaps did so in the beginning of the session (item 2)« 
Rarely do student-teachers seek the help of school teachers 
dally* 


It is surprising that the school teachers are rarely 
consulted about the methods of teaching* 57% of school 
teachers reported that they vere not consulted by the student- 
teachers (item 3) and of thMi reported that the supervi¬ 
sors did not consult them about the methods of teaching 
(item 11}* She investigator feels there it estrangement 
betveen the training institutions and the s^ol* One probable 
reason for this be the rejection by the school teachers 
of the methodology of teaching imparted in the training 
colleges* hay btf the supervisors feel the sting end do i:iot 
talk to the school teachers on the subject* 
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Howffvary the sohool teachers are requested frequently 
to help the studeot^teaehers in their efforts to naintain 
class room discipline and Qlass«*ttanagement • 63^ of the 

school teachers reported that their help was sought frequently 
and 29% of them reported that such help was sought only 
occasionally* Only Qji of them reported that they cere never 
consulted for the purpose* Therefore! It seems that class 
management is a weak link in the teaching practice of student- 
teachers* Sometimesf the school teachers are requested to 
sit at the hack of the class only to help maintain class¬ 
room discipline* This state of affairs Is really a sad 

0-J 

oommentry on the so-called interesting teaching done hy 
student-teachers with the help of profuse material aids* 

Another vital issue where the school-teachers i^uld 
he consulted is the coverage cf the sylXahus* Prom Tahls S-1* 
(Item 6) it is clear that 19% of the school-teachers were not 
consulted on this issue* It may he remarked that it was 
found earlier^ that the supervieors did not consider it a 
serious error if a student teacher did not finish the lesson 
within the period* 

It is gratifying to find that most of the school¬ 
teachers (S7*f^> felt that the aapervisors did not look down 
upon them* Only 12«fi|( of them reported that they looked 
down upon them* It is unfortunate that even this musll 


* Tide page ^5of this report* 
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paroentaga of sohool taaohars harboura tuoh a faallng* Buty 
on the nhole the attitude of aoat of the fehool**teaobari ia 
favourable towards the auperviaors* thla oonoluelon la further 
itrangthened by the fact that 77^ of the aohool teaohera 
reported that the aupervleora aooorded due te uelghtage to 
their oplnlona* There la thui oonalderable hanaony and 
adiJuatnent betueen the supervisor a end the sohool teachers* 

There aeema to be a tendency among the supervltors to 
delegate the task of supervising student»teaohers to the 
sohool teaohers# 43S$ of the sohool teachers reported that 
the supervisors requested them to supervise the teaching of 
the 8tudent«teaohers« The motivation for such a request may 
be tuo fold* Sometimes the superviiK>rs request the school 
teaohers to supervise the olassf beoause they have no tine* 

And sometimes they make the request to find out the reaotlon 
of the sohool teachers or to secure the evaluations of the 
school teaohers In regard to the level of efficiency attained 
by the atudent*teaohere« Xn the latter oasit both the 
student^teachers and supervisors are beneflttedf If they take 
the observationi of the school-teachers sinnere31y» It Is 
through such exchange of opinions that the s^ool-teaohers 
influence the supervisory practices* In the present Investiga¬ 
tion t hoveveri It could not be ascertained vhl^ of the tvo 
motives noted abovet influenced the supervisors to seek the 
help on the school teachers In the task of supervisor the 
d*T»s* 




t«aohera of praatlsing gohool «3cp«ri«n«a 
eartaln dlfflauXti«8 vhan thair gohool la takan o^bx as a 
prAotisihg aohool hy tsAohsra^ tsalalog oolIaias/11^*Sg* 
dispartsaints* At tha aama tima thay stim4 to gain in oartato 
raspaati» 

Hasponaas to Itara ? tatla ghov that tha greataat 
dls^adsantagea la that thara la a oonaldarabla lag In tha 
oovaraga of tha oourao* 68^ of tha aohool taaohara aoaplaln* 
ad of this dlfflenity* 

?4*6)S of than raportad that tha pupils haooAa iiiu|^ty« 
Xha othar dls-advantagaa ara that thay shirk tha houa* 
asslgnAants (as vaportad hy 68»93() and thay gat hahituatad 
to tha usa of aatarlal aids of aohool taaahars 

oomplaisad that tha studant-taaohars taught tha wrong suhjaot* 
aattar and S6*8^ of than aald that tdka ]^plls loaa tha hahlt 
of salf atttdy* Xhusi Boat of tha aohool taaohara ara of 
tha opinion that alioaa dis-^adaantagas axlst wharaaar tha 
ituda]3t*taiM»hafi do praotloa taaohlng* Bowaaary only of 
tha sohool^taaohars wart found to ba of tha opinion that 
raspaot for tha taaohara In tha mind of tha studanta daoraasad 
baoausa thay saw that thalr taaohara Ci«a« studa»t«taaohara> 
uara orltloisad Iqt tha auparirlaor in thalr praaanoa* 

As ragards tha advantagaa that aoorua to tha taa^ra 
from thalr aohool haeoalng a praotialng aohoolf of tham 

raportad that thalr aoolal and profaaalonal oontaota uara 






Adv«tatag«a and dls^adtantagaa of Piraotloa^^aftOlxiiig 
Frogramma to tht Pfaotlslng Sohoola* 


€1* Item 1 T g H. Baiponati 

Ho. Ho. 

I t ftpyitr mm m !>nt;TO HT it »rir 

^ ■ ^ .. V _____ ... fc . ^ IV ._ ' W lIWaMHHM 

¥ WnrW W ^TfHT • ^HtT WftWe 

^ m ti 

(IT) HTirrmiiff ♦ OT irm^ n,$it ts.M 

^ ^ f I 


(w) fw Ht 'wir nra|r anwr ti 

Ox) WW IIHW WHlIl «R1T ♦ 
iH<r iV arr?r f I 

(¥) w*fr if WWW # HPUT vin?r 
ft mir h 

Ox) m fxmf t # ftrif ft 

(T) wffwif f itif T»i% *nT if affix 
VH” ft wrr f f 

f itp wwwwJf ^ whWw 
if amfr ii 


sm 4s?t 

55,5?t 44*516 

^‘^‘3*L 

4fl6 3ft. lit 

3356 1796 


(w) yw i wpw wf wt fxm m 57.156 41.156 

iwwr iw f f I 


t I ’fiWB f iWTWTMiff f tfrir f 
fw% w# ^hwif t 

(w) ♦ nw n t< <i w wf HTT 1796 

wr wttt fi 

(w) iw^gwi f 4 IWIW wr ww w 3556 

tnrttifrff f wwt ’•w 
Tl’flf f I 

(IT) W1WI ¥ HfWTW ¥ ttnpf Im 7596 

% t^lw/iTifffwF iw xy W!ir ft 

5 t3 wr «nr w*r vet f fWTO t 4756 
iwiwrwt wit yi\¥wij ♦ tft aiwm 


4356 
4 (96 


1556 
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broadl«i3€td due to arelat ion ship vith the supervisor 3 • S9i of 
them reported that they Xoarnt about the latest devslopASQts 
in the methodology of teaching* Houevert most of them did 
not hold that their uorh load aas reduoad* Only ^ of 
them accepted that they felt relief %ihen their aXaseei mere 
taught by the student*teache78« 

fhe overall assessment of the advantages and 
disadvantages of a school becoming a practising school Is 
revealed by the responses of the school teachers to item 13 
(table « Only 47i( of them wished that their sohoolt 
^ould be made a practising school* 8chool«>teaohers are 
evenly divided on the issue* the dls^advantagee seem to 
outweigh the advantages slightly* thus it can be said that 
the teachers* training institutions are not proving their 
utility to the practising schools and they would not be 
sorry if the student teachers ceased to do practioe«teaohing 
in their school* 







Thi Suji>«rvlso? i$ th« corner ttont of the ttachoi* 
training programme* Hig profosilonali ptrflonmX and toadamia 
qnalitiaa are of the ntmoat importance in any reiearch etudy 
pertaining to enperriiory practioet. EeaXlging their 
eigoificance in the prograame for teacher education | the 
inveetlgator included then in her raaearoh decign* The data 
collected about theae shillt and c^alltlee are jpreiented 
ieotion»uixe in thia chapter aa indicated belowi* 

Section, Content , Source of Data , fel)li 


A ft?oftialonai tklllf of i) Supervicore Q«1 part II 

fuperviaora* Section A« 

11) Student* Q«s Sioticn 

teachera. C» 

B Fer^nal characteriatice 1) Supertiaora Q*X puMs U 

of auporvltora* Section B* 

ii) Student* Q«B Section 

teachera D« 

C Academic c^itiea of i) Superrliora Q*I part IX 

gupervliora* Sectioa D. 


^•S Secticn 


11) Student* 
tenchera* 
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moFSBsioiuu:. skills 


Shis ««QtioQ pr«tints tht Oata a^at tha pa^ofattloiial 
tkillt ttf the tupervitort* 

TABWi.. .Adj. 

Snpervltorg'and «tudent-t«aoh»ra» ratings of 
the professional skills of the tuperrisors* 


aiT’lie'S* 

No»t No»* 

t 1 

t t 

I 7 k M. 

'Seales 'Super- * 

* 'visors** 

» '^*‘HFating * 

* ♦let*89 * 

Student-‘'tc>»:i^ 

mean 

rating 

Mr 2.®*? 

1* 

1 

Vhat is the level of jrour 
understanding of your 
student < teaoher s ? 

*Tery high- 2*8 
'Very low 

t 

3*2 

a» 

2 

fo ehat extent do your 'Fully* 3*2 

3*7's follow your teaQhlng^|neter • 

3*2 

3» 

3 

How oft«a do you use h«h. 
in your olass leotures^ 

'Always- 2*9 

'never 

f 

2*8 

4* 

4 

How good are you In h«h« 
writing^ 

'kxeellent- 8«B 
JTery poor 

3*7 

«* 

3 

How good is your h«b* 
•ketehingf 

'kxoellent- 2*4 
'Very poor 

3*1 

6* 

7 

How often do you use 
illustrations to aaka 
teaohinf effeotive in 
your leoture olassesT 

'Always- 2*8 

'never 

» 

f 

« 

3*0 

7# 

10 

How good is your English 
pr onuno iat ion ? 

i 

'Hxeellent 2*6 
'Very Foor 

3*2 

8* 

11 

How good is your Hindi 
pronunoiation^ 

'kxoelXent 3*2 
•Very Foor 

3*6 

9* 

1$ 

In leeturlng to your olsas'klways* 8*4 

of 8*7*s how often do your* never 
follow the methods you * 

teaoh the S»f*s for use in' 
their praetiee lessons^ ' 

1 ' 

2*3 





A»l present 0 the mean rat luge of the I^rofeeftlonal 
ahUli of the iupervieora made l)y themsaXi^ea at ifell at hjr 
the ttu dent •teacher «* The key to the nuaerioal mean ratlnga 
it given helovi* 


Belov 0*6 

0*6 to 1*6 
1*6 to B «6 
B «6 to 3*5 
3*6 and above 


fgclial.dfiigglBliaa 

Very lov Clover end of the 
aeale)» 

Belov average 

Average 

Above average 

Upper end of the ecale* 


Vrom Table A*l« it it olear that both topervltort and 
itndent*ttaohert ratt tht tnpervltort* leval of undarttanding 
of their ttndent*teaohere at above average* It it evident 
that the lupervieort underatand their etudent~<teaohers 
fairly veil* Similarlyt both the groups agree that etudent* 
teaohert follov the teaching of the gnpervitortf although not 
aompletely* Though the tupervitort do not ute the b*b* 
alvaytf at thty thouldf they do to nearly aXvayt* 

Although the tupervitort rate their black board vriting 
at above average in exeellencei their ttudents rate it at 
excellent* Herei there it a largt ditcrepancy betveen the 
tvo ratings* It It likely that the excellence of b*b* 
vriting it judged Iqr the tvo groupt from tvo different pointt 
of reference* The crittricn of excellence of the teacher 
it likely to be hii^r than that of the itudeat^taachtre* 
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th«r« arises the ditferenoe In the two mean ratings* 

Supervisors and students agree that the foraer make 
frequent use of illustrations to make their teaching effee** 
tive and that their pronunciation of English words is good 
(shove average)* Here again» it Is seen that the mean 
rating of the supervisors of their own pronunoiation is 
2*6 (whioh is at the lower end of the second categorjr from 
the top}y whereas the mean rating of the student^teaohers 
is coaparativsly higher (3*2)• fha difference map’ ha due to 
the difference in the points of reference of the two groups* 
But the two mean ratings fall in the same qualitative 
category and so the disorepaney is not much* Both the 
groups agree that the Hindi pronunciation of tha supervisors 
is good I although It is not excellent* 

It is interesting to find that the supervisors 
themselves follow the methods that they Impart to their 
itudent«teachers for use in their practice lesions only 
moderately* The mean rating falls in the middle category* 

The student teacherSt however^ have a slightly tetter image 
of their supervisors* skills in following the training 
college methodology of teaching* The two groups differ in 
their rating and it mey he oanoluded that thera is soma 
vagueness in the re epottieg * It seems understsndahle that the 
supervlsore do not follow the training college methodolagy 
of teaching in their own teaehingt hecause then^ th^ 
themielves cannot finish the course in time* Howeveri it is 




rsgrattabltt that thoy do not ma^a use of the skilSLa they try 
to i>aei on to the 6*Te« 


TABL^ A,g,^ 

SuiKirvisoni* use of aide aod ekilXe in 
oonaunioatlon#* 


ai« 

IfA 

Item 

Wa 

T V K MS 

Superviaora 

dtudent- 

teaehera 

HV a 

. HU « 

«|* 4n A 

ICea 

% 


t9M 

i 

lo 

% 

x« 

6 

Do you organlee the cuhject 93«4 
natter you have to lecture 
on to youv etud«nt*teacherc 
lofically in iiritiQg before 
golnf to the olafat 

4*8 

77 

33 

2» 

8 

Xe your voice during 
leoturea properly pitched? 

100 

00*0 

87.8 

13.4 

3* 

9 

Xa your epeesh proper:^ 
intonated and nodulated 

98.9 

1*1 

84*7 

18.3 

4« 

12 

Xa your speech fluent 

100 

00.0 

78.3 

31.7 

5. 

13 

Do you poeseaa the akill 
to guide your atudent* 
teacher a in the prepara¬ 
tion of material aldaf' 

se«8 

13*8 

84*4 

18*8 

6« 

14 

Do you knou hou to 
operate the follouingt 







1} Projector 

43*3 

87.7 

38 

88 



il) fape recorder 

66*7 

33.3 

39 

71 



ill) Camera ? 

76.4 

83*3 

26 

74 

7# 

13 

Vhich of the material 
aide can you prepared 







i) Charts 

92«1 

7»9 

78 

35 



li) ModeXa y 

89 

41*# 

88 

33 
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Lnntton P:^nn^Hy« 

tht rttpontt to item € (falsie A*>2) makes it oleasr that 
moat ot the eupertieors (96*4St) organised the suh^eot•matter 
thejr had to Xeature on to their stndent^teachers} logioally in 
vritlng before going to the class* But the percentage of the 
student•teachers eho reported that their supervisors organised 
their subject-aatter logically In writing Is not so high* Ojly 
77$ of the student•teachere corroborate the supervisors* 
statement* the dlsorepenoy In the responses of the tvo groups 
is large* It means there is some vagueness in ths practles* 

It is likely that the supervisors used their old notes over and 
over again* dome student*teaohers considered the notes to have 
been specially prepared afresh for the specific lecture to th«S| 
vhlle others did not vleu them as such* fhersforei it may be 
concluded that supervisors use notes in delivering lectures* 
liThether thsy ere recently prepared for the purpose or are old 
notes Is an Indeterminable Issue* 

All the supervisors reported that their voice during the 
lectures uas properly pltchedf hut only 87«f^ of the student* 
teachers confirmed this fact* Xt seems that according to 
ttudent«teachers there are lome ^psrvlsors Uhose voice it not 
properly pitched* Xt may safely be stated that supervisors are 
not good judges of the pitch of their om volcet as they are 
involved more in speaking than in hearing* Xt is the student* 
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t«aolierg itho oan avaluata th® intangity of tha pltoh» It aa 7 | 
therafora, ba rightly ooiiolada4 that not all Imt MOit of tha 
gaparviaojpa gpaalc in tha olaat at a propear pitch* 

?3Pom tabic A»2, Itema 12 and 13, it ia clear that there 
it a aiiabla dtffarenoa bataaan tha ratponaas of tha ettpartlaort 
and itudant-taaohara alth regard to tha intonation, nodnlation 
and fluency of tha tpaech of tha tupartisora. Although no at of 
tham hava dagirabla apaach qualltlaa, yat thara art aoma the fall 
abort of tha atandard* tha high parcantaga of tha *yaa* raaponaaa 
by tha anpervlfora to thaaa itama nay partly ba dua to ago«* 
intolvamaat* 

afcUl la tha.,aii.,.aaa,.,pgiPByAtlfla. gf ,.>ldn 

86«2j( of tha aupartlaora poaaaasad tha akUl to guida 
thalr atudant^taaohara in tha praparation of natarlal aide* 
thia fact la oorroboratad by 84*49^ of tha atudant^taaahara* 

It aaana tha raaponaaa art fairly conaiatant • Sara It may ba 
ftatad that all tha taachara of tha training eollagta ara 
trainad and thay ara familiar mith tha knom<»hov of tha prapara¬ 
tion of tha material aid«« fiaaidaaf thay oontidar tha mat of 
matarial alda at a great prop of tha training collagt mathodolo* 
gy of Ini^rmction* 

1 

42«3iK Of tha anperviaora knov tha operation of tha 
proleotor, 66»7l of tha tapa-racordar and of tha camara* 

But tha pareantagaa of atudaat-taaohara eorroberating thaaa 
•tatmaanta about tha auparaiaora’ aklHa ara anah lata* 
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diay from the faot that the eupertleors get 
little opportu&lty to deaonetrate the - ^ ee o f theae ekllli to 
their atodentai heoaoae she instltutlooe might not poiieei the 
midi* Xhuai the atndent«>teaQhftra remain Ignorant of their 
imperriiors* ehilli* For ememple, It ia believahle that 76*49^ 
of the iopertieori knoy hoe to oliok a oamexa) hut only 2^ 
itndent'^teaohera have reported that their aupervisori poeseaaed 
thia akdll. 

The reaponai patterns of the aaperviaora and the student* 
teachers to item 15 <Tahle A*2) show that most of the auptrvii^rs 
possessed the skill to prepare charts» AXthongh the peroentege 
of student*teaohers supporting the supertitors it lover| yet the 
supervisors may he htlleved* here toO| it oan he argued that the 
student^teaShere might he ignorant of the supervisors* real 
skills in this eonneotion* 

Hoeever} it seems that fever supervisors are skilful In 
the preparation of nodele than in the preparation of oharts* 

This is easily understandahlei heoause preparation of models 
requires skill of a higher order and also the plaitie materials 
may not he easily available* dinoa no information vas sought 
regarding the fast a pertaining to the supervisors* skill in 
preparing these aids for their owo demonstration lesionif a 
supervisor mt#t have reported the kind of skill he aaquired as 
a itudent«4eaoher himself during his trafning period. 
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liitflrpeggonftl flat iQti at 

Ofid of the dlmeniicne of the profeisionel skills of 
supexvisors is the maintcnanoe of varK esdl oon^enial relations 
eith the student^teaohers and also of unrestrloted and fxea 
flon of ideas to and fro* Data oolleoted from t^e soperrlsors 
and student«teaohars In this oonneetion are presented in 
Table A*3* 

Prom the table it is olear that B8«dj( of the supervisors 
enioyed teaohing ohildren* Hearly 84^ of the student ^teachers 
supported this contention* The high degree of agreement 
betueen the two sets of responses siiova that the teachers really 
annoyed teaohing ohildren* It means that they not only possessed 
the skill to teaoh the little ohildren» but alto shoved keen 
Interest in teaching then* This is a Xaudabls attltudat because 
generally the teaohera of higher classes develop a vrong attitude 
towards teaohing ohildren and take no Interest In them* 

of the supervisors reported that they enjoyed 
giving demonstration lessons* of the student ^teachers 
corroborated this fast* Although the tvo percentages are at 
at varlaneef yet both are very high and it can be said ulth 
a falx degree of reliability that the supervisors enjoyed 
giving the dwsonstration lessons* This fact is a natural 
corollary from their earlier responses idien isost of thstt 
reported that they enjoyed teaohing the children* 

Hoiieverf there is a vast dSXferenee betvean the responses 
of the supervisors and ths studsnt*teachsrs regatdlng the 
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attention that aupervlaora paid to the individual needs of the 
student-teacher f in their clasa* Oni^ 28*8^ of the student- 
teaoherei ae against 88«i^ of the supervleore^ reported that 
the latter attended t© the individual needs of the atudeat- 
teaohera* 5?he diaortpanoy clearly euggeate that the practice 
ie not algnlf icantiy prevalent in the training eollegee* 

Um. 


Skills pertaining to interpersonal relations. 


SI* Item 
So. So. 

1 8 K K, 

Supervisors 

Yes No 

Student- 

teachers 

Yss So 

1. 17 

Do you enjoy teaching ohlldrent 

i i 
88.8 11.2 

8 

83*8 

% 

16,1 

2. 18 

Do you enjoy giving demonstra¬ 
tion Itfsont 

84.4 

6*6 

78 

82 

d« 13 

Do^attend to individual needs of 
student-teachers In your oXats? 

88,68 I1.6 

88.8 

71.0 

4« 21 

Do you maintain social distance 
hetirfeen you and S»7^sl 

61.6 38.4 

ee 

M 

fi« 88 

Do you or It Idee a.£*s In the 
pretence of their class fellous? 

83*6 76*4 

46*3 

63*7 

6. 83 

Do you treat 8.7*e at oo-nrofesi- 
ional rather than as pupilsf 

73,3 86.7 

78*7 

87*8 

7« 84 

8. 26 

Do you try to develop neat end 
tidy uork hahits among S.£*st 

Do you inculcate gentlemantly 
hehaviour In a.T*sl 

88.8 1*1 

88.9j( hJs 

87*6 

18*4 

7.8 

0« 88 

Do yotnr 6«3^'^e aek queetions 

In your olass? 

86*6 

4*6 

64 

36 

10. 87 

Have you ever faced aidmard 
situation in the clasat 

86.3 74,7 

47 

63 

11* 88. 

Do you pay special attention 
to - i) Sifted students 
li) hackuard students p 

77,4 88*6 
86*7 14*3 

53*8 

48*8 

46*8 

83*6 

18. 88 

4ra you easily asaeasikla to 
your 8.f^st 

84*3 

8*7 

81*4 

li*8 
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It It highly prohabltt that 2B»2% of the itudieat»teaah«ri, 
irtio reported that their ruperrli^rs attended t o thed y- ga p e rtl * 
eoi^atteaded to their individual needs in the olaes^room^ 

^Vi Q 

sere thoee^ ootid aik for the help of eupervisors and get the 
needed aetlatanoe* A majority of them evidently remained 
paeelve in the olaes and did not ask for help} so» the qte»» 
tlon of attending to their neede did not ariee* 

fhe oonaciotinese that etudent-teaohars are atddentt 
after allf often reeulte In a sooial dletanoe coning in 
between the eupervlaore and the etudent*»teaohtrs« fhe teo 
groups do not oonmunioate uith each other freely y even on 
reasonably relevant natters* fhe distenoe remains even in 
informal social gatherings* 6l*dgC of the supervisors 
maintained a sooial distance mlth their student-teaohers and 
3B«4jC of them did not (Item 21)» If teaching Is defined as an 
interaotlon between the teacher and taught) the social 
distance Is likely to hamper the cause of education* iometimesf 
It ie believed that the maintenance of a social distanoe it 
a traditional feudallstlo concept which persists even today* 
Whether this practice be considered desirable or undoalrablef 
it is clear that there is a sizable number of supervisors idio 
do not maintain any social distance in regard to their students* 

Only 23»€d( of the supervisors rsported that they 
criticised their student*teaohers in the presence of their 
class fellowi (itsm 22)* Against this peroantagsi 4€«^ of 
the itudent-teachers reported that thi^ (jimtpervisors) did so* 
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7hfiiv« is a gap tha rasponaes of tha two groupa* 

Kara tha aatura of tha Itan atiggasta that auparviaora ara 
likaljr to undar»raport thalr taheriour ahd tha stadaat* 
taaohara ovar-raport It* Ho^iavart it Is raaaoaalila to 
ooooluda that supervisors do oritioisa thalr studaut^taachars 
la tha praaeooe of thalr olaas-falloasf a praotica ahloh awgr 
ha annoy log to 6*Xa« 

It la Intarasting to find that both tha suparviaors 
and studant-taaohars agraad that tha foraar treated tha 
latter as oo^profasslonali rather than as pupils (itaa 23)« 
73*3S( of tha suparviaors and 72*7| of tha student •^taaohara 
reported tha above fact* It saeas that a smiorlty of tha 
supervisors is avara of that aspaot of professional ethics 
that demands tha student •taaohara be treated as thalr oo* 
profasaionals* Xt nay be pointed out hare that tha issue 
of aoolal dlstanoa (item 21) is altogether different from 
that^oo*profeasional treatment* dven among oo^professtonalsf 
aaintenanee of eoeiaX dlstanoa on the basis of oadrsi age end 
prestige value of the field of speoialisatlon la possible* 

But» the ausrenase that student•teaohere are the oo^professlon* 
ale of tha supervisors modified the very attitude of the 
latter tovards the former* Hovever) It may be noted that 
there are 26*?^ of supervisors idw do not aoeept the student^ 
teachers as their oo**professionali* Probablyt believe ^ 
that the student*»teaohers ere being trained as eould*be 
teachers for secondary schools and at this stage of their 




training th«iy may not be eon elder ed ae belonging to the 
profegelonml eadre» 

Xt ie satisfying to find that nearly all the anperyi* 
•ore try to derelop neat and tidy eork habits among their 
student •‘teachers (item 24) and also to ioouleete in them 
good manners (item 2d) • Training in neat and tidy uorh habits 
and in gentlemanly behaviour should be given a high priority 
in the training colleges * in view of ths fact that thois 

>4 

seeking admission to the training colleges at the present day 
generally come from the lower and lower middle eooio-economlc 
etrata of the sooiety* It is lust possible that they are 
not familiar with the standard of work habits and manners 
whioh ths schools and colleges wish to maintain* 

Agaiiv a serious discrepancy between the responses of 
the supervisors and studsnt^teachers to Item 26 is observed* 
96*6^ of the supervisors reported that their student^teaohers 
asked questions In thsir olasses)! iditreas only 64^ of ths 
student-tsaohers rsported that thsy did so* Hefleeting on 
the naturs of the responseSf we could find a plausible reason 
for the difference* Xt is likely that only 643( of the student- 
teachers asked questions in the theory classes engaged by 
most of the supervisors* But most of the supervisors without 
further thought reported that their etudent-teachers asked 
queetioos* Though only 64^ of the student*teachers reacted to 
the teaeher-stimuXus in the clasef yet we should eonsider the 
psrsaatags satl^actoryy beoauss it is believed as a iimeral 




**^8nord vhlle thalr t«&o)bie3rs roitr**« 

One plausible oonsequenee of the tso«>i«ay ooBuaunio«iti&n 
la the olaefroom is that stuient-teaohera asK acme oblique 
questions uhloh place the supervisors in an aekiMucd situa* 
tlon. Op this aekwari eltuation might arise vftienever the w" 
memory of the supervisors plays false. Only 26.35( of the 
supervi)a»rs reported that they had to face such aekeard 
situations, uhlch they tackled successfully, ^ of the 
student^teachers reported that supervisors had to face such 
avkifard situations. This is no reflection on the efficiency 
of the aupervisorsf because whenever there is a lively tifo* 
i«ay disoussiony there is every likelihood that such questions 
as are beyond the understanding or the ready recolleotlon of 
the supervisors corns up. In such eases the attitude should 
bt heuristic and not defeatist. 

A redeeming feature of the situation in respect of 
professional skils of the supervisors is that they pay special 
attention to the exceptional (the gifted and the baekvard) 
students. 77*4$ of the supervisors and i^*B$ of the ftud«at» 
teachers reported that the former paid special attention to 
the gifted students* and B&$ of the supervisors and 4M»W$ of 
the student^teechers reported that they attended to the 
baokserd students* Although ths percentagss of the too 
groups (supervisors and the student•*teaohers) ^ gave *yes* 
responses diffsr videly and oonsequently it aay be assorted 
that the praotioe is nOt strongly fellowodt 7«t it may be 
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oonoXudedI that tha praotloe is not totally absent* Svan IT 
ths student-tsaohejPB* report is to be believed, it is satisfy¬ 
ing to note that about fifty percent of the supervisors tried 
to meet the needs of gifted and baokvard students and thft 
their entire teaching vas not meant only for the average 
group* 


94*3|( of the supervisors reported that they vere 
easily accessible to their student-teachers end 8l«4jC studants 
bore testlsutny to this fact* fhess percentages, though at 
varianoe, are very high and it can be oonoluded that there 
is very little stend-offishnese among the supervisors* 

asiajQijaa, 



Some personal oharaoteristics of the supervisors usre 
studisd through (luestionnaire 1, Ft* XX, Section B, meant for 
the sttpervleers and questionnairs 2, Section meant for 
the student-teachers* The characteristics of the supervisors 
uere inferred from their self-reported behaviour in the given 
situationt and sdso from the report of the student^teachers* 
Supervisors* responses mere on a three-point ecale Calueys- 
eometimes-never) and the student-teachers* rei^neea ifere 
dlctyotonous Cyes-no)* The reeponses of the superfisore iiere 
quantified assigning a score of 2 to *al’iMiys*f 1 to 
<ecmeti»ee* and 0 to *never*« These qpantifiedi respenees were 
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aT«i7aged and the mean aoale value vas Interpreted In teraiB of 
the original oategorlea ae followti* 


0«00 •’ dS 

0,60 - i.eo 

1*60 - S.60 


lotamattatitea 
Never 
Sometime8 
Alwayi 


The diohotomoua reeponsea of the etudent^teaehere Here 
reported in peroentagea. The data are presented In table B-1* 
The Table indicated that the supervisors tried * sometimes* to 
be popular among the studant^teachers* It seeme that they 
did not consider it desirable to court popularity among the 
student«>tiaohersi otherwise they would have reported that 
they alway s tried to be popular| because popularity always 
gives ego^satisf act loti. JPerhapsi they anticipated that thsy 
night be accused of seeking *oheap popularity* which is 
definitely considered ae a derogatory behaviour* The dlfferen* 
oes* between the reporte of the student•teachers and the 
supervisors sssms to be natural^ because the latter nay be 
tempted to under-report their attempts to be popular* 


*Bere it nay be arguedf that einoe the reeponse styles of 
the supervisors and the student-teachers are not Identicali the 
responses are not comparable* But it has alrea^ been made 
clear that the responste of the two groups have been compared 
on the asaumption* that if a large pereentage of supervisors 
behave intpartlcular menner or follow a particular practiest 
a large pereentage of student-teachers is likely to report 
that the partiouiar behaviour or practice is obtainihig among 
the supervieore* Similarlyt if a particular pattern of behavi¬ 
our Is very frequently repeated by sapervisors« a large percen¬ 
tage of student-teachers is likely to report that they foUow 
-^e behaviour or practice uniformly* 
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IM&JSdU 

BftgjQnal CharacteglstlQM 


81. Item X f 8 M 8. 
No. No, 


X« 1 I tvy to geln popularity a^om 
S.T». 

2, 2 Id Bty deallogt vltii the 

S«T*8 I malotaiK} the dignity 
of the profession. 


Superslaore' 
Mean Bating 


Student** 

isfs^sss., 


Xee No 


n iP»ee me ee ee He 4# w *> A ee 1* ee #* e* « ee HM eik 

% % 

Sometlmea 1,0^ 7?fS 22*1 


Aluaye 1,90 77*0 23,0 


3* 3 In my relationahip mlth the Almays 1*70 75*0 88*0 
8,T*S I maintain a gentle¬ 
manly attitude rather then 
the attitude of a teaoher, 

4, 4 X anub 8.S« iiheneter hie Sometimes 1*30 59,3 40«7 

behaviour Is not gentlemanly* 

5, 6 X am unsparing In my orltiel* Sometimes 1*30 50 50 

sm of 3,1*s teaohlng* 

6« 6 X give helpful and construe- Ali«ayi 1,60 81*3 18*7 

tlve suggest ions rather than 
nagatlve orltleiim In order 
to Improve 3«f's teaching* 

7* 7 I give due conelderatlon to Always 1*80 74*3 25*7 

Individual differenoas mong 
S»ts when X give guidance. 

8, 8 It Is difficult to assess Sometimei 1*0 74*4 25*6 

S,T*'i obieotively* 

9, 9 X give full opportunity to Always 1*80 83,8 16*8 

3.x*s to express themselves 
freely* 

10* 10 I lose temper idikenerer Never 0*49 41*6 5S«4 

S^X^s fail to come upto 
my expectations* 


CContd***) 
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31 • Itfla I X g M 8. Siiperviioj'i Studflnt- 

X6« go. 

^ 4a W 4* M i*r M «» «»«H «* «|i M «t Mr IH* V 4^ «* 1 IV» M «» «• «• 4Hi M M W «* «* |l»«« W« W «■ « «M «» iHh i* •» w w M M« wit ii» 

ii i 


lx ^ 

11 

loflng temper is a good 
method mahlng S.t’s work 
at optimum levtiL* 

never 

0.48 

83*9 

46.1 

IS t 

12 

X do not mind unpuootuality Sometimes 0*90 
00 the part of S«T. only 
if I, can spare the time 
when^alls. 

68*3 

34*7 

13* 

13 

I criticise the S«7s only 
in their presence« 

Always 

1.70 

69.7 

30.3 

14. 

14 

1 9 Uote a deserting S*X. 
as a model to other 8•7s* 

Sometimes 1*30 67*4 

32*6 

18* 

16 

X am sympathetie To 

S.7»s. 

Always 

1.70 

IS* 

m 

16* 

16 

I do not pay attention 
to the oomplaints of S*7*8* 

Sometimes 0*9? 40*9 

89.1 

17. 

17 

X maintain some distance 
between me and 3.7*s» 

Sometimes 1*4 

31*6 

68.4 

18. 

IB 

Hy attitude to 3*7* Is 
not rigid* 

Sometimes 1*4 

48.0 

68*0 

19. 

19 

I try to bo imnart in 
dress and manners* 

Always 

1.8 

69,7 

32*3 

20* 

20 

1 treat the members of 

Always 

2*0 

- 

«e 


the staff of Fraotialng 
Schools with oourteiQr* 
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Cignity of tha Profftaalfim 

figtponMi to Items 2 «nd 3 Ctalilo B»i} aakt it oloar 
that the «opd7‘visovfl aleays naintaloed the dlgoitsr oi the 
profession end also a gentlemanljr attitude towards dcTs^ 
rather than that of an autooratio teacher* Most of the student 
-teachers alto corroborated this oontention of thm superti* 
tors. It seems that supervisors are oonsolous of their 
profesdlonal status and avoid doing anjrthing that does not 
befit their profession. At the same ttmey they alto teem 
to treat their student-teachert in a oultured laanner and not 
in a brusque say as the general run of teachers do. Such 
a standard of intsrpersonal relationship is expected of the 
supervisorsi beemuse the student-teachers are} at least} 
graduates and sometimes elderly persona* 

f naiBafia«,„ia. .ttitiaim, 

The tuperviaort snubbed the student-teachera only 
*iometimiiS If their behaviour sas not gentlemanly* dtudent- 
teaeherg alto supported thla vies partly* B9i of them 
reported that their supervitore snubbed then under tneh 
conditions* this response pattern shoss that the supervisors 
are not very impulsive or short-tempered* they poetess a 
reatonabls degree of restraint* 

^dometimes* the supervitort sere unsparing in their 
eritisism of the lessons of the student-teachers' (item fi>» 
they are moderately frank and apprise the studw^t-teaehers 
of their seaknesses} even if the eritioisa is unpleasant to tha 
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6QS{ of thu stuaent-toaohera oonflrmad that aupartl- 
aors w«r« uoaparing In thair ciritloism. Xhalr raaponaaa 
al«o danoto that thi« praotloa is modsrataly obtaining in 
ths training oollagss* 

goastruot lya and matfaodioal outlooki 

Tha sapartlsors * always* gate oonstruotlva auggastiongt 
rathar than nagatlva orltlclsiasy In order to laprova tha 
taaohing skill of tha student <»taaohars4 It am 6)» 8l«3S( of 
tha student•taaohars raportad in favour of this oontantlon of 
tha suparvisors* duparvlsora avidwatXy bava a positiva attl* 
tuda towards tha studant-taaohars and adopt a oonstruotiva 
approach to iaprova thalr taaohing* 

Tha suparvisors reported that they almaya gave due 
oonsidaration to individual dlffaranoas among student* 
taaohars mhen they guided them* A majority of students 
(74*^) supported this olaia of tha suparvisors* Thus* It 
Is clear that tha suparvltora adopt mathodloal and psyohologi* 
sal approaahaa in thalr dealings mith thalr students* In 
their attempt to attend to tha individual needs of the 
ftudant**taaohers} it seems that thsy seldom mere partial to 
any d*!* This oonolusion foUoms from their response to 
item S* Supervisors stated that only ’sometimes* it mas 
mas diffioult for th«a to asssas the student»teaohers ohjeotime 
ly« Most of ths time they ooold assess the ^udant*teaters 
objastlvely and attend to their individual nssds* Someveri 
tha student^tea^ars seam to differ from tha vipsrviaors as 
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Ifidicdted io their response to iteiE 8« of them reported 
that It vas difflohlt for the supervisors to assess them 
ohjeotlveXy* She 3»!fe* opinion in respeot of this issue is 
greatly Influenoed hy their ovn feelings in the matter* 

Henoei it is difficult to say anything oonolusiveSy regarding 
the ohieotlvity of the aaeessaent of the student«teaohers 
hy the supervisors* 

iiitwax, ptttiwK* 

Besponses to items 9, 10^ 11 and 18 (table 8-1) shoir 
that the supervisors were fairly liberal in their dealings 
eith the student-teaohers* They aluays gdve the latter full 
opportunity to express themselves and never lost temper ^en<* 
ever the studant^teaohers failed to oome up to their expeota* 
tione* They did not believe that losing temper uae a good 
method to improve the student«teacdiers* The latter also 
partly supported this contention» although some of them did 
feel that supervieors lest temper and believed in strong 
oritioism* The difference is to bs tsleratedy not bseauss it 
is dus to ai^ chance factor| but because the perceptioii of 
others* behaviour is not free from the personal sduation* 

The supervisors also did not mind unpunotuality on 
ths part of the 8tudent*teaohers> if they could epare them 
time idien they called* The supervisors vers alvsQrs sympathe¬ 
tic to student-teachers (item 16}« 

dmsther characteristic behaviour of the supervieors 
is that th4^ criticised their student-teaChers neariy alusys 
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Id th«lr preseaoe andt only raroly behind theii* badli; (Item 13)* 
But) they ^ometimee oited the example of a deeevving etodent* 
teacher me a model to other etndant-teachere (Item 14)• It d 
eeema that the eoperelaora maintaihed a gentlwaanly attitude 
in their communication vlth their student«* The student- 
teachers acknoeleged these facts to a great extent. The 
supervisors aliK) did not sometimes pay attention to the 
oompialnts of the student-taaohers. Perhaps» they feared 
that it ia:»uld encourage the students to oomplaln against 
others unneoessarily and develop among them a mrosg attltuda 
tovardi others. But they Here not absolutely deedf to their 
complaints. They seem to have fudged each case on its merit. 

* 

The supervisors sometimes maintained a distance 
between them and the studeut-ttachers (item 17). Only 31*6llK 
of the student-teachers approved of this behaviour of the 
supervisors. Boweveri it seems that there Is no rigid social 
distance between the supervisors and ths student-teaohers 
and that there exists some form of informal coimnicatiDn* 
between them. 

The supervisors further stated that their attitude 
towards their students was flexible and not rigid. 46i of 
the students supiiorted this wiew. It oan be easily surmised 
that in the field of human relations obtaining in the 
training eolleges^ it Is natural that attitudes should be 
flexibley firstlyy because a particular groiHp remains in 

ths college only for a short period of one academic sessi^t 

* 'By‘ 'M^ormia'' 0 M«£t '' ooMmmi^^ a """ 

personia levely mostly outside the class-room* 
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aeooftdlyi beoause the student-taachar* are mature parsons 
and are sensitive to the attitudes of the supervisors 
towards them* Xt Is also probable that supervisors assess 
the student •teachers objectively and In eonsequenoe are free 
from bias*. 

fhs supervisors are punctilious about their oun 
dress and manners* Perhaps$ they still pressrve some of the 
traditions of the training colleges of the days of the 
British rule when a supervisor used to be Immaculately 
dressed and epoke in measured terms* Housver^ only 60*?^ 
studsnt«teachers supported the contention of the supervisors 
in this rsspect* Evidently 9»Tb observed some slackness in 
their teachers with regard to their dress and manners* .And 
general observation supports the reports of the student^ 
teachers rather than that of the supervisors* 

Xt is interssting to find that the supervisors sere 
alvays courteous to the staff of the praotielng schools and 
nevsr tried to dominate over them* 

..-t;. 

xt uas decided to make a survey of the supervisors* 
academic qualities under the assumption that these go a long 
may in shaping the academic tone of the teachers* training 
progrsMse and especially of sttpervlsory practiees* 
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Th« aofttSviaie qualltl«ii of tho student-toaohsrs vere also 
ttudi«d| l3«oau8S it ifas oeoasaary to axanine ths taXidity- of 
ths assuaptioa giYsn above| and also to dstermina the natofa 
and extant of the inpaot of the beliefS| attitudes and 
habits of the supervisors on the student^teaohers* this 
leotion presents the data and their analysis in regard to 
the aoaderalo qualities of the supervisors and of the 
student-teachers« 


TABMl i 

Ali tituda,.,,tft«a3g.d« ,.a fl gaaroh 


Sl'i^Statementa* 

Ho,* 

t 


1, The advanoements in theory 
of education are, by and large 
the fruit of reiearohea* 

2« The researohes in liduuation 
have helped inaensely the 
cause of effective teaching, 

3, The advanceaents is the 
field of education are the 
product of oritical think¬ 
ing and insight rather 
than ^atematic and scienti¬ 
fic research* 

4« The researfdies in the field 
of education have yielded no 
beneficial results to the 


!b e spon St a of * Re spon se s of 


jiupervlsors,; 

llllO 

S,Ta« 

Yes 

Ho 

Yes 

Ho 

i 

i 

i 

% 

89*8 

10,2 

94 

6 

90*8 

9*2 

93 

7 

’?R.4 

48*8 

21*2 

74 

26 

26*4 

73.6 

63 

37 


profession• 


from Table C-l. It is clear that @9*8^ of the super 
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-vltor« and 94Sf of tha atudent-taaoharfl believed that the 
advanoement In the theory of education vai) by and large» the 
fruit of reaearoh. Both the percentages are high and nearly 
equal* It means that there Is considerable agreement between 
the supervisors and their students In this respect* 

Slmllarlyi QO«8S( of the supervisors and 93^ of the 
student*ttaohere reported that they believed that reseqreh 
helped Immensely the cause of effective teaching (Item B)* 
These percentages are also high and nearly equal* Thus, it 
appears that both the supervisors and the student-teachers 
havs a fairly favourabls attitude tovardi research and have 
faith In its powers* However, it cannot be said definitely 
that they sre familiar with the contribution of research to 
educational thought and practice, and it is probable that the 
halo effect of research in the physicel sciences might be 
colouring their vision of the researches In applied sciences, 
especially la education* However, It Is really satisfactory 
to find that they look upon research In education with favour 
and do not have a negative attitude* 

7S*89( of the supervlsore and 74$ of the student- 
teachers believed that the advancements in the field of educa¬ 
tion were the products of critical thlnltlng and Ineii^tf 
rather than of gysteaatio and scientific reaearoh (item 3)* 
These percentages are fairly high, but not aa high as those at 
item 1 Of 2* Btilli there Is a good deal of overlap In the 
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responses to items 1| 2 and 3| although the first t%fO items 
esqpress belief patterns nhioh differ from those expressed at 
item 3. The first tvo items express faith in researohi where¬ 
as the third item attaohes import anee only to cr it leal think¬ 
ing and Insight* this overlap may be explained by stating 
that systematlo researoh Is not only not devoid of« but 
neoessarUy implies^ or it loal thinking and insight* Hnoh 
insight and analytical and logical thinking are needed for 
doing scientific research* Without these elementsf masses 
of data) howsoever sincerely and accurately collected) yield 
no useful results* Therefore) the response patternsto itam 
3 is consistent with those to items 1 and 2 in the case of 
the supervisors and 3* 10 * ThuS) it may be inferred from the 
responses to items 1) 2 and 3 that both tha groups possess 
favourable attitude towards research) as well as towards 
insightful and critical thinking* 

Tha favourable attitude of the supervisors towards 
rsssarch is confimsd by thsir rejection of the suggestion 
that resserches in the field of education have yielded no 
beneficial results to the profession (item 4)* 73*69( of 
the supervisors 4graaMie^* But) it is strange to note 
that ^ of the student-teachers agreed to the suggestion 
that researches in the field of education yielded no henefl* 
sial results tc the profession* This response of theim seems 
to be incompatible with their earlier expressions of faith in 
the powers of resear^* The following resigns auqr be advanced 
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to thia anamoXy in theis reaponaa pattarna* It la 

likaly that itu4a»t-taaohara ara not familiar with tha 
oontrilintiona of adnoational rasaaroh to tha advenoeaant of 
tha taaohlng isfofatsloa, baoausa tha vary moda of Imparting 
knoaladga to tham in authoritatIra« in tha tanaa that tha 
raiults of raaaarohaa ara oomtsunioated to them ai aatabliah* 
ad faota* Hanoof it la likaly that studant^taaohara who 
ara taking a first ooursa in aduoation^ ara unfamiliar with 
tha eontrlhutlona of raiaaroh to tha taaching profaasion^ 
haoauaa of laek of propar amphasii on it in tha Xaotura 
olataaa* 

Rftgjmail...IAl3gagia[.ai. 

6i«€/of tha auparviaora raportad that thay poasasaad 

paraonal librariaa. Conaidaring tha aeooomio condition of 

tha taacherat It may ba aaid that this paroantaga la fairly 

hight although It should ba hlghar atill* It la also aatiafy* 

ing to nota that S69K of tha atudant^taaohara posaaaa thair 

own library* Tha raa|>onaa to tha qua at ion about tha aubiaota 

on which they had books rawaalad that 22 supers taora had books 

on litaraturai 24 on aduoationy 8 on psychology! 4 on danskrity 

history and aconomlc# aachy 2 on soclologyy clsies and law and 

ona aaoh on statistiosy rasaarch mathodsy botanyy neologyy 

physiosy chamlstryy mathamatiosy gaography, ooimw»raa and drt. 

Thraa suparvisors kapt misoallanaous books also* Tha data 

*Tha figuras in this and tha following paragrapi are not 
l^rasaniad in tha form of a table* 





X4X '*■ 


§how^ lihet th« reading interest of most of the supervisors 
is limited to literaturey eduoatlon and psyohoXogy* 
©upertisors rarely keep books on subject-aiatter In their 
personal library* 

66*7^ of the supervisors and 76*6^ of the student- 
teachers generally bought the books they liked to read and 
the remaining ones tried to procure them through other aeanst 
such as borrowing from ths llbrariesy colleagues and class- 
fellows and the book sellers* fhe table given below shows 
ths percenteges of supervlsore and student-teachers who 
procured books by thsse meanst 

l!iftauggMant,„of„ .Baokaj 


Keens for procuring books 

Supervisors 

Student- 

teachers* 

On loan from libraries 

47*09( 

43*1% 

Borrowing from colleagues or 
olais*fellows« 

31*&( 

40*1% 

Borrowing from ths book-sellers 

lo.af 

xe*9% 

Other means (not mentioned) 

100*<^ 

lao.ojt 


It is seen that both supervisors and studsnt-tea<^ers 
satisfied their needs for books either by borrowing them 
from the library or from thair ooHeaguesy in ^se th^ were 
not In a position to purchase them* Only rarely th^ borrowed 






thmm fron tho baok«te3.1er8« P^rhapSf thi* kind of londing 
and boris’owlikg of book* ia a rara praotloe in our oonotry* 

table C*3. pxesenta the percentage« of the aupervleor* 
and etndent-taaohere vho epent all their lelgure time or 
only a part of It, In reading eerlona literature# 


ItfldurJL tine- Reading. 


leisure time spent In reeding 
eerloue literature# 

Supervisors 

Student* 

teachers# 

dll the time 

7#13f 

6«6d 

J^art of the time 

SO.dK 

87#0d 

Hone of the time 

S*4j( 

6#Sd 


100.Id 

lOO.Od 


It la elaar from the table that moat of the aupertl- 
aore and atudent-teaohera devoted a part of their leisure 
to the study of eerloue literature# Only 7% of the 
aupervigore and of the atudent^teaohere mere extremely 
eerloue mlndedf In the eenee that they epent all their 
leleure in studying eerloue literature# Houevert there uae 
a email fraction of eupervlsore (2#4^) and etudent»teaeher« 
(6*3^) mho did not relleh eerloue reading at all# 

Item 5 of thie sectlon^prevIdee data about the 
leleure time aotivltlae of the eupervlecre and the student* 






th* Mpcirv Ivors sjitf stoitsiit* 

tsiMihstt j^sssatsd la tatois^abos «hs rslativs trsfusasgr la 
fsrsmtag* «tta iiaisa ttis 4lff«rsat Islms tSaa •stlritiss 
mxm faUaitsi br tbaa* ftov «bis %aUs it is visas that 
ssaaiDi litssatassi asriaaa as licht sail folag salks 
ars ths asst pafiiXsr Isisuvs tlaa astivitiss aNNsg tha 
sapasf isoss* tha laast t^apolar aativittaa as# liissiaaX 
aaasaitas waV ^aatisiag anaia* 


SARia 

lalffira tlaa aativltias of taparfisosa and itttdaat*taaaltass 


Aatiaitias i af d af 

faspanaaa af sa^panaas af 

suparalaarr atadant*. 

taaahara 

Baadlui light litasatura 

l7»4f 

u.ul 

haadlng aaslana litasatuva 

U.M 

9.«f 

flarlaf IjMlaas ganaa* 

U.«( 

lO.M 

flsQFlui autiaas wmmm* 

«»9d 

t,4t 

gi^.f,ng iM aalha 

l»M 

S«il( 

fhggiaaX ajmsaiaaa 

Py YlJt}» K>oVjV>ih ■( 

J^satatiaitts Mwla 

4*m 

VO '8y^ 

7*K 

7.M 

^thas aativltiaa 

ttM 

id*0il 


W«M 



a flM paarasatavaa midas «haaa tsa aalSMia art »at ^ 
fiavaaatatas af safstviaasa and gladaot*»taa atoas ai lat 
lha sasasatafsa aalaalatsd ant tlials iatal sai^paaaas 
^ taia itaa aaiiavatalT tha taa gsaiiiNi* 
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tabl« C-6 ihowi that although aogt of thi aupemflfoafg 
aail itudaat*teaoh«rs road dai^ paper a regularly | yet only 
a feu of then read researoh Jouraali and profeeslonal 
aagaainee* 


fAflia C»j5. 

attt,ay-,hftlil$j jBf,, awpgn, laara 


ai* Kind of the 

ho* periodioal Literature 

Supervisors 

«Student»teaoheri 

Bead 

Begular* 

ly. 

Read Total tBead 
» now tregu* 

and tlarly 

then f 

Bead Total 

now 

and 

then 

1* Daily Papers 

81*«( 

18«4S( lOOjC 

71.74 

XOOif 

2* Popular Magasines 

44*04 

d6#0j4 lOQ^ 

46*24 

63*^ 1004 

3* Professional Journals 


66*2it 100^ 

24*34 

76.7!< 100* 

4* Besearoh Journals 

26*^ 

73.4^ 1004 

26.84 

74.34 1004 


It if really Intereeting to note that the reading hahite 
of the euperrieore and ctudent-teaohere eeeK to ha ilatlar* 
Only Kith regard to the professional jonrnaley a lower 
percentage of the ftndent*teaohers reported that they 
read then regularly* 

Only a6*6il( of the gnpervleors read research lonrnals 
regularly* fhie low peroantage shows that either they are 
not interested in the acquisition of sew Jmowledge reported 
in iournalsi or th^ hare eery little opportunity to read 
thesa pariodlcalsf heoausa rery few institutions «ihsorihe 
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for th«Bi« Jjny how, th« sttidy hahlt of tho aupervieor# 
with rogATd to r«a«aroh journal* aay ha aald to he unaatlafao- 
toi^* Although only 26*6^ atudant-taaohere read researah 
journal*, yet it i» notj^ierloua draw^haok, heoauea they 
may not under stand the language, style and standard of the 
resaaroh journale* These ohaervatlons apply also to the 
reading of the profe^ieional journals* 

the supereisors were asked to rank thair prafaranoas 
for tha diffarant kinds of artioXas in nawfpapara* table 
Cod* presents the average of the rank»ordars given by %hm* 
Proa this table it is olear that the first preferenoe of the 
supervisors is for polltloal news* their seoond and third 
prafaranoas ars tied together for book reviews and aarlout 
artielas and thair fourth and fifth prafarwoas are also 
tied together for editorials and short stories* thus, it Is 
olear that although their first {referenoe is for polltioal 
news, th^ are also interested in serious artloles, hook 
rofiswi, editorials and short stories* the supervisors are 
least Interested In narkat shares, poaas, orlma and ssnsatlon* 
al asws* It seams that they ars only moderately Interested 
in iqi>orts news, advertIsemsnts and solanoe notes* 

At item So* 9 of See* C of the questionnaire i^pervi** 
sors ware asked to mention the branoh of sduoatlon in idiieh 
they had speoialiaed* table 0*6, presents the paroentages 
of the supsrvisors who had speoiallsed in the different 
brsnohes of eduoatlon* 
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Sup^rvitorB* pr«f«r«ntlal order of Itema In News Papers, 


SJfo* Kinds of artioles. 


Average rank order of 
preference of the 
supervifors* 


1* Political news 1 

2» hook reviews 2 «fi 

3« Serious literature 2 »£ 

4« editorials 4*5 

6« Short stories 4»6 

6* Sports nsws 6 

7« Advert issraent 7 *6 

8« Soienoe notes 7*5 

9« Crlae and ssnsatlonal news B 

10* foens 10 

11* Market shares 11 


Specialised knowledge of the siupervisors 


branch of ttducMtlon Percentage of tupervieori 

eseseeneMwevep enesewa* «■<■» e* e»«N-ii» Us sees ease see* ease esatew as a»ee« neesMeseeansaesseesiaes wspeeee wee sees as «• sees 

1* Educational Pspoholo^ 16«7jl 

2m Philosophy of fiduoation 

(including principles and theories) 18«^ 

3« Hesearch Kethodology in Sdncatton 10 
4* Onrr^t proBMU of Sdncation XOm^si 

6* History of edoeatioQ 0«1S( 

6* ^ministration and organiiNition ?«0^ 

7« Psychology of ehlldrtn and adolescents 

8* Soctnlogy of education 

0* Psychology of exceptional children 2*2€ 

10* leonoales of education and educational 

finance* «• 1*19» 

11« lleiiag«esnt applied to Education 0»i^ 
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from Tmtil* C-6, It becomes cloar that mo»t of tho 
goparvimora posgasaad apoolallaad knovlgilga In aduoatlonal 
Pi 3 roho 2 .ogy, philoiK>pby of aduoatiofif ragaarch mathodtoXogpi 
omrrant problamg aod hlatory of aduoatlon (Total 60SJ)* 
XmoldantaXlyi It may ta obsarrad that all thaaa araagf isrovpt 
ragaaroh mathodg are tha taaohimg gub^eotg of tha 
ooursa* Parhapa^the taachars raportad tharasalveg to ba 
gptolaligtg in thaaa aubjaota* It la inter a sting to nota 
that fam aupervlaora poasasa apaodLallxad teovladga of 
aoonomlag of aduoatlon and oenagemant in edtaoation« Fayohologf 
of aaEoaptlosal ohildr«i and soolology of adnoatioa* This 
maana that thap ara unfamiliar vlth tha nam trandg and 
davaloinantg in tha fiald of adnoatlon» 

It la raallf aatoniahing to nota that vary fav 
fuparvlaora mantad to raad raoant booka and joornala in their 
fialda of apaoiallKation« 4Xi of tha suptrvlaora mantionad 
no hook or journal. Tha othera vho mentioned a few booka 
did not mention any raoant publloatlona• for examplef a fav 
auperviaora aantiotted tha folloving bookat 

h«rnard*ff **«duQational fayohology**« ^aataai'a ’*Payoho- 
logioal Taatingf* f Blair at al "Sduoational Payohologp** | 
Boranaon*! ^Bduoational Payohologp**i Super's '*Payoho3Logy of 
Oaraarif'f S^HtHukarjaa'a **Sdueation in Indian t Myar*a "Vooa* 
tional guidano#! Jonas' "Prinolplaa of Suidanoa^i and 
S»k«Pal*a **auldanoa in aH land#** Moat of thaaa titles ara 
raoant works* It means ^t the auparviaors mraf by ani larga$ 
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miawar# of th« n«i« bookt in thsir field of ipectallsMSitlon* 

Only 7 fuperviaor* axpresged a desira to tha 

Britlidi Journal of Soolology and Soelal Fi^yohoXogy and 
only 2f the iouraal of Sduoat^Ujual Beseareh* 4«ong the 
Indian Journalt uhleh they wanted to read are the HIS Journal 
<2), Journal of Saiperlmental Feyohology (2)| teacher Sduea'* 
tion (4) I Sdueational India (i> and Sduoatlon C3>« nearly 
of the suparrieore mentioned no journal. It aeeus that 
they are not intereeted in the higher branches of their 
special fields* 

nearly dOjC of the supemtors are not interested in 
subiects other than their teaching subieots* Out of the 
remaining ones* ZO^ are interested in Bi^chology* 14S each 
in Hindif and History^ I2jt each in Art and Musiot 1<^ eaoh in 
Sngliidt Literature and Soonoaios and less than eaoh in 
Soienoe, Sanskritt Qeogrephyt JPolltioal seienoei Mat hematics 
Home Science and Sociology* It is thus olear that no subject 
is of special interest to the supervisors* they seem to be 
interested in almost all the school subjeots to some em|e»t« 

It is disappointing to find that 70j( of the supervi* 
sort never attended any seainarst oonferencesf workshops or 
stamsar institutes and so did not refresh their knowledge* 

They aiust have been repeating their old experiences of teach* 
ing with tenstclty from year to year* Out of those attend* 
ed swsinars and conferences 12^ attended smlsars in student* 
teaehingt lOM attended susnar institutasf dJE workbbopa and 




3^ eonf«j?«iie«8. It is a revealing fact that in spite of 
th« best efforts of the WdRt, most of the supervisors did not 
avail themselves of the opportunities provided to them to 
refresh and Improve their professional knowledge and 
skills* 


Nearly of the supervisors vho attended seminars 
and oonferenoes believed that these served as venues for 
aoademlo dlsousslon* Eovevery 34^ of then thought they 
ssrved mainly as oooasions for soolal gathering end friendly 
get together* Xt is olear that these supervisors did not 
have a favourable attitude tovards the seminars and 
oonferenoss atnd it is likely that they did not avail themsel* 
ves of the opportunity slnoerely* Only a very small frao*- 
tlon of the supervisors attended these seminars vlth a slneere 
purpose and vas really benefltted by them* 

Organisation of group disoussions in the teaehers' 
training Institutions is a very rare phenomenon* Only lOjK of 
the supervisors organised suoh disoussions often| 73»39( 
organised them only ooeasloiiaXly and 16«3^ of th«t never 
organised suoh meetings* From her experienoe the Invest 
gator oan say that the supervisors lack the initiative for 
organising any disouaslons or talka of an aoademie nature* 
gnXy 2S«Sj^ of the supervisors held Inter-departmental dii^st* 
Ions in their college and 7d*ij( did not* 

It Is interesting to find that tutorisa classes 
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held hy the mipervlaore la moat of the training ln#tlta*» 
tiongy and the aedian aamher of claeeee held per ifeek hy a 
ihpareieor eaa nearly 7. In tutorial claasee, 6a*6J< of the 
guperrieor* had Informal talk* with etudent-teaohere In 
order to gain their oonfldenoe. It meane the aapertriaore 
tried to develop informal Interpersonal relatione In the 
tutorial olassee* Only 36*6^ of the aupervleor* did not 
have informal talks* 

In response to the question about their view on 
'teachers* participation in politics'y it was surprising to 
find that 43(SS of the eupervlsors expressed no view at all* 

It is surprlsinsi beoauss in response to an earlier question 
on their reading interests! ^^*9'' reported that they liked 
political news most* The discn^epenoy between the two 
responses may be explained by pointing out that interest in 
political news is one thing and actual participation in 
political affairs is altogether a different thing* 24S of 
the supervisors wers of ths opinion that the teachers 
^uld not take part in politics and 18^ of than wars of 
the opinion that they should take part in It* However« 
there was a small fraction of 1^% who reported that the 
teachers should be familiar with current political events 
but that they should not take part in |»olitlos« This group 
wasy in substance! of the view that they should not partiei** 
pate in active politics* Ho sensible person wou&d like to 
say that the teachers idmuld shut their eyes to political 




air«nti altogether* It Is olsar that raost of ths supervisors 
Ksra not la favour of partiolpation In active politics* 

Only three supervlwr* did any research other than 
their M*8d*, faoject and no one ever published any paper In 
any Journal* Alw>, anpervlsora very rarely contributed any 
article In education or allied subjects to popular periodic 
cals* Only 4 of thes ever wrote articles for their college 
aagasine* twelve supervisors (nearly 1^) were engaged In 
research for the Ph*l)* degree and no one was doing research 
for any other purpose, thus it is clear that the interest 
of supervisors In actual research is negligible! although they 
have a very favourable attitude towards research (vide )• 

Only one supervisor who had taken the Ph«l>» degree was guidl¬ 
ing students for the doctoral degree* Hor did any supervisor 
ever receive grant or award from NCShT or UGC for conducting 
research or publi^ing research reports* 

thus this Investigation has brought to light a very 
disaal picture of the supervii^rs* interest and participation 
in higher acadenlc activities* Supervisors* contribution 
to the production of new knowledge is nil* 

host of the supervisors had no intention of waking 
B«8d« students research minded* How could they tdien they 
thmsselves are inmuce to the contagion of research^ A few 
teachers C33() suggested they Inspired 8*fi to read good books 
and to oarry out short action-research projecte* 

On the wholei l^e aoadeaic tiualitles of the supervlsori 
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avt of the tredltional. type* fhelr Imovledge end iotespeet 
In the n«v flelde of ednoation are Xtinited) and they eeea 
to be aeeree to limovatlone end are nnllhely to profit Iqr 
ej^erienoe eolentifioalZy* 


amttteRT^ 

Beloa li given a brief lUAiaary of the enpervleory 
praotleee idiloh have been presented In thle and the preeedlng 
Qhapter* 

QxgittiiMLtto,. mi ..ftdttla igt>gat.,to« 

All the teaohera* trailing oollegee of the Agra 
Unlverilty Here eatabliahed after Independence* Rone of them 
hae all Ite practising sohooXs under Ite oen administrative 
eontroX* A fen Institutions have one or tuo eohooXs under 
their partial control* The praotloe*teaohing Is dons mostly 
in tuo bXoohsi one for nearly one month in the months of 
August to October and the other in January to March* 

In most of the ooXlecte the supervisors are assigned 
10 to 25 lessons per dey for guidance and 10 to 20 lessons 
per day for supervlsloni vlth a median number of If and 
If respaotlvely* Internal evaluation of the sessional Hork 
is mostly done by the gubiect specialist» though in some 
institutions all the supervisors give their individual 
assessment of a student*teaoher * Buty they do not use ai^ 
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vvaluo-tloft sheet for ttssessntent of the 

praotloe^tesioliljig <!loi3# by the student •teacher a* 

Proiriffion for oo<*ourrlouXar aotlritles luch ast 
debate t| games and sport a | first aid* scouting and dramatics 
exists in most of the institutions* There Is also prorlslon 
for educational handworky but eery feu of the Institutions 
hare additional staff to help the student •teachers prepare 
material aids* 

ftttidaagti. 

6uperrlsors ascertain the preferences of the student* 
teachers for practising schools only moderatslyy but moat 
of 6«Ts managt to get the school of their choice* In most 
of the institutions the preferences of the sttdent^teaohers 
for a particular class are ascertained* Ordinarily the 
iuperrleors assets the 8*fs' knowledge of the subieot matter 
and try to bring them upto the mark if they are deficient In 
the basic knowledge of the teaching subieot* 

Hearly SQ3i of the supervisors follow ths Herbertian 
approach of preparing the lesson^plan and only of th«s 
follow the evaluation approach* Ihe remaining follow the 
combination of the Herbartian and evaluation approaches* 

In tile rea^ sense the supervisors do not guide the student* 
teachers in the preparation of correct lesson plans* Host 
of then correot the plans themselves whenever they are 
faulty In one respect or the other* However, they lay great 
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«mph«ila oa th« oorraotaea# of th« gubjoot auittei', wpltttn 
languago aad proauaoiatioa of tha student-toaohors* Basldesi 
equal aphasia la laid on the aequlaltlon of the proper ghUl 
for questioning* The atudent*teaoher8 are helped In aequir* 
Ing the material aids from different aouroe* and are alao 
inatruQted to uae then properly* 

The fuperriaora mostly oorreot all the mistake a in 
the very first lesson plan* Buty as a measure to derelop 
self<*eonfIdenoe among thalr atudentsy they soaetlmee permit 
then to teaoh a lessony the plan for uhloh has not been 
oorraeted in advanoe* 

attaTTAtiaai 

The two most prevalent patterns of supervision are 

(i) to supervise the olass-teachlng of only those student- 

teachers those lesson plans have been corrected by the 

•upcrviiors concerned and (ii) to supervise the class-teaching 

of all student-teachers In the practising schools assigned to 

the supervlsorsy irrespective of whether they have guided 

them in planning the lesson or not* Th« most prevalent 

mode of supervision is to supervise the class-teaching of 

all the student-teachers daily for a f^rt of the period cnlyy 

because several (3 to 6) students assigned to a supervisor 

teach in the same period* The median time devoted to the 

supervision of one student-teaoher in a period of 40 minutes 

is 8 minutes* The other modey although foUoued less 

■two 

frequently is to supervise only # or three student-teachers 
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p 0 r pdrio4 by rotation* Vory raroly the onpervlaor tuptrYitcis 
th« olass-toaohlng of a itudent-teaohar for the ‘whola period* 

The fuparvieora lay very anoh emphaale on the oorreot* 
nee# of knowledge laparted by the student•teaohera to their 
pupHsi on akllli of ooBuaunloatloni on discipline and on 
interperaonaX relatione* They lay moderate amphaele on 
methodology of teaching guoh at logical sequence| speeohi 
use of blaok*>board and other aldSf on dress of the student* 
teacher and on olass room nannersf including Impartial and 
fair behaviour with the pupils* Houever, they lay very 
little emphasis on the extent of the subject-matter oovered 
in a period ecid they also tolerate the errors of pronunciation} 
although they take much care of the i^ronunciation at the 
time of guiding the 9*Ts* 

the supervleore do not feel the need for supervising 
each and every lesaon given by the studant*tiaohers} but th^ 
feel t)U|t each and evary error In teaching should be minutely 
observed end Rioted out to the atudent-teachers* Most of 
the supervisors try to develop self-confidenoe among the 
student-teachers* They comaunioate their crlticlitt of class- 
taaohing mostly by writing remarks on the lesson plans or 
orally* In soma institutions ssparate orltioiimi note-books are 
saintalnsd for rsoordlng the supervisors* observations* 

aahoali 

Most often the regular teachers of the practising 




•tlkOoXt ar« oonjmlteA by the etudent^teechera or theli* 
ihpeveiffors regarding the oontent of the oouree to be taught 
by the former# But eoeetifflei they are not oonauXted at all. 
Whatever help the etudent-teaohere eeek from the eohool 
teaotheret they Bwgtly take In the beginning of the seaeion* 

The eohool*teaoherg are very rarely oongulted about the 
aethodi of teaohing both by the atudent-teachere and their 
gupervieora* Hoveveri their help ie sought in the maintenan* 
oe of olate^dleolpline and oXass«manageaent • 

There exivta fairly aaloable interpereonaX relation 
between the euperviaors and the aohool teachers and lomatimes 
the former request th£f| latter to do the supervision vork# 

The teaoherg of the praotislng sohools feel some 
diffioulty when their eohoolt are used for praetioe«teaohing» 
For example 9 their pupils beooae naughty t habituated to the 
use of material aids and shirk home vork# They also feel 
that the oouree lags behind in ooverage# ttut they admit 
they me in oontaot vith the modem innovatiooe in teaohing 
mhen their gohools are used for praotioe^teaohing, and thug 
&ive benefit from the oontaot mith supervisorg# 

totdJBaioaaai sfcilln 

Tho supervisors understand their itudent**teaohers fairly 
meH and adjust their teaohing in suoh a way that it is 
followed by them nearly fully* The supervisors use the 
blaokboard fairly frequently and their blaokboerd wrltinf 




it ftV«ragtt 121 •xo«3.X«2ioo« l!h«y also make use of 

Illustrations in their ova teaching# Ihe Hlniil jpronuaolatioa 
of the super?leers is good| hut their is room for improvement# 
Their voloe is properly pitched, hut speech Is not properly 
modulated* 

It is interesting to find that the supervisors do not 
alirays use the methods of teaching uhloh they reootmaend to 
their cun student-teachers# They follov the method only 
to a moderate extent# But, they frequently ortanlse the 
suhiect-matter that they have to teach logically hefors they 
go to their oen theory class* Most of the supervisors 
possess ths skill to guide their student^teaohers in the 
preparation of charts and diagrams, hut very fsv of them 
can guide them in the preparation of models* They are not 
proficient in the operation of tape-recorder and projector, 
hut they can handle a camera* 

The supervisors en^oysd teaching the cOiildren and did 
not hesitate to give demonstration lesson^. But, it cannot 
he said with certainty that they attended to the Individual 
needs of the children* A fairly good numher of supea^isors 
(61»dS() maintains soolal distance vith their student-teachers 
and does not mix with then in social gatherings* AlsOf some 
of them criticise a student-teaoher in the presence of his 
class-fellows, a practice id&ich is unpleasant to the victim 
of the criticism* But most of the supervisors avoid this 
mode of criticism* They convey their critlcliiis through 
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iiritt«n remarks or group talks* They also treat the student- 
teachers as oo^professlonals) and, not merely as pupils and 
try to develop among them neat and tidy mork hahits and good 
manners* 

Some supervisors enoourage their students to ask 
questIona in the olasa-room and do not mind If they are 
at hay and have to face avkward situations vhen some questions 
are oblique* the supervisors teaoh their class mith a fairly 
open mind. As rsgards the professional skill in tsaehing 
the exoeptional children) the supervisors possess it in a 
moderate degree* 

the supervisors do not try to he popular among their 
atudents) perhaps they do not think it deslrahle to make 
deliberate attempts to min popularity* They maintain the 
dignity of the profession and hold a gentlemanly attitude 
tovardi their student*teaohers* They snub the 3«Ts only 
sometimes) if their behaviour is not cultured or gentlemanly* 

The supervisors have a helpful attitude towards their 
Btudant^teaohers and give constructive suggestions rather 
than or it leal remarks to Improve their teaching* They try 
to be impartial to 8*T8 in their dealings* They have a 
flexible attitude toeerds their students* They ere elio 
liberal and give them ample opportunity to express their 
vlee"»polQts« The gupervisors do not mind unpunotuallty emong 
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their etudient^taaohere* They are also not partioolar about 
the emart hearing of their atudento-teaohere* But they are 
puQctnioui about their o%t» dreee and bearing. 

The eupenriaora treat tha teaohere of the praotlaing 
aehoole vith oourtei^* 

Aaadailfl nguttllttiii, 

Most Of the supervisors believe that the progress in 
theory of education Is the fruit of researches and also that 
researches helped Inaensely the cause of effective teaching. 
They also believe that advancements In the field of education 
are products of orltioal thlnblng and Insights* 

of the supervisors possessed personal libraries* 
Whenever they need a book and are not able to jmrohate It* 
nearly half of them borrou It from the library and about aul 
of them borrou it from their colleagues) others procure It 
from other sources. Only *J% of the supervisors read serlouf 
literature most of the time* Most of them devote to such 
literature only a part of their time. Their favourate 
lelsure»tl»e activities are going on walkSf reading serious 
literature and/or light literature and playing indoor games* 
Most of them <8i*^} read daily newspaperSf some of them (44^) 
read popular aagasinesi only one third of them read profession* 
ml journals and one <|uarter researoh journali regularly* 

They seem to be interested mostly in polltloal news| book 
reviews» and serious literature appearing in the daily 
newspapere* Most of them are not in favour of active partlaip 
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-tion 1» polities* 

The supertitovs* laost favourite traoohes of edueatloo 
in nhioh th«y possessed speelalized koovledgey are eduea* 
tlonal psyehologyj phiaosopby of edueatlooi researoh aethodolo* 
gy in edueation and ourrent problems of education. Subjeots 
finding the least favour vlth them are psychology of exoeption* 
al childreny economies of eduoationy educational financey and 
tsanageaent applied to education. It aeans that they are 
relatively unfamiliar uith the reoent advanoes in the field 
of education* Heariy of the supervisors are not interest- 
ed iubiects other than their teaching subjects* fheir 
contribution to neu knouXedge is also nagllglble* 

Most of the supervisors possess favourable attitude 
towards seminarsy summer institutes and academic conferences* 
But I there are supervisors vho think that the seminars and 
fummer Institutes are venues for sodal get-togethers* This 
investigation brings to light a very dismal picture of the 
supervisors* interest and participation In higher academic 
activities* 
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mm^.m miQimt 

In th« p7«itiit chapter the nor a# for off io font 
•uparvifiony ^lleoted through th« rating aoalest ara pratant* 
id* Xhiat nonts iaorga from th« analysla of thi riopongig of 
irperlanoid t«aohir<*iduoatori to th« Itang of th« rating goalo* 
It my t« rtoalXid that th# t«aoher<*iduoatorg K«r« rgqulrid 
to rati thi Importanoi of tho praotioig for iffiolint guparvi^ 
ilon on a flva point foalt* It Ig impliod that praotioog 
ratid ag ixtriooly important and halpfuX for tha purpogag of 
guparvlilon ghonld ha folXovad largely and those rated ag 
gmdarataly helpful/laportant should ha foUoued only moderate^ 
ly« for tha gakt of oXarltfi data eoXleotad through the 
ratlngi of the praetloeg have teen pregented seotion-ulge mg 
glren helout* 


iaotlon 

Area of Horae 

iouroe 

A 

Ouldanog 

Bating Beale 

B 

Buperviglon 


C 

frofigglonal ihill# 

e 

B 

fersonal fualitlet 

M 

S 

Aoadeale qualitleg 

H 

f 

Hlgoellanaous inraotitai 

a 
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From faljle A»i. it is olear tliiiat the praotloos 
naationad at aaaflal Nos* 4 and 6 ara axtramaly halpful tor 
aupaaptldon* Supervlaora i^uld invariably halp tha atudaat** 
taaobara la aaalyaing tha «^llalma Into laaaoa aalta and 
also In datarmlnlng tha taaohlns points* FlrstXyf tha 
Impertanoa of dividing tba iQrllabua Into lasson nnita la 
fait vary isnob) baaauaa althont this divlaion tha aavaraga 
of tha oontant within tha apaoiflad period of time aannot 
ba aahiavad. It may ba raoalled that the aohool teaahara 
fanarally oomplain that studant«>taaohera do not oovar tha 
oouraa within the apaoiflad pariod of time (vide page m of 
thia report)« 

SecondlyI tha datarmtoation of tha teaching point# 
in a laaaon ia alao vary important and it ia tha key to 
tha planning of a laaaon by tha evaluation approach* Without 
a clear nndaratandJng of tha teaching pointa» tha laaaon 
ia liable to ba vague and imaucoaBsful in aracution* thus, 
it saama quite raaaonabla that both of thaaa practicaa i»a« 
^halpicig tha atndant«taaohara in analyaing tha laaaon into 
unit a* and ’helping th«& in tha datarminatlon of tha taaah* 
ing pointa* idiould ba greatly tffiphaaisad by tha ajiperianaad 
auparviaora* 

Froa fable A»l* it ia alao clear that praatlcaa 
mantlonad at aerial ifoa* 1 through 3 and 6 through S are 
an3y aodarataSy helpful for bringing about afficiwaey in 
tha work of auparvlaion* For axamplat aacartaining tha 
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pv«f«raQotii of studient*teachor» for a pavtlovi3Lar praotlilng 
»«hool and aaslgnlng thou to that aohool (Item 1 ) la only 
moderately helpful and ahould he praotlaed only moderately* 

Thia la underatandahle, heoauae aometloea the atudent-teaohera 
are motivated hy unjust If iahle end unacademlo oonalderationa 
la ohooalag a praotlalng school. A alacer© and reaponaible 
aoparviiK»r ahould exeroiae hia oun ludgemeat, idieaever he flnda 
that the student •teacher* a motiva behind hia preferenee for 
a aohool la not reaaonable and/or aoademlo. At the aame tlm«» 
aaaignlng the atudent•teacher to a partloular school ahould 
not be left oompletely to the diacretlon of the aupervlaora 
(item 2)9 beoauae in that caae they may dlaregard tha ehoica 
of the atudent«tea^er wan idien it la just If led* 

Another moderately helpful guidance practice ia that 
of aaoertalnlng the preference of the atudeut^teachera for 
a particular olaaa for teaching and aaaignlng them to that 
elaaa (item 3)» thia practice ia lodged to be moderately 
helpful I perhapa for the reaaon that aoaetlaea atudent - 
teachera wold teaching higher a3Laaaeai not beoauae they 
have not studied the subject upto the degree level| but 
because they vent to have an easy time of it in the preparation 
of leasona* fhay work belou their optimal level of ability* 
Slmilarlyi there are some etudent •teachera vho viah to teadii 
higher olasaea only for the prestige value or under the 
latpreaaion that teaching a higher class fetohea good anarha 
at tha final eacaminatljon* Hencci it aeeaa natural that 
the eigperlanced teacher-educators contidev thia practice of 
attertaining preferences of the atudaut-teachefs for a class 




166 


not as *«xtr«mely heljifwl* but oa2y as ‘moderataly helpCul*» 

Other moderately helpful guidance praotloea are* asking 
the student*teaoher to rehearse the lesson before he goes to 
teaehy ctorreotlng each and erery mistake in the first lesson 
plan, and eorreetlng eaoh and erery lesson plan. Rehearsal 
of the lesson may result in the guidance procedure being over- 
done, and becoming laborious and impracticable* the main 
ob^ectiva of guidance is missed, if the student-teaohers are 
asked to rehearse the lesson* It is perhaps for these rsasons 
that the experienced teacher-educators do not lay very anich 
emphasis on this practice* 

Correcting eacdi and every error in the very first 
lesson is also only 'moderately helpful* because It discoura¬ 
ges the studi»t-teaohers mho are in the Initial stages of 
thslr professional training, they are to be helped and not 
meed and subdued* It may ba stated here that it is imposslbla 
for any one to prepare a fool-proof lesw^n plan, because 
there Is no absolute standard for a corract lesson plan* 
fhere Is no unassailable or iter ion by mhich to dietinguiili 
correct and incorrect lesson-plaDS* Bence, the experienced 
teacher-educators do not seem to attach very much importance 
to this practice* Similarly, they ^ not think that correc¬ 
tion ofescry lesson plan by the supervisor Is extremaly 
hslpful* Bvldantly, they are not opposed to the idea that 
the student-teachers ^uld be permitted to teach some 
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XetflOns itoioh have not been for!aall7 eorreoted* thl* praetlee 
may develop eelf *guidanoe among the stndent*<toaoh6ra* 

In aome teacher#* Initltntiona, the atndent-teaoher 
tecmres a certlfioate from the head/aubjeot teacher of the 
praotieing eohool to the effect that he had taught the leeeon« 
whenever the eupervieor le unable to obaerve hi# eXaie»teaehlng 
<ite» 9)« fhe experienced teaoher^educatore are of the 
opinion that thi# practice la neither helpful nor unhelpful 
for enhancing the efficiency of gupervision. And this is true* 
Actually I it is a practice that seems to have emerged from 
the assumption that the student ^teachers may * cheat* rather 
than *teach*I whenever they get an opportunity to do so* 
that the experienoed teacher-educators do not judge this 
practice aa definitely harmful substantiates the correctness 
of the assumption* It may be concluded that this practice is 
not helpful and should not be introduced in new Institutions* 
Hoseveri those ehich are now following the practice may 
continue to do so» becauAe it is not positively harmful to 
the cause of teacher-education* 

mSUSiMr&L 

asm, m jrrigaag,. 8gisRy.3ss.Mx, 

In order to find out the norms for efficient supervision 
the experienced teacher-educators wers asked to rate a number 
of errors generally committed by the student-teachers on m 
five-point scale of seriousness* It was assumed that errors 
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in r««p*ot of the v«»y iaportant aepeote of aupervlelon 
ifonld he rated ag very aerlonay those In reepeot of the 
Boderately important praetieei wnld he rated ae noderateXy 
serioui and to on« 

Yagy. iMDortant fraet loami 

From Table B-l, it It olear that errors at serial 
8fot* 2f 4y 7f 8 and 9 are rated as very serious* It means 
that the practices mentioned at these items are very 
import ant for efficient supervision* For example > to ask 
a faulty question is a very serious error (item 2)* Undoubted* 
lyy the student-teachers should not ask faulty questions and 
if they do so I the superviaore i^uld take a very serious 
note of it* The supervisors should also try to eradicate 
this kind oferror* 

The experienced teacher•educators also presoribsd that 
the lesson should be developed eith the help of the pupils 
(itsm 4 )9 othsreise the entire teaching is likely to degenerate 
Into a grand monologue uhich does not make any impact on the 

P...1V. th. 01..S. .hoaia, 

thereforet carefully mark at the time of supervision the 
extent to ehioh the student-teaoher elicits the co-operation 
of his pupils in devsloping his lesson* 

3ometiaeSf the student-teachers pass taunting reauKrks 
on the pupils or ridicule them in the class (item 7)« The 
experienced teecher-educatore view this practice as a vsry 
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Micmt » tajHifiriaoir 1^11X4 «a th» 

Xaolamt fo» «ix«3i bahavimiv ea 4h« of floSootwtooohoirt mm 
%m 4 to poiaeo th« snootnoof of good lei%ov|NifiOitoX 
and 4i«ooitf«(o it« til# gi3|»»iri«ojp« ahoiiXd aot l#k« ^liX# 

XXilitly« gooojmXXy boppoo# t« tluit i^«ii tli# 

trnmmkmm i^r oinu# of M# oulfhof Ity tidXoul## ooy |<opU* %m 
f«#t of til# oXogf to##tf Into X«ai^t«9 and th# impXl i# 
!kiailxx#t#d« ttMfatov#, hm tmxmly <!•»«• to tpoalt # void* tli# 
•oiMfvlsot ataonXd ••• tbot tht itnd#&t»t«#0h«# f#### imlifttrd 
oitiiolioni la tti# •Xota vitii m a#### of lm»ou#| totbof tHoo 
tgr lutfliof oioitlo t«»at#* 

Xt#ii i and 9 i»#ft«lii fti|>#otif#X^ to th# X«l# #o»lOf 
of •tiid«iit«»t#itob#fa «ad to th# d«t« folXlof to onfftf# tli# 
oXasi nitliotit iiifo»iiai tb# aopovtliof« th# #xp##Ui)«#d 
t##olior«odiio#tofa oonaldtv luotb of tb### pfMtl««a «i tofp 
•ovioiii omra* tti« 7 «fof#| tb# «ap#f¥i#ov« iliottXd tb#t 
00 itiid«it*t#«oli«f foot Xot# to tho olo##* tbli ooii t# doo# 
In too noya* th# aojpowl### ««p iboot la odvao## tlwt tb# it 
ititd#at»t«iMitt#ir boa v#oob#d tb# aobooX l» tloof |it#|iif«d fof 
t«mai tb# oXaa## ot b# imp blisiMiXf witof th« oX##»*fowa fot 
•opoffialiai vlibt at tb# iMgliuilni of tb# p«flod« fb# fl»«t 
•itthod of tooofloi poaotoolity io oloapo poifltX# ood 
idkooXd Ini foXXonod* tbo <#ooad oodo is m% oXoips p##iitX«t 
toooBiO tb# •opofvliOf bao to oopottlot attaraX X«#iMia l» 
tb« «aa# p#flod« oatf otoaolooaX obaobioi Igr tbio aatbod la 
dasIfabXa# do|r laol«iii9f So tbia f«t«vd la WEidaalaabXa* 
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Horai for iiffiolefit Siaparvlslon 


81. 

Ho.* 

Xtom 

Ho. 

T a K. 

* 1 

.1_ - n,.,u .. 

Kean 

rating 

'Qualitative 

joategory 

1* 

1 

th« 8*t* If aot «1)1« to oozmoet 
th« iQtroauotory questlooa vlth the 
statement 4C the aims of the lesson. 

4.17 

Hoderataly 

serious 

2* 

2 

The 3.T. asks faulty questions. 

8.51 

Sxtremely 

serious 

3. 

3 

The 8.T. ^es not leal satlsfaetorl* 
ly with the partly oorreot answers 
of the pupils. 

4,17 

Moderately 

serious 

4. 

4 

The s.T. does not develop the 
lesson with the help of the pupils. 

4.80 

Extremely 

serious 

5. 

8 

The S.T. is not able to maintain 
good dliolpllne In the olass* 

4.1 

Moderately 

serious 

6. 

6 

The S.T. does not enoourage the 
pupils to ask questions* 

4.1 

Moderately 

serious 

7. 

7 

The S.T. rldioules the pupSsf If 
the pupil’s answer Is wrong or 
the pupil's question Is oblique* 

4.8 

Extremely 

serious* 

8. 

@ 

The S.T. oomes late to the olaas. 

4.8 

Extremely 

serious. 

9« 

9 

The S.T. alsees the olasses with¬ 
out informing the supervleors* 

4.7 

Eactremely 

serious 

10. 

10 

The S*T« is partial to a pupil 
or to a group of pupils. 

4.30 

Moderately 

serious 

11. 

11 

The S.T. Is hari^ upon the pupils 

4.3 

Moderately 

serious 

12. 

12 

The S«T« overlooks the misohief of 
the pupils whleh enoourages them 
to do more of It. 

4.0 

Moderately 

seriotti 

13. 

13 

The S.T. Is usable to explain a 
ooneept or prooess satlsfiMitorlly. 

Kb. 

Thare la a mlstaka in the. summary 
given by the S «T» ^ 

4*4 

Moderately 

serious 

14* 

14 

4.1 

Moderately 

eerious. 
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if a studfint toaahar Btiaseji a aXass n^itbaut iafora* 
i»g tha guparvisori the lattaF should taka a asrlous vlaw 
of tha onlasioiK. la all suohoasaa ‘pravantlon is hattar than 
oura*. By his alartnass, punctuality and regularity, tha 
supervisor should iaprass upon tha mind of his student**taaohar8 
that going lata to the class or missing tha class without 
his permission are serious Instances of misconduct• If ha 
fails in making his student^teachers realise this fact, ha 
eould have to play hida»and«8eak uith them or aould have to 
play the role of a police inspector# 

fht errors mantionad at serial Hos« 1, 3, 6, 6 and 
10 through 14, are considered to he moderately serious hy 
ths ssperienoed taaohar-eduoators* Therefora, tha praetioas 
in respect of ahlch these errors are generally oomaitted 
are moderately important for efficient supervision* 

Firstly, the supervisor should see that the student 
teacher oonnaots tha introductory questions vlth tha statamant 
of tha aim of lesson (if he follovs ths Hertartian approach)* 
If tha studant-'taachcr fails to do so, ha is likely to fail 

O-nVaoX^btCvt 

to arouse tha apH?ecls ?fc lva soass in the minds of his pupils 
and it is prohahle that the nev knowledge is not integrated 
with tha old satisfactorily* 

gaoondly, tha supervisor ^uld tea that student* 
teacher deals properly with tha partly correct answers of 
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hi# pupil# < item 3>» Sometimes, it happen# that the stuSent- 
teacher ignore# the partly eorreot anawers and passe# on to 
a nee question or to another pupil* In this case, the pupil 
eho gare the partly correct anaver, remain# in a state of 
suspense or uncertainty about the correctness of his answer* 

thirdly, the supervisor should see that the students 
teacher encourages the pupil# to ask questions (item 6) • It 
is a general taudency among tha pupils that they do not put 
questions to the teacher, unless the teaching is unui^ly 
thoughtoprovoeatlng or ths teacher Invites questions* the 
student^teacher is usually on ths defensive and doe# not 
permit his pupils to ask questions and does not stimulate 
their curiosity* It is the duty of the supervisor to help 
the student•teacher develop self-confidence by permitting the 
pupils in his class to ask questions* 

fourthly, the supervisor sliould see that the student- 
teacher is himself clear about the concepts or processes 
he Is teaching <ltea 13)« Somethae#, the student-teacdaier is 
confuted and make# a me## of the whole teaching* An efficient 
supervisor perceives the situation and helps his 

student-teacher get out of the bog of confusion* this is an 
important function of efficient supervision* 

fifthly, tha supervisor should carefully nark out if 
there is any mistake in the blackboard sunmary given by the 
student-teacher (item 14) • An oral mistake is not so hainsful 
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&i a urittefi one* SO| errors in summary should invariably 
be pointed out before they are noted doun by the pupils* 

ather. Moderately Imnortant 

.Aawng the other moderately Important practices are 
those pertaining to discipline and good interpersonal relations* 
Firstly, the supervisor should see that the student-teaoher 
maintains good class-room discipline (item 5) • It is the 
gjOtftttttt. aoa of a proper teaching-learning situation* A noisy 
class-room is an unsuitable place for learning* The tuparvi- 
tor should help the student-teacher maintain proper olass 
room environment, if the latter fails to achieve it himself* 

Secondly, the supervisor should see that the student- 
teacher is not partial to a pupil or group of pupils (item lO)* 
Partiality is inexecusable in a teacher* Partiality may 
manifest itself through several types of behaviour* Sometimes, 
the questions suiy not be evenly distributed by the student- 
teacher* Consequently I some students, particularly the back 
benchers and/or baokvard children are ignored* Sometimes, 
the teacher Is partial In awarding punishments and regards* 

All such behaviour results In loss of respect for the teacher 
and he thus fails to establish rapport uith his pupils* 

Thirdly, the supervisor should see to it that the 
•tudent-taacher is not harsh upon the pupils (item ll)» 
Harshness creates fear in the minds of the pupils* lastly, 
it should also be the duty of the supervisor to see that 
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th« itudeiit-teacher does not overlook the wlsehief of the 
jsjpllei thue enconraglng them to <5o more fflleehlef (Item 13)* 

If nleohlef ig not nlppeU In the hodi It la eure to floorlaih.* 
hornetimee I the eto4ent-teacher may lack courage to face the 
aleohlevoue hoy# holdly and may he hold to raneom hy these 
hoys* It Is the duty of the supervisor to see that the 
student-teacher is not vlotlmised In this manner* 

If the supervisor performs these functions end duties 
at the time of supervisiony the teaching of his student- 
teachers is likely to become efficient* 

asxsm., 

In order to establish norms for efflolent profession¬ 
al sklllst the eaqperlenced teacher-educators were requested 
to rate 4uch skllla on a five~polnt scale with regard to 
their importance in making supervision efficient* i^ta 
about the norms are presented in fable C-l* 

taoli. iisUlgi., 

From fable C-lf it is clear that the skills listed 
at serial Nos* 1| 3 and 9 are considered to he very important 
hf the experienced teacher-educators* fherefore^ the 
supervisors should use the blackboard in their own teaching 
in the theory class (item 1) end make a sound preparation 
of the lesson before they go to the class (Item t) * they 







Soraii tov Proftaalonal Skills of Supervisors 


» A 

■a. 

S»4»#lX 

Xten J i f S K. * 

»o. * 

Scale 1 Qualitative 
value «category* 

1* 

1 

Use of the ktb* bjr the iopervi« 
tor in his ovn teaching in the 
theory olass* 

4.0 

Very important 

2* 

2 

SounS preparation of the lesson 
hj the supervisor before he 
goes to take his theory class* 

4.7 

Very Important 

3» 

3 

Use of illustrations by the 
supervisor In his ovn class 
teaching* 

4*1 

Important * 


4 

Corrtctnsst of the pronuncla** 
tion of the supervisor* 

4*3 

Important 

fit 

$ 

Skill of the supervisor to guide 
the 84* In the preparation of 
the aaterial aids* 

4*1 

Important 

6# 

« 

Folloving the method of the 
training oollegt by the supervi* 
for in his oun teaching* 

4*0 

Important 

7. 

7 

tuperviior maintaining distance 
uith the 8*f * 

3*0 

Neither import* 
ent nor un* 
important* 

8t 

8 

Supervisory's treating the 34* 
as a co«>profe8sional rather 
than a pupil* 

4*3 

Important* 

9* 

9 

Supervisor*'# stiaulatlng the 

S«X* in his theory class to 
ask questions* 

4*6 

Very important 
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aliH) atloralatt tht atudant-taaohers In the theox'y 
elate to aek <iueBtiona (Item 9). It It Intereetlng to note 
that theee three tery important skilla are ooneersed with 
the teaohlng done hy the tuper^ltor in hie own theory elate» 
This It naturalt heoauae it it in the theory olaat that the 
tupervitor ean present to hit 3»Ia a model of good teaohlng* 
Verhal Inatmotlona in the skills of teaching are not as 
lapressiYe as the demonetratlon of these skills In the olass* 

Ittagg,taot,,8fcllXg| 

firstlyf the supervisor should himself use illustrations 
in his class teaching (item 3)» Although the skill in using 
illustrations Is not fudged as important as the use of the 

«.duA>e.cCiHs 

hlaokhoard hy the experienoed eup e rvisors» because illuatra* 
tions are not given in all kinds of lessonst whereas the use 
of the blackboard is needed in all types | yet it has been rated 
as important for efficient supervision* 

Secondlyf the pronunciation of the supervisor should 
be correct (item 4)* Incorrect pronunciation is bound to 
affect the student-teaohers adversely* 

i3qi»erienoed teaoher^educators hold strongly the opinion 
that supervisors should possess the skill to guide the 
in the preparation of material aids (item 6)* It is an 
acknowledged fact that the use of material aids facilitate# 
learning* thereforei the supervl^r^s competence in the 
preparation of these aids is considered to be important* 




On« najor oritlolasi of th« methodology of teaohlttg 
iapBLPted itt traising colleges l# that the aupervlaors do 
not «se the methodology in thelp oen class teaching* The 
ejtperltnced teacher ^educators are of the opinion that super** 
visors should follow this methodology in their own class 
teaching* The experienced teacher-educators are of the 
opinion that supervisors should follow this methodology and 
it is needed for enhancing the efficiency of supervision ^ 

(lt«s 6)« The supervisor* 8 adoption of the methodology in 
hit own theory olasses convinces the student-teachers that the 
netho(3^1ogy It not only valuable In theory hut can he follow¬ 
ed gucoettfully in actual praetloe« 

One of the maior profetsional thillt of a supervisor 
16 his manner of treating his student-teaohers* Xt should 
he home in mind that 8«Ts are would-he-teaohers and ere 
the co-professionals of the supervisor* The experienced 
teacher-educators emi^asise that the attitude of co-prifeisionm- 
-lism towards the student-teaohers helps the supervisor a 
great deal in mahing supervision effective (item 8}« 

The experienced teacher-educators feel that it is not 
important for a supervisor to maintain a dlstAnce between 
himself and his students (item 7)« Thereforet it Is not 
advisable for the supervisor to keep his students at arms 
length in matters of inter-personal relatlonst But» at the 
same time they also feel that if the supervisor maintains 
some distance^ it is not harmful* Xt means that maintenance 
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of sooial dista&oo vith tho atudeot-taaoher I 9 noithov usoful 
nor h 4 araful for offloiont aupervlsion* The issuo aeomi to bo 
irreXarant to super? laory praotloe* 

MGXMrftt 

KOHMS FOH PiiasOKALITy CHARACUiiBiSTiCS 0? 

SUmVISORS. 


fhe iii|tur« of the personality oharaeterlstlos of the 
super?Itor goes a long uay to make hit superrlilon efflolent 
or ineffloient* Ho? Important a partloular oharaoterlstlo it 
for making auper?ision effioient ?as rated by the experienoed 
teaoher«*eduoators« the data about norms for this aspeot are 
presented in this seat ion* 

Y.igy .toortiat. .ShacMtflglat Icn. 

From table l^•lt it is obierted that personality 
oharaoteristloi underlying the behatiours mentioned at items 
1 } 3 and 0 are eery important for effioient imperrlsion* 

Flrstlyi the super?Isor should maintain the dignity of the 
profeesion in his dealings vith the student^teaoheri* He 
should not try to ?in oheap popularity among the studentS| 
nor should be oonJemn the teaehing profession out of frustra¬ 
tion* He nan impress his students only uhen they realise 
that he values the profession hliiily and mill not tolerate 
any insineerity or irresponsible behaviour on the part of 0 *Xs« 
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Secondly, the anpervieor should maintain a democratle 
attitude in hit relationship vith the student«*teeohera 
{item 2)* By Memooratlo attitude* ig meant a reasonahle, 
Impartial and fair attitude. The superriaor should not be 
prejudiced afainst or baited in favour of any gtudent-teaoher* 
At the tame, he should respeot the student*s individuality* 

By virtue of his democratic attitude tovards hit studantSf 
a supervisor can easily uin thdir affection and respect and 
his supervision vill be effective* On the contrary, if his 
attitude is not dMiooratic, but authoritarian, he say not 
succeed in hit supsrvisory functlonst because there is a 
natural reteatment sssongst the students against the authorltar* 
ian behaviour of the teacher* this is borne out by the 
response of the experienced teaoher»edooators to Item 9 vhere 
they emphasise that authoritarian attitude is slightly un» 
Important for affioiant supervision* 

thirdly, the supervisor should give helpful and 
constructive suggestions, rather than negative criticisms 
to improvd the teaching of student-teachers (item 3). Bere 
the experienced teacher-educators emi^aise that the supervisox 
should have a positive attitude touerds his work* He should 
help his students by telling them what they should do* The 
negative approach only shoes the uselessness or harmfulness 
of seme types of behaviour* It only forbids the B*T« to do 
something idilch Is not good} it does not suggest uliat should 
ba (t»ne» Therefore, negative criticimBs are liksly to rob 
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TABIiS 

Hmtlng of Poffsoaallty Charaetoriatlci of 
SuparviiM^ro for Jfiffloient Suporvlaloa, 


81* Jitoa |l t K H* [soalo iQaalltatlto 

so* j Ho, j 'Valiio »oat«goj?y. 


X. 

1 

SuporviflOiF maintain tog tho 4,5 

dignity of the profaselonaft In 
his dealings ifith the student- 
teaohers* 

Very 

important 

2 * 

2 

Supervisor maintaining a deno- 4«5 
oratio attitude in his relation¬ 
ship sith the student-teachers* 

Very 

important 

3# 

3 

Supervisor giving helpful cons- 4*6 
truotlve suggest ions rather 
than negative critioliOAto 
iaprove etudent-teachers* 
teaching* 

Very 

important 

4, 

4 

Supervisor giving due considers- 4*4 
tion to individual differences 
anoiig 8 *3*8 In guiding them. 

Important 

8 * 

6 

Supervisors giving 8*t'i full 4«5 
opportunity to exprees himself 
theaselves freely* 

Vary 

important* 

6 , 

6 

Supervisor criticising the 8*3*8 4*2 
only in their presence* 

Important 

7. 

7 

Supervisor heing sympathetic 4*2 

to S»3*s* 

Important 

8 * 

8 

Supervisor having a flexible 4«0 

attitude toverd student-teachers. 

Important. 

9« 

0 

Supervisor maintaining an 1»6 

authoritarian attitude in his 
relationship vith the student- 
teachers* 

Slightly 
importsint • 
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th# itud0i3t<»taaobQ3^ of hit soXf*oonf idenot and to Itava hlwi 
In a ftata of indtoltlon or tmoartalnty* Kagati'va orltioltat 
art alto lUctly^dtvtlop dltlika for tho tnptrvltor* It lt| 

.. ’tg.g.jQVvtA- - edL u gj»ftT3. 

inni| aufgttttd by th« axperttnoed taptrvlt o ra that tha 
iwptraitora tbould hart oonatruotl^a and potltlvt outlook and 
thould not aartly orltloita th« ttudant-'toaoharg* nork without 
tailing than that tha oorreot and right typa of hahatiour it* 

Fourthly, tha tuparvitor thould giaa tha ttudant- 
taaohart full opportunity to axpratt thamtalaaa fraaly (itan B)* 
It aaant that tha tuparvltora thould ha paraiaalva and not 
raatraintful* Any inhibition anong tha atudant-taaohara it 
likaly aithar to oauaa an unaaaaly outhruat at aoat unguardad 
aoaant or to ganarata a oomplax in thalr mlndt, both of ahioh 
ara undaairahla* Thar ef or a, tha tuparritor thould parmit 
8 «Ti to axpratt thtlr riau-pointt fraaly* 

l«i»r,tial,.ghagaatarlitifli* 

iaoondl in ordar of importanoa for afflolant auparrition 
ara tha oharaotariatloa indioatad at it amt 4, 6, 7 and 8* 
firstly I tha tupartitort thould girt dua oonaidaratiGn to 
indifiduml diffaranoaa among tha ttudant*taaohort in guiding 
tham <itam 4)« fht tupartiaor should he a good iudga of 
par tonality* fha studant^taaohars differ in tha degree of 
their satialtivlty to others hahariour* 8oma of tham ara to 
fanaitiva that a froioa on tha faoa or a ourra on tha lips may 
ttOft thair faalingi hayond control, uharaat thara ara othart 
mho naad a harsh raprimand or raproof to mMk9 tham tea a point* 
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fhtsii all the itud[9fit«>teaoh«rs oannot ba a«a«ured vith tha 
issa rod* AlaO| th«y atantt at dlftarent lavalt with raspaet 
to thalr underfltanding of the euhjeot matter| their level 
of aeplratlon and their need^aohievement • The eupereleor 
ihould tahe all these factore into oonslderatlon and deal 
with them in such a way that they are helped loaximally* 

It la also Inoumhant on the supervisors to erltlolse 
the itudent*teaohers only in their preaenoe (item 6)» Any 
oritieiam of their teaching behind their back does not 
help them at all* Bather^ they feel hurt when the orltioiam 
reaohes them through a third person. Flrstlyt they feel 
insulted. Secondly} they fail to benefit from the auggeetion 
implied in the critloiam} beoaute the conveyer of the 
oriticima ie likely to miss the good points in the QUfflamnica<" 
tion. Thuat the supervieor should be frank and oonvey the 
eritici^ to the student-teachere Individually in their 
pretencef ^r. ; tKJU. «<0 . 

Though it may be held that supervisors should be 
sympathetic to their student^^teachers} yet it may be remarked 
that sympathetic behaviour is only moderatily ’helpful* or 
* important*« Therefore} it should not be given undue weli^ta* 
gt} beeuase with ’sympathy* are linked ’itnioncy'} ’softness’} 
etc.} idilch tend to sake the supervisor an inefficient per sen* 
Bffioiisscty in work can be achieved only by those who spare 
neither themselvee nor others. At the same timaf the 
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fhoulil not b# hefsh upon S#Xb and contldar their reasonable 
difrionltlesf and try to solve theai# 

the snpervieors should also he flexible In their 
attitude touards the student •teachers* Xhey should not he 
rigid In their attitudes* The student•teaoher should he suule 
to understand that he i«uld get his due, neither more nor 
lessf from his supervisor* duoh an attitude of the supervisor 
gives hope to those 3*X8 mho are neak or hackvard In their 
w>vk and It also keeps those vho are efficient in their aork 
on their toesf lest they should lose their supervisor's 
appreciation and approval. 

Xha experienced teacher^eduoators emphasize that the 
e^thorltarlan attitude is slightly unlmportanti that lS| 
unhelpful for efficient supervision* Xhe supervisors should 
not he dlctatorlaXf lest negative feelings he aroused In the 
8 •X s * 


flSiffli i8j 

Data regarding the norms for the academic qualities 
of the supervisors uhich may he of help for efficient 
iupervleioni are presented In this section* 

Xhe most Important academic quality needed for efficient 
^ipervlficn Is spending leisure time in reading prefeseicnal 
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^ourattXi. Thla fact 1# clear from Table B-i, (Itea 8)* The 
mpmrvimits ahouia Invariably atniSy profeaslcnal Journals^ 
nhanevar they gat tome laienra time* Oaly then th€iy can 
remain to tonoh aith the lateet davaloiwiaiita and tonaovatton# 
to their field* It aey be pototad oat that profsisloaal 
groeth i« a eoattouoce process and continuity can be maintato-* 
ed only )Sf rematotog to contact a 1th con temporary thought 
and Ideast otherelsei supervisors are llhely to be like an 
extinguished flame emitting smoke that stifles rather than 
a light that illuatoes* 

7roa Table B-l* items 1 and It is clear that 
havtog a positive and favourable view of educational research 
is mors helpful for efficient supervision than holding an 
unfavourable vlev« Reieottog tonovattons in the field of 
education vill not help to making supervision efficient* 
Experienced teacher•educators consider it declrable that 
supervisors should hold positive attitude towards ressaroh 
if they want to enhance their efficiency to supervlston* 

Participation to seminars (item 3) and holding inter** 
disciplinary discussions wheraser possible (letm 4), are also 
important for efficient supervision* Exchange of views aluays 
broadens the horison and raises the level of effloency* 

Thereforef the supervisors should participate to su^ 
academic discussions \dienever feasible* Molding infomel 
personal talks uith the student-teachers to gain their 
confidence Is also helpful for efficient superviston (item E)i 
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Xttp 07 t«Q 0 « Of AQAdoiiito Qoalltles for offlolont* 
aojportifloQ* 


8X*, 
»o«' 

Xtoa 
80 « 

' X t a H 

t 

i 

Jsoalel Qualitative 
«value^ oatagory 


K'WOfrOitMk 




X* 

X« 

Sopors iaor holding thi vlov 
that f«««ar 4 h«g In odnoation 
hav« httlpad limangaly tha oausa 
of affaotita taaohing* 

4«3 

Xffljportant 

8* 

2 

tha tiav that raaaarohag in tha 
flaid of adnoatlon hate yielded 
no hanafioial rasrulta to the 
profagglon of taaahing* 

8*8 

neither 
iaportant nor 
uniaportaht* 

3. 

3 

Partloipation In aamlnarg and 
oonfaranoag hy tha aiupartlaora. 

4.4 

Important 

4* 

«* 

4 HoldiJii intor-diioipxijsafy 

In th« amXtffaoulty 

ooXlfg«4, 

4.3 

Important 

6. 

5 

Holding Informal patgonal 
talkg -with tha gtodant-taaoharg 
to gain thair oonfldaooa. 

4*2 

Important• 

«. 

6 

dpandlng lalaura tiaa in 
garioug rtadlng* 

4.0 

Important 

?* 

7 

dpgnding liigurt tlaa In 
ttading dally ngvgptpara* 

3*8 

Important* 

8. 

i 

gpgndlng Itlfurg tlsa In 
randlng prefggglonal ^ournalg 

4*8 

Vary 

important* 

9* 

9 

Building up a pergonal 
llhrairi'^ 

4*1 

Important* 

10. 

10 

Oarspylng out individual 

4*1 

Important* 


r«»«afonoi» 



It h§lp 9 i3a :pAppon vhieh Is a pre^rsqulslta 

for any guldanos programms. It Is thioogh sooh talks that 
ths tw» partoars (anparvIgors aoA stti4sQt*tsaohsri} of tht 
ioptffiito p^ograsiaa ooma olosa and aooapt aaoh otbar* 

Lai«iga>giaa aatlaltla«t 

7ha axparianoad tsaohar-aduoators suggast that tha 
iupartlfors should davota thair tlma to tha study of ssrlous 
litaratufa aod daily uavapapavs* Xhay should algo hulld 
up a pargooil. library and carry out lodlridual rasaarohag. 
All thasa motlvitiaa art likaly to auhanca thalr affialaney 
lo guparrigiug tha work of studant-taaoharg* fhusi It la 
alaar from tha ratings of tha aiparianoad taaohar*aduoators 
that a Msparrifor should davalop leva for rasaaroh and 
for garioug raadingi if ha uants to haooma an affioiant 
guparvii^r» 


loras for^nuahar;! of auparrlsory praotloas ahlch could 
not ha aatagorigad undar any of tha foregoing five heads aisti 
fuidanaat suparvisioni profasslonal skillgf pergonal character 
iitlcg and acad«alo qualitlaip hare been prasantad in thlg 
•aaticti* 






tifoa P-l, it is Ql«ar that the expevieneed 

tMeheafs^estora think that the nost efflelent mode of 
pSaimiog the lesaon is the oomhination of the Herhartlan end 
evaluation appro«ehes» Xn their opinion both the Herhartlan 
and sfalnatlon approaohea are neither important nor nn* 
important* aithongh thep do not oonaider thee definitely 
important for effleient attpervialonf they do not rejeot them 
ooapletely* It la thna oXaar that tha oomhlnation of the 
teo approaohee ia reoommended hy tham. fhia aeems Jnetifiahle. 
Xn Itaelf t the Herhartlan approaeh aeeme to be too meohanleal 
and hollstie* Hnder one ilobal aim of the Xeeeon preeorihed 
by the Herbert ien netiiod the teaoher elll not^able to analyae 
the Xeaeon into teanhisg onlta and there la no mention of 
atudent-behavlonr at aH in thia method* On the other hand) 
the efalnation apiffoaoh in its pnrs fora is deflolent) in as 
asK^ aa the atudent-teaohers do not learn hoe to ask apeoifiO) 
pointed eii<l Imgioal doestions* they reeeive very little 
training in arranging their snbieot sequentially* Xhnsf 
the oombination of the two methodolngiee of planning the 
lesson-iiotes seeate to be most satisfaotory* 

wanrietent. 

from table f*1) it ia evidant that the patterns of 
anpervisioa mentioiied at aerial Hoa* 2(1) end 2(111) are 
important for effleient anpervision and thoae at aerial 
Hot* 2(11) and 2(iv) are neither important nor unimportant* 
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XorMf for Mi«o 0 il«n«oo# Praotloos for liffielent 

wt^XOll « 


81 *'It«K! I t X II« 

Mf ^ * mut^ * 


.: «o*: 


|H««n ,Qtt6lUatlirt 
^jiratlngj^eatogtwy. 


i) U^\mxtlm appsomoh 

li} ivaloation approaoli 
ill) CoaliioatloQ of (i) & (li) 


3*00 


3*25 


irtlther 

important» 


3*86 Important* 


1 ) Smporviai&f onljr that# 8 «T<s 
whom tha luparvlaor has guldsd 
la planning thalr lasaon. 

11 ) Snparvlsing all tha S*T*s in 
a praotlfing tehool assignal 
to tha suptnriaor ahathar 
ha has fuldad tham or not. 

ill) QnparYlslng all tha 8 «T^s In 
tha suhlaats of sttparvlaor*s 
spaaiallsatlon vharavar thay 
aayjtaaehlng* 

lv> 8 spartltl»x tha 8 *f'• aho art 
taaohlng tha suhlaot of aupar« 
alsor*a apaoialisatlon and 
also g*S*i taaohlng othar 
«ihlaata aa aall* 


3 « 6 d Important 


3*30 


Xalthar Import* 
ant nor 
unimportant* 


Important^ 


Nalthar 
important nor 
unimportant* 


i) Suparvlslng artry day all the 3*4 
atQdant*<taaohara assigned to a 
aoparalaor for a part or ^ola 
of tha period as time permits* 

11 ) iuparaislng one studa&t«taaohar 3*2 
for tha idkola period and naglaot- 
ing othar S.T* s In that parlod 
(iTary 3 *^« Is supsralsad lay 
rotation In this sahsas)* 


Haithar 
Important nor 
unimportant* 


Haithar 
Important nor 
untoportwat* 


ill) AnparYlslng too or three 8*7^ a 3*04 Important^ 
hy rotation* 
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th* t«at>h«ir*iduaators give top priority to that 

pattern of aapervlsion in uhloh the avpervitor obaervee the 
teaehing of only those etodent^^teaohere nho teaoh the 
•wbieot of hit •peoimlisationi Irreepeotive of the fast 
that the 8.fa teaoh in one school or eeveral schools (mean 
rating 3*80)* iivi4ently| this pattern is the moat desirable 
theoreticallyt beeanse here the sopervlsor can check if the 
•tudent»teacher ie gitlog correct Information about the 
subieot matter* It la rather unfortunate that the view is 
held in some quarters that a good supervisor can perform 
his 4ob of superrisioii efficiently whether he knows the 
subiect matter thoroughly or not* Xhe experienced teacher- 
electors have rejected this idea and th^ consider the 
knowledge of the subject-matter on the part of supervisor 
essential for discharging his duty efficiently* They also 
consider the pattern of supervision best in which the 
supervisor supervises the students whom he has guidsd in 
the preparation of ths lesson plan (mean rating 3*66) * fhe 
advantage of this pattern liesf perhaps^ in the fact that the 
supervisor is fswlliar with the plan and can find out the 
slackneis or weakness on the part of the student-teacher 
in executing the lesson* However^ the experienced teacher* 
educators hold a neutral opinion about the patterns of 
supervision In ^ioh the supervisor observes all the student- 
teachers whether he has guided them or not (mean rating 3*2) 
and in idiieh he supervises the student-teachers idio teach 




thii of hit ti^tolalisalilOQ aod olto tihoio ttachlog 

oth«7 ftthitott* ooQtldtP thott ps^aotlots ntlther 

iMp&rtmt nor tjniaportant. It rntfios that thasa pattairnt 
of itiparviaiosi oao he tolaratedf haoaosa tha^ ara not 
positively harmful, if no better pattern oould ha followed* 

HftilK. al, 

It it clear from table F-1, that the aod# of super*" 
fitIon aantlonad at serial Ho* 3(111), alone la Important 
for affloiant auparvltion* In this mode the iuparvitor 
obsanraa tv*® or three student•"teaohera per period by rotation* 
It is not possible for a supervisor to supervise a large number 
of students per perlodi therefore they do not consider the 
mode of supervision at serial !lo*3(i), as important* dlmilariy 
if a supervisor sits at back of the class throughout period, 
it may break the nerves of the student*teacher« Also, this 
node may prove vary costly also* It seams that for theme 
raaaons the emperienced ttaoher«*iducators do not recommend 
the mode listed et serial Ho* 3(11)* However, they do net 
consider these aodee 3(1), ae decidedly un**lmportant either* 
These modes are un»relat«d to the efficiency of supervision 
and may be |u?actistd to meet formal re<}utrements, if needed* 

Modes of Communication of. arlticlami 

the supervisor communicates his crltlolsm of the 
teaching of student ^teachers* in several ways* From Table 
F*"St It li 3c ear that the es^rlenced teaoher*eduoatdri 




** IfiO •* 

<K»itsld«r tli« »od«s ll#tea at aarlal Hos* l(i)| iClll) and 
iCiv) at iapovtant* IThty attach tht highatt laportanot to 
aodt XCiv)* Tht cirltlctMi ahould bt coiamunlcattd oi^aXly by 
group dittoition* Htact; In Iffiportanoe art tht modet In thloh 
tht orltiolint art oomsiualoatad by written rtmarka on the 
Ittoon plan itself i(i)| and orally to Individual studdnt- 
teacheri Iht advantage of oral communication through 

group dltouttion lies In the fact that several kinds of 
errors tan be pointed out at a time, elthout specifically 
criticising any one pointedly* The alert students sill 
realist thsir mistakes and correot them* Communication of 
orltioistt by written remarks seems to be very natural* Sere, 
the supervisor gives the remarks on the basis of hit Immediate 
observation and it it likely to be more factual and precise* 

The advantage of oral oommunlcatlon of orltlolem to 
each individual lies in the fact that he le made auare of 
his specific eeaknesies and strengths* If there is a good 
rel^ij^betveen the student ^teacher and the supervisor, this 
mode oan be followed efficiently* 

In some training oollegee there exists the practice 
of uriting the erltiolsms on a separate criticism note book. 
The tsperienoed teaoher»eduoators ooneider this practice 
(item l*ii) neither Important nor unimportant* It means that 
it does not eontribute to the effioiency of supervision* 

One reason for this may be that the remarks are out of theix 
aontekt or one step rmoved from their natural plaost mhioh 




Mt>m§ on »i#o#llan«ouf practioot for Sfflolont 
Suporf i«ion, *3 

31«tXtMi tl f 1 M. , Maan i Qu&lltatlva 

«, » ratin*I aatagory 

I* X Ho^ai of ooisiitmlcfttlon of 

oritloitai to th« 3«f • liy th« 
auporvifor* 


i) By vrltton romark* on tha 
Xofton plan ItaoXf. 

4*10 

Important 

lii By vrittan rasark# on a 
aaparata ooaaantary liiaat. 

2*75 

Baithar 
important nor 
unlLmportant • 

lii) Orally to individual 
ftudant *taaohar a• 

4*00 

Important 

iv) Orally ty group dlaouiaion 

4*20 

Important 

v) Orally In tha olagfrooa 
ItaaK at and idian tha 
aiftaka ooQura* 

2*30 

Unimportant 

Maaaurai takan for improving 
hlaokiwurd lOFitingi 



1) Oiving S«T*» mrlttan uork 

3*10 

Naithar 
important nor 
unimportant * 

li) Providing tha S.7*a 

inoantiva in tarma of marks 
and varhal appraoiation of 
good hand writing* 

3*95 

Important• 

lit) ittparvlaor giving blaokboard 3*44 
praotiot to a»7*a with 
instruotlona in tha taohni* 
djuai of inciting« 

Haithar 
important nor 
unimportant 

iv) Aiding B«I*a to practioa 
hlaokhoard mrlting at hoaa 
on tha rollar hoard* 

4*00 

Important» 

v) Allotting a saparata pariAd 
for auparviaad h«|i*iiriting* 

3*89 

Important• 

Vi) aiving damonatration in 
good h«h« writing* 

3*75 

Important* 




ic tth* l«asoi}*>p3iaii book* Flaollyj the experienced eupervlaor# 
consider it *uaii&porte&t* or 'oohelpful* to coBunonloate the 
criticism oraii^ in the clait room as eyed when the nlatake 
ocoors* JProhiLhlyj this node distorbi the Qlass^teaohlng as 
nail as the teacher* The latter niay show aggressive reactions 
too. Thus the node 1« really onhelpfnl and should rarely he 
followed. Sttt> it the supervisor sees that the student*teacher 
is naking a aess of ths vhols teaching in an intolerable 
nanntri he should intsrvens and oorrset the error on the spot* 

lli>iagig.tg.lapggf g.lOarttoftga ,.¥glt tagi 

Out of the several ways of inprovementi the experienced 
teaoher*educators think that blackboard writing can ba improved 
most efficiently by adopting ths measures mentioned at serial 
ko* S(ii)f a(iv), S(v) and in Table F-2. The most Importai: 

of the four measures is to ask ths student-teacher to practice 
blackboard mriting at home on the roller board 2(lv) (mean 
rating 4»00). Shis method Is the most practical oncj because 
every student has a roller board and can make uee of it 
according to Ms oonvonience. However, incentives in terms of 
marks or verbal appreciation Cltea 2-11), allotting a separate 

period for supervised b.b. writing (Item 2-v) and giving 

wi 

dwnstrations in good b.b* writingj^are also important measures 
for improving b.b* writing* 

Hsperienetd teacher-educators do not think that 
blackboard writing can be Improved merely by giving the 
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itudiDt-tiuhin wittwnork (Itsa 8*1) and by iarttustlng 
tbw li) kbi U«haiqu«i of wltlng 2{lll), Aoeordlng to 
thn tbaii Maaiuii m oilther Inportant nor ttDibipoitut< 






*riT. 


(liM Intuit tad littniret tbt Uek of oongmitar 
Mvttn Cwimt Snpwitaery prtotloti anl tht le»i.) 


ffat wfmt mtmnitfity piraottots vtvt turvtytd In 
Chtpitfi r mi fX «n<l th« neimi fon •Xflnltnti inpnr^rliiioit 
vtyn partstittd to Qmptm VZX« Tht punp^it of tbit 
Cbtfltf it to Oittmlni tbi tjEltnt to thltb tbt tcurntat 
pftttiitt f«li ibtfl tf Ibt ntfflia* At in tbt pttvloQi tbaititii 
tbt Atitriplloii of tbit gap mvM ht pvtttnttd In tlx ttttlont 
wtml 9 (a) ittlAanttf (h) •npttvitloai (t) FfoItttttnaX 3)clllt» 
(4) l^tfmnal Gbatattttiititi» (t) Attdtaio qualitlet and 
Cl) IfitttUantont Ifattittt* 

aacaiDKtoAn 

ffta faUt A^X} it it tttn that tbara axiatt a tap 
tut? la ftaptft tl too ftidantt j^aotitat fit* Ihttt Xtitad 
at iifSal Jfti* 3 mi «• f iittlyi tbt axpaiitntid taatbtf- 
idaaaltft taatiddf that tbt pfattiaa of ataavtalnliii Ibt 
pftftftatt of a*ft fof a pattimilaf olatt lot taa^iat and 
aaldiit i» atiiiaatat atoofdiniXrt <wiXy *aodtfataip btlpfaX* 



* 


—kin g liht t igioo progfiUiBiii tfftotlvt* Bui* th# 

it foia4»wid «xt«t)ait«l 3 r» !•«., Bor« %hm BfiSI of th* 
mip9W7imt9 r*wg %hm% tlioy follon It and m of th« otodont* 
toaohoVi aXoo foporfe that It li folloaod* thoi* tho ppaotioo 
i» folloiMid to m oxtoQt groator that ^at la oonaidayad 
daaiaahlo ti^ aapaaltnood toaohaa aduoatori« In thla oonoaotlOB 
it aay ha atmtad that it it Xikaiy that •todant^-taaohaai oftan 
tay to avoid taaohing aoaa olaaaaa idiloh ara knoaa to ha 
onfoly or atuhhorii aod opt for thoaa oiaataa vhara tha itodaotf 
art good at atodlaa and ohadiaot* Aaothar taodanoy that aay 
davalop aaoot $«?• la to opt fdr thoaa alaaaaa ahlah thay oao 
taaoh althoat anoh praparatlan* In anoh aagaa tha atodaot- 
taaohafg gat oo tralaiog in aiHnonliii op thalr lataot raaooraaa 
in tSaaa of naad* tlO| ajKparl«)oad taaehar^adoaatova aaaa to 
hold tha opiaiim that in aoi^ aaaati tha 3*fa« prafaranoaa 
aatd not ha glvan oodtia oooaldaratloo* 

SaaondXyi aoparvlaori' li^ too auah aai^ala on atudant- 
taaidiati* rahaaraing tha Xagaooi ahartaa tha axparianaad M 
laaohar^adtiaatora aonaidar thla praotioa to ha only oodarataly 
halpfnl* Tha praotioa of aohiavlng parfaotlon through 
aroaaalva drUllni hava aoot advaraa affaata* fha taaahShg 
la llhaly^ to haaoaa ataraotypad and aaohanlaalf lUca that 
rapradnaad fraa a raaordtd tapa or iraMophoita» Horaovati tha 
taaahar loaat tha aapaoity to adioat hla taaid^lni aadording 
U tho aaada of piipiXa aa thay arlta in tha alaaa* fharafortt 
too amah aonditloning of tha S*fi* hahathnr S« thla ragard 




• m - 


Ifftnttii %h* aoirna «n4 ttx9 ttuyrant fuldaaat 
fyantioff* 


ilt'Itaa: 
Mo*. Xo«« 


I f I X. 


.nefm 






U I ^«y%ftliiiiii thM pg*Uvmt%9 «f 

8«V« fof panituXiuf pfnotliing htlpfttX fellihiadi. 
«ii« Mtifitiiii Xia/kay 


2« S Affifnlaf tht ««f • to th« praotla- Hodaaattlsr Moda^ataXy 
lag athoal aaaafilng go gha diatva« haXpfol folXawad. 
glofi of tha aiipafyiaot in gha 
lalaiaag of gha 8«X* 


3» 3 Ataaggaioliig tha pgafaaaaoa of Modaxataly XxtfanaXj 

fof « jpofgioulaf alatt fof haXpful foXXoaadi 

taaihlag and atiKlug «» aatlgh* 
mmt aoaardtiiigXjr, 

4 * 4 SaXpi&i ght S«f * is wMiXri^i Sxtraaaijr XxgyawiXy 

gha gyilalma Isto lafaaa saiga* haXpfoX foXXoaad* 

0 * a haXpihi gha t»f« is 4 at«misiag hxtvaaaajr SxgfaaaXaF 

gha gaaahiag polagi la a Xaaaoa* haXpfoX foUowad* 

#• ft AikSaf gha ft«f« go y^iaayaa a Medayataly Sagraaalj 

XifiOa Mofa ha/ 4 ha goat haXpfoX foXloaad* 

taaoh* 


?• ? Coffaaglag aaah aad atavr 

ttiilahi la tha vafy figai Xaaaon 
plaa hr X«t« 

ft« ft ftoffaatiaft OKdi gME ayafr 
Xaaaaa pXia of gsa ft«t* 


Modayatalr ftagaaaaXr 
haXpfoX folloaaft* 


KadavataXr XodaragaXr 
haXpfoX foiXtaaft* 


t« t fh* aaaiaFtog a oaygiflaoga ftafghaj 

fSuktha ftaaft/loilaag^aehaa haMoX 

of thh^ ^aatiiiag ii^03\g6 tha aof \ 
affaag Xaaaoa hai>a«i sahaXpul* 

fttXivarai ahas it baa sot aaaa 
•opayviiad hr ah* attiHurtlaor* 





wn$ to itottrlof'otjUiti la mptiptriiosy «ffloloaoy« 

AXl othftf owrptat pvaotioog in rogpoot of guiiUmeo 
«oiifo»« to tho ooroi givon tjy thg oaepovloQogO tiooiitf* 
•4to«mtofg mi 4 iwy to mU to bo gotlifootof^* Xhwgt ^ 
goto tbot ttturgoat gulOonoo poogtioOg* guoh ag hoXp^g tho 
gtiiOiat«tg«eh«f ohooio tHo pgaotlging gohooli pfopiopatloa of 
Xgggoa oaitg» Ogtogolnatloa of toaohlog polato oaO fliodgg of 
oofrootioo of tbo pX«ag gt««y ago aXX gatlofootovy* 

fvoo TalXg B*Xy it if oXgav that « fop bgtog«:i tho 
iOool ond ootooX praotioog of mp^rvlui^n oxlgta in foapoot 
of thg pfootloog Xigtod at oofiaX Boo* f £ and X2 only, fho 
othof pfootioog gota to oonfom to thaln rogpoatioo normg* 

fho oxpggionood toaohof^oduoatoyg viow thg ornoy a 
gtndgat**tgagliav ooaaita fa not doaXlag aatisfaotof iXy aith 
partly gortoot angotra of tha pupUg gg only oodgratgXy 
ggylong (itta a)* It gtoag that in tha mwxmt mpatvigepy 
pfaatioag too anoh gaphasia ia laid on daaXinf gatigfaotooily 
oith tha partly oomot raapongaa of tha popiXg* that layiiag 
too aaidi aaphagig on thig praotiog ig not aondtioivo to 
gffittia»gy My algo to inforrod froa tho vay a good toaohav 
doaXa aith tho partially oorroot onggofo of hit popilg* Vhan 
thg anfgtr of a popil ia only partially oorroot tho toaidigr 




* Its - 

Sctw«tii tlM itofMg «iad <mrjf«nt »raotlo«f of 
aopoTfifioii. 


SI* Ititt I t S M« 
So* So* 


Softt 


Cafront 

j^vaotiooi 


* a»l» <»••«* IIKWat«l «»<|||«) at *t«K an 


fh# S»t* i« not «SXi to tonnoot MoSoratoIy 

tatftloiit iorioai 

sitik ttatiiioQt of aiat of 
t&» looaoo* 

Tb« S«f« ai^t faolty <|otftioni Sxtri^tly 

ioriooi 

Xho f*t* Soog not Soil aatlifao* MoSoratoIy 
tofily sitb tho portly oomot ftrlout 

aomy of tho pupilg* 

Iho i*t» Soto not dtttlep tho SxfevtBtly 
Itioon aith tho btlp of tho otoioui 

pupiXt* 

fht 8*t* ii not tbit to Mlntaln Modtrattly 
good dificlplioo In tht oXtif* lorlouo 

fb« S»T* doog sot «)oooiMifo tho NodofotoXp 
poplXt to atk %atttlosi* otoiost 

tbo 8«t« fidioQlti tbt popils sastvoBtljr 

if tbi papUg* gsairtf it vtong •tviesg 
00 tbo popUa otttftiob It 
obliquo* 

tbt i«t* goito latt to tbo oXatt* SgtaaMiIjr 

ttfiosg 

fbt 8*f« •!•§•§ tbo oXatg wltbost Xxtfgatlp 
tsfogaing tbo aaporfiaop* aarioag 

fba i*t» if paaliaX to poplX KodttataXp 
or fftmp of popUa* aovioba 


fba S«f * ia bafab apos tba 
papila* 


Hodasatolp 

ataloag 


bodtaattXp 

ataioaa 


IXtePOBtly 

atfiiiai 

SxtaaaoXp 

italoai* 


SactaoiftaXy 

atrioaa* 


BxtfiAaXy 

iorioaa* 

Modtfataly 

iorloaa. 

SxtatAtly 

ataioaa* 


Satftiiilxr 

itrioai* 

EattaMiXxr 

aaaloaa. 

ModtaataXp 

i«rloaa« 

Hodtrattlor 

aortoag* 


XS* j 'L Tba S*T* afgflaoka tba aia^taf bodafataXj^ Sa^PMaJ^ 
of tba papIXa abi^ taaaafagaa aarloai mximB* 
tban to So aoaa of it* 
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m fttklag th« aiMi« qu«ftioQ of tho oth«f pupll«» tUl ho 
i«lf « full act^ ooligrootoTir «Qsii«r aog thou ho points out 
tho shortoottlois in tho pvovioua anovofs ond ooks thoso pupils 
to sopooit tho ooffsoft monos* If no pupil in tho olass 4« 

Ohio to gloo « fniay oofsoot ononosi tho tooohos hlosolf 
iisoo it «n4 ftohs tho pupilst ^ aoooasosyf to ropoot it* 

Xooi it oppoars that tho osposioaood tooehos^o^nootoss think 
thot tho pvooooo io tiso oonswing and tho gain in tosno of 
laavAiiig io not toosMssousato vith tho tiao and onosgp dovotod 
ta it* fhay oaoa to ho of tho opinion that tho oossoot 
aamos am ho peiotod out otsaightvop hr tho taaahos nithont 
moto of tiao* So| gap in soopaot of this pssotloa list 
in that it is astdlsssir oaphasissd out of all propost ion* 

Anothsv praotiooi in vsspoot of vhioh a gap oxlsts 
hatoosn tho idoal and tho aotualy is that of maintaining 
disoiplino is ths olass^roem* Laok of good dlsoiplino is 
•onoidovod to ho an oxtfoaolr toslous ovsor hr tho suptfoisosi* 
YhoTt povhapsf hsliovo that no tsaidiing is poasihls without 
psopor olasffoom disoiplino* But ths oxperlonood toaahor* 
odnoatoss think that mnoosssasr ourirs and rostraints asa hoing 
i^pssod m tho pupils elass-soom disoiplino* Somstimos 
popils a»o aado to sit in tho olass«sooa liko statuos mi 
stafo at. tho toasts* Anp natural and spmtnftsous roaotim of 
tho pupils to tho toaohsr*stiHului in tho olass room is not 
an aot of Inditoiplino* It is an Indioator of tho fast 
that pupils afo omhsrmtlr rosponsivs to tho torndLing* fhnsi 




iirctf »ti 4i»olpXlni i» not doiirnW* 

•«iOv4ini to tlii oxptfimood tvi^htr oduontovif 
th# ttodinl^totohof ovovXookt tho mltahlff of tho popllo ; 

’Mfelok iotonvogot moil to ^ »oto « Thoro oxtfto am 

i«p Iwtooon tho tiooX ond oottioX pmtlooi In foapoot of thX# 
•ottov oXfO* Xht mptrviaofi oontiOtr It to bo on ojetnooily 
iifloot otfoxi i^iotoot tho oxpotitnood tooehox^odlnootora 
think thot it it oaX^r o oodofotoly torioat wtw* Xho notaro 
of thia fop it aioilor to thot of * iadiaolpXitio* dlatataod In 
tho protodlng pofogfoph* NeroovoXi otorXoohiag niaehlof nap 
b# toXorotodf booiAtti aith hit iioitod poaoroi tho ataimt* 
toaohof ooaoot adopt onp atxiot nootaroa to ohooh tha olaohlif * 
tho onXp oitofnotiva ot hit dlapoaoi ia to a:idio?t tha paplXa 
not to isdaXgo in tap oiaohiofaaa ootivitp* Xf that# ootitltioj 
art aonaidarod aatfaaaip tavioaa and gtaat aaphaaia la ioid bp 
tha on aatblBf thao it it XihaXp that tha altaotlohMap 
taka a tam fat tha aafaf» Hanatf tha ajQ^tianaod taaahat* 
adaoatota oaiifit thot atfors of thia hind ahoald ha oonaidat* 
ad aa oadormtaip tatiaui and onap oadatata aophotia ihanld 
ba Jyaid an than* 

Xhoi it ia io^ thot tho throa ptoatiaaa aontiaiiad 
In tha fasting patogtoidif ahaald not ba tahan too aatlanilpi 
haaaiaa thap ota lihalp to tadaaa tha off ialanop of ^iptfflalon 


Inataod wnmating it* 






9wmm tftlil* C»X$ it !• isImuc that th* genj^ lNst!v« 9 n th# 
mtm 9 thm mxvmtt luraftl^aa of «ho p»6f#ffioijol okmo 
•xiets mXf to foxpoot of Itmi et 6 ayad 7» In foopoot of 
tho othof laioft Mooi to Im no gapi fo» oximpXo (1) 

tho Ufo of tho ioporviiOiFo la tholr oan toachiai in 

tho thooap olaat It oonsldoroa to 1» iapertont liy tbo oxptf tono* 
•4 t»aoh«r*«<taootorf «a4 it ia •aoorly alvayt' p»aotlt«4 lay 
tha aopayYiaovg} ov Ca) aoisai pvopafatioa of tho lotaon pian 
ty tha aupartiaof tafoft bo go«a to tako tha thaopy olaao in 
«oaai<!ifa4 to Oa 'aavjr lapoftast* by tha axpariaaoad taa<^ar» 
a4ooato»a and It la praotiaa4 by 96^ of tha aapairaiaoeat It 
•aaaa tha amwrvlaoffa aXao oeaaidaa thla {ffaotloa to ba *aafy 
tapoataat* * tlallariy ia aaapaot of othar praotloast axoapt 
thoaa indioatat at itaaa 6| 6 and 7f thaaa aidata no gap* 

dagpaaiaaaad taaahaf-adaoatora oonaldar that tha ikHI 
of tha mp^rfimt ta goida tha d»T» in tha pxaparatioo of 
matafial aida Cito»*#) ia *i«poftantS bat not *tavy 
tut 9li of tho gapoytiiofa peatoaa thla akiU and guldo thait 
d»7a ia tha pfapaaatioa of aataaial aida* it aoana that thla 
l^aatioa ia oeaaidorad to ho *oofy iapoftant* by mpmimwt* 
fl^it aapayoiiora oooa to oaat> oaphaaiia thia ikiil« Hofo 
^ gap hataooa tho aoaa and tho aortoat praotioo oxlata la 
aa wtah aa aoaa thia tho daairabXa dagraa of oajiiaia ia laid 




XiyBidLJEl£iLi. 


<l« Mwvro Iht Hem! sod th« nurrtnt ttalus 
9t pfafaitiajMa aklUa* 


dJi«iltaB 

•Xa* 

WtmummuDmmmmium 

]x X 1 KS. 

t 

iXaxa 1 

t t 

Cufxaat 

yfaotlaa. 

It* 

\ 

af Idii tqr Hit fupar* 

viiOf p la aii aio taaHilag la 
%lam tlMfOtp olaia* 

Xapovtoat l 

Xaarly 

alv^i*^ 

»• 

X 

•aaad prapavailioa ef tha laaaon/Vaay 
plaa liy taa gaparvlaax liafora laporkaap 
aa foaa to toJca bit toaoiy aXait* 

Vi»y 

W* 

»• 


Hat af illttftratloaa Iqr toa 
iitpavtiaap la hit oaa eXata 
taatolafw 

Zaportaat 

Zapart«)l 

(Xa«riy 

altaya} 

4. 

M 

Caxfaatoaai a£ pvaimaaiatlaa 
af aapaffiiOP* 

XnpoxtoaX 

IbKmftmt 

(aaad) 

i« 


8X111 af tXa aaparfiiM^x to 
fuida Hit i«X* la tha ptapaaa-* 
ilaa af aatarial aid* 

lapoptant 

fayy 

Xapartaat 

(88Sl) 

4» 

C 

rallaalag tXa aathod af tha 
f «c« Xx tot aapiavlaoy la hit 
ana taaaliiai* 

ZapoptanX 

niiaaer 

tlaaa^ 

7* 


daptfYlaaf aalatalalag dIaXaa* 
at alHi Hit 8«t« 

XaitXair Zapettol 

lapaataat 

aaa 

aaiapartoal* 

ft« 


iapaarflamr tvaatlag tot 8«X. 
aa a aa«*pffafatitoaiil xathat 

tXaik aa a lupll* 

Xaportant 

Xmpoftaat 

(W) 

X* 

<5 

iapaffiitf iHaalalalag Hia 

8«f a la Xia Itoaty alaaa ta 

aiX 

Yaify 

laptotaat 

?i»y 

mjm 


* t\m flgi»y«a mWiin to«elc«ti <S#QOta th« p«v«in%agi af tmt 
•aptmiafi faXSaa . tlw pfftQtia« dapiatad la ^a 

Itaa# ‘UA.it- |uAcjiA^*^ 

V-<(A> aX" Tl-13 
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Igr t^EMi sitptiiritoff on tlio i^Hl to pcopas'o luitovioX ni4lf« 

Xt if thf ooflMoo •xpffifaof of fvwry ont oonnootod vlth 
tofolioff* ooHfgfi that th« i»fp«p*tlon and nto of lototiaX 
aids ^ tli« ttudfot^toaobtri ig p%Thmp» thf nost otajwaotofif^ 
tio foftofo of tho tfoiJQlng ooXlogg ntlhedloXogy of iQftfiiQ>» 
tioii and ooofiwff aogl of tbo timo of s.tg* atnooy tho 
•xiorimoi toii0h«9*oauoatoi?f goodd m not# of ooimiiic «nd 
adtSft thf oupowiioo to hattoii gXooXy oith tltig poaotiog. 
dMoaaivo oapluiili on thig i^UX gggog to to out of pXoog In 
flio of tHo foot that guitaoXa gMitaviaX alda afg vtadiXy 
aoaiXa^Xo la tbo aavltat and art Xittly tobt ga p a aol go o In quaXl^ 
to thogt joraparod Igr tha Inaxpgrliuiogd $»ti« XoraaXXy no 
aanooX toaoba? ttar taXag tha tvonisla to prtpara aualEi alda 
niaaaXf fov aaldiii Itila own aXaaa taaohi^g affaotlaa» Undar 
tiMiaa oiraiuigtaiiga&too aoidi aiq^tiaalg on tba laouXoatlon of 
thia akixx la out of plaoa* 

itoondXy» gnparvlgofg i»» not follow tha tralnlni 
aoXlaga aatiiodoXofjr In thair own taaahing aa axtanalfaXar *a 
iftkouli Uta»*i)« 7ha aa^olwioad taaohar«adueatorg 
Indga tha praotlaa to to lapoftant* It la howavar foXXowad 
% tlw gapafflgofi only to a aodawata axtant« A Xaaaaf dagtot 
of lapoftanoa !• attaalaod to It fey aoparwlaora thm that 
ilwan to it Iff oxpafliwgood tOMd3iar«»odutatora» fha tupafwlaoff 
iOoald follow In thoiv own olaoa oaro ontonaiwaly tho nothod 
ta taaohlng wOl^ thay pvoi^llM fot thalw atwOttat^taaonora* 
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tiiStdayt wipwrflfOJg naintais a dlatanoa batwgea 
tli««#iXiria aii4 %ti« 9»fi (itaai 7) to a gc^aatax* aacta&t than la 
aontnaiva ta afflalaat anjparvlalon* tha axpevlanead tamohtaa- 
a^aateaa aanaitfaa that thla praatloa la la:ralavant fur 
affi«ia»t attparvlaiti}* Bat €L#<Ml^t»paJPalaora aalntalm tha 
4llataiiaa i^l^ aiaBa that thagr atmaldav it Sjapoatantt If not 
*fifsr lapartant*« iaai tha aalntwaanaa af dlatanaa aagr 
aataaoia tha atv^ast^taaohava fata tha auparvlaaaa and aagr 
atand la tha aagr af tha aapayaiaor aatahllahlag aappart with 
i.f •« B«afaat-ia * nai a g a a»y * aaB ♦aaffla i a nt* f o> afflataht 
aayaaa ltl a wi aaa a t ia ay y-haaaaaa aMhoiit:: aap p(wr t^iil^ ^ ^ ' f I tr# 
ftappairt la *»aaaaaayy* anB *anfflalant* fe» aftlalant 
Mij^rvialaag aaaaaaavyi haMiiaa althant fappaift hataaan tha 
anpaaalaaa and tha ata<3aiit*taaehaV| no affialanay la aapaa«- 
alalaa aan ha a^lavad aad 'aafflalaat* t haaauaa If thava la 
a goad vappaat hatwMa tha tao, a gipaat daal of afflalaaay 
la aapaavlalOB oaa ha aahlaaad* 

It la# thataforat aoaaladad that tha gapa ahlidi axlat 
hataaaa tha aaxua and tha aataal praatloaa alth ragard ta tha 
laaalaatlaa of prafaaalonal ahlXat aaa not ^aatlflad aad 
thay atuvald Imi InPldgad In ordan ta aaka aapartlalOB affaatlva* 

iiliBil&li.dBh. 


fha data la raipaat of tha dagaaa of lapaat«iaa of 
aaaa paaaaiiaXitif idiajraotaalatlaa fax* affialant aapavaislaiit 
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Otp tht Bora an4 atiyrint itattia of 

faftoBalltir Charaotaflstioa. 

SX* ItiA I f ft Mf. Hora CurBOBt! 

2«»* *®* pyaotlce. 

«» «» «• «i ^ifc aa i» «>'» aa a» •!* ia » a* a* * «* «* i* 4ii^ ^ ^i(i. Ill ii,^ ^(11 i* *p ^ a* 11^ i* ♦» ti» i(fc *» ill* iw I* i(i» w 


1« 

i 

8ii|)«7f iaof lalBtaiBiBg tlia 
ftiftBity of th« pTofeiiioB io 
hit d«i^,in|i vith 8«f a* 

Very 

Important 

Vaimportant 

(alwaye) 

2* 

2 

aoptrvliof BalBtftlBlBg a 
ftiiaoorallo attitude 1 b hit 
relatloBebip eith 8*ta» 

Very 

important 

V.Important 
(alwaye) 

3* 

3 

ftupfiFvlaof glTlBg helpful and 
oonetBuotive euggeitiOBi 
ftatheft than negative ovltloliaB 
to Inpme StTa teanhlsg. 

Very 

Important 

V.Important 
(alwaye) 

4« 

4 

ftupevvlaov living due oonaidefa 
tlon to Individual dlfferenoea 
aMong fttfa In guiding theta* 

m 

Important 

V.Important 
(alwaye) 

6* 

a 

SupePfieof giving the 3«fa 
full oppoptunltp to expveef 
theaielvei ftreel^* 

Very 

important 

V .Important 
(alwaye) 

6* 

a 

ftupefviaop oPltlolaing the 
a«fe onljr in their preaenoe* 

Important 

V.Important 
(alwaye) 

7. 

7 

ftupepvlaor Being ipaipethetio 
to ft«tl* 

Important 

Important 

a. 

8 

iuperviior having a flexible 
attitude toward a«f^. 

Important 

Important 
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AS JnUfsd tiy •3(jpMaiffl.s{is44 1»SAobss«»sdhiOA'tors an^ tha dagz^aa &t 
lai|iSs%Ano« attA<9^ad to then toy tlio tuj^rvitorg ia aotoal 
praotioof AY psamtad to X«tXa S-x* rv«» this taU* it 
if* ftaa tiuit thsrs axistt no gap tmtsaoa tha idtal aad tbo 
aotuaX la raspatl ol iioalitiaji MotXooad at itass !• a, 3t 
5t "7 «od S» For axttipXti aaqpaslaaead taaobav adnoatoss 
aoatidaF It Impartaot that the sapaFviaosa salataio tha 
dlfiilly of tha psofaasioa io thalF ftaallngs alth tha a 
and tha shpaFFiaora aXiniara aalntain it* It aaana that thay 
Ctha gnparvlaoFs} alaa aonaidar it ^aasy iapostant** fhtva* 
foyat thara aaists no gap hatvaan tha Idaal and tha aotuaX 
•elhF aa this aharaataylstia it aonoasnad* 

A gap hatvaan tha idaal and tha aatnai axlsts in 
va^l»*at of tha ahasaatafistios notad at Itaaa 4 and 6« Tha 
aaparsisoFs ’alsays* giva dna eonsidasatlon to indtsidoai 
diffatanaas tmong sladiimt^taaahays in gnidlng than# Citaa 4). 
thay saapaat tha IndisidsaXity of tha stndant^taaahass tasy 
wiah and aonaidas this psaotlaa *sayy iapostaat*» But tha 
agpafiansad taMdiasHsiusatoys saaa to ha aora saaXistia and 
aonsidis tha praatiaa of giving oanaidasationto tha indisiduaX 
ilffatidiaaf aiiSy *isi|ioHaiit* ^d not *va3fy iapostant** tFndna 
itaii^ttaga givim to ^is psaatiaa my mly haapas tha affi« 
Aimm of saparflaiont haoauaa no ooamn staadasd of 
onoaXlanao in aoptfsisosy psaatioas aan ha avoXaad it Indivl* 
taX diffayanoas aya ©vat oaphaalsad* tharafosa* toy 
offlaiml aepayvision too iapoytanaa ^nXd not ha 




m * 


flYtn In iaiifintttftX at tht tana tlAt thtj ghotalil 

iidt H atfltatt^ «:LttSfflhtY« 

aoaaidav it ’faiy iwpottaiit* tlmt thiy 

tYitlaiaa tha ytadant^taaaliara ouXy la thalr praianaa 
Cititt i)i Ball tha ixpa]*iaDaad taaohar«adaaatoYa aonaidar 
thii idpaatlaa mlsr ^iApartant*. th» nora praaarltad tha 
axparXtnaad adaaitava aao ba dalandad on tha grouad that 
itflat adhivaaaa ta tha idaal la this raapaot wdr not ha 
praaliiahla* imtlMaii aapaftiiori lay haaa to arltiaiaa 
tha hahatlauf al a taftaitt itiidaat«taaahti' la hit ahaanaa 
ta laiuraii apia ^a aladi af thaia prataat that ha (tha 
anptfvii&Y) data sat appftalata that hind ot hthi|viaut« Suah 
ifitialai hahtad tha hath al tha pafaos afitlaiaad la not 
inlaadii ta aaXip tha patfaen aonaavaadi bat onip to axpxaii 
diaappfafal at tha bahaYl 0 af« thafafafa» tha mvm aatabliahad 
Ip tha ai^fImiad taaahav^fduaatara lataa to ha valid aad 
faaambla* 

Xt li aaoh tabla B*!* that oat of nlna papaonalitp 
ahtfoi^aplatlat of aaparviaoiffi thata axiiti a gap balaaaa 
tha IdiaX and aatatl only In raapaat of tao* la Btipaat of 
tha o^ava tha ^mvaattflitlai atagufa op to tha atandiurd 
pfaaiflbad by tha axparlanoad taaohap^adnaatoPi# 
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8iECgliDl^„ 

fl^TrtlilTTKfli 

I#* imp»Hm% ««?t«iii fto«4«iio <|iialiti«t «p« iov 

gniMirtiiliitt la th# •itlaata of oaiporioaooiS tmaobof* 
•daottovi aa^ of fopowitorg rtgp#«tit«ly, ig laaioatod la 
ta1k|.t I**X« 

fgott %hm tatoXg it ig oX«ojr that « gap hatvaao tha 
I4«al ao4 th» aatoal axigtg io tha oaaa of 7 Itnsg out of 10* 
Tha axpafiaaoad taaahaf^aOooatorg ooagigar that *holdiag tha 
alaw that ragaafahag la aOtiaatioo hava halpad Imtanaaly tha 
aaoga of affaativa taaahlaf* Citaa 1), la * Important* fov 
afflaiaat mpaFvialiia* fha gtiparaigoxg aaa a atap ahaah of tha 
a3q»ati«AaaA taa<3hav«>a^oat07a ao4 think that It la *aary 
iapoftaatS ag ia alaat fvoa tha faot that Of tha 

fofnat hoM tha flaa* fhla ii^> ig not andlagifahlat baoauii 
tha iaptvfiaofg 4fviata faoa tha norm on tha xlght aida* 

dgaiiif tha axpanianoad taaahak^adnoatorg oongidar that 
*hoMitii tha tiaa that tha ftaaarohag in tha fiald of a<titoa» 
tian haft yialdadllo hanafloial raanltg to tha pvafaggion of 
taa^ilai* Citan 8)» la 'aaithaa iaportant mt nn^teportant* 
fat affiaiiait lopmialan* Bttt» mly t6««i of tho gopoffiaovi 
hold tha fioit that ffaaaarohaa hat# plaldad no hanoflaial 
faiolta In tha pvafaaaion of toaohisc* It naana that aoat 
of Wsm think athafoiga and oonaldaf that thla f laa la 



9AMM . 


<lm|» MMiiii tut jaofmi and th* currant statue of 
aaadaaia ^uaXitias* 


Itaa? 5 iii. 

iOi vo«; 

«• Mt MM MMM MMM4WMMM M M •> W 


.. . "" . 

.KorM .Currant 

, (j^aotiaa. 

aaae«a«asRN»M>iska»aaarMaitS»MWws»w*aiM»i»aaaiii«>f»«ia«s«sv»Maaft<iife 


X* 

^ Ca^arrlior Iwldlni tha ataa that 
raaaarcaas In fdttoatloa haaa balp- 
a4 laBanaaSsT tha aauaa o£ affao- 
lira taaalilnt* 

Zapertant 

?ary 

Important 

8* 

V fha fiaa tbat raaaarchaa In tha 
fiaia of aduoatlon lUkva ylaldad'^o 
Imnaf lelal rasnXta to ma 
frofassloii of taachlnf • 

Valthar 
important 
nor nil* 
Important 

Un* 

Important 

(86.4S) 

8t 

fartialaatlaa la iaalnara and 
aonfaroaaaa Igr tha saparvlsora* 

Zaportant 

On** 

Important 

4« 

. Soldlng Iatar<*dlselp2.lnarr 
diaavaalone in wsoltl’^tmmlty 

•ollaga$ 

4» 

1 

9t 

1 

Ua* 

Important 

imM) 

G« 

^ Boldlui laforaaX paTaonal taUca 
' «lta tin Safa In ordar to gain 
tbalr ooofidanoa* 

Important 

Zaportant 

C 63ft9t) 

«« 

/ fjpandlag laisura tint in asrlona 

]|i|||ml4n|f 

Important 

Important 

?• 

M iINKidlaf ialfura tlaa In raading 
dal3/ savsfafarat 

1 

1 

Tory 

Important* 

S* 

^ flMiidliig laliara tlaa In raading 
’ j^fasaloaaX |otimali» 

Vary 

Important 

Cm* 

Important 

»» 

0 INsililai ag a pafaonal lllirary* 

Zaportant 

Importrat 

lOt 

IG Cartrlag ont of India ickial 
taaaaraiiaa W m^arvlsors. 

Important 

fory 

Importamt 

T8) 


* ftm fifiraa m traakat akaa tiw p99^m%aig9§ af aapwlaora 
Ii0l4$af lilt eplalan or follaaSof tba praotlaat atatlaaai la 
tha itm« 




ttiiiMpoilMat 01* imhoXpfitiL foi vttiaimii fOponiilon* th# inp 
tiM IOmI ana Ilia «o%imX oiain Ig not ma^ggiinbXg. 

It atr atoii tiiat thoig it a$r««a«nt tttvitn th# attnrt of 
tuo itpt In roipoot ot Itoag i ma U* Suty th««« itorng art 
alMmI oflnioit HoH onO not alscmt ivaotieot folloooO, Xt ii«ti» 
tfaorofoiot to ii^ofito that In togpoet of 'forhalltoO attitnOot^ 
th* topojTflfOft ha?« m »ov« fttontabXt attltnOt toiiofdt 
fttotri^ than it oontlOtiod to ho nooosttiy foi offioiont 
mpotvitlnn* 

tho oiqporifnooO t««ohot«o<ttto«t07t oontidoi that parti«i» 
potion in toainavi and oonfoianoit tqr tuptitlaoit it *inpoitaat' 
fof offioitat ttipoyfition (Itoa a)* lut onla 30St of tho 
tapotvitott pattloipato in th«i* Xt aaant thoy oontiOot tuoh 
paitlolpatlais *ttiiliq^tant*« iofo tho gap la on tho nogatloo 
•iOo and tho anpovTiaoit do not aoaanio op to tho ldoal« 
OiiillatlaFf tho oiq^flonood toaidton-odooatont oontidoi that 
intot*«ioo^Xinafp dioootoiono In aoliifaooltp 
ooXloiOf it *l^poit«it* fot offloiaat •npoitiaiont hot oaXj 

of tho «ipofviiOia hold tooh dls<mtiioni« Xt aotna that 
thop oontidor it 'oniopoitant* • Again tho gap hotooan th* 
idoai and th* a«toaI i* tindttiiahl** 

Undoaitahl* m* h*tif**o ]M»vat and |»Faotio«« *tiat in 
t«^«t of itaat i and 10 alao* E*i* th* •xp*ri*n*«d t**oh*f«» 
adnoatoi* tontidaf that ’•panding laitim* tin* in v«adlni 
pfofiHlonal ioirnalt* <lt«a ft), i« ***fp lapottwitS ml^ 
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Of th* ottiwrviioirc r§mi iroftiiioniii journiat* It MMwtt 
ttwt tte«ir fKiosidttf it fti *vtsi$atp&rtmt* * Ad 4 oacpe^lonoo^ 

ton«l4«f it •Sapertaat* fojr tffioiont 
mp9sevigSMa I2iftt mety out ia41via»«X iroioafohoi* 

(itott xo)| mXy 40 mpgjnfigora aotualXjr oafjpy out 

indliYiiuiX ygggMiegiutg* vory low pefotatofo in tiiii now* 
mgy t« 4u« to tluo foot that doing raaaayoh raquitas apaoiaX 
ahliitiai ftnd iMruonaXity qualitiet ^loh aay ha w aiuia^ tha 

gantfaX mm of tha iupavaioofa* Ivan ao^ antiafYiaOf§ do not 

t*” 

•aas^attooh to tha oaaaaaavy dagraa of importanoa to eajpxgrlni 
out iadivIdiioX faaaofehat* 

A vaiy iigaifioaat foot aaargai ffoa tha study of tha 
oatufi of gaps hatwaau tha idaaX and tha aotuaX pvatantad 
in tha prataiiag payigya|^a« la fatpaat of tarhal hahaaiouft 
tha supayYlaoaa avinaa a highly daaiJfahla and fafourahla 
attituda tawai'dsa vataanahi hot In raspaot of tha aetuaX 
pyaotioaa th^ ora t$3t hthind tha »onm« thay aaaa to iahh 
tha alXX ta oat aaoofdiog to thaiv eonaiotioos and attitudaa* 

siecPZ0g>.y. 


Xha Mm ahout tha gap hatvaan tha noya and tha aatual 
yiiafdiRi a fau aisaaXXanaoua ivaatiaai pfaaantad in tahia f«X« 
It ii aXaay ffoa tha tahXa that tha asq^nianaad taaid&av* 
adoaat^ya oanaidaf a aoahination of tha HayhaMMui and tha 
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f ^ 


ajif Mv««a ^ MmX and aataaX nith vtipaat ta 
Kiaoananaoua I’raotioaa 


!«** Xo* * 



* t**i li4»w« mm mmmrn mmmmmmrnmmmmmmmHm mmmmmmmitrnm. 


' praeftiaai* 

«k «pMi •» W «k W «• 4 M 4 * «» WKIpli 


3>« JL HfNdaa af l.«ijM>ii pljyataingt 

i) ap^iNwoh Hmjtral^ Hautral 

(aaithe? 58^ 

inpevtant 
nor an* 
important^ 

ti) c(vaXtialli»i appraaah Xa\itvaX* 8*8j( 

111) CoaDlaatlon of <i> X Cll) ZmpoHmnt 90^00 

8* 8 1) Sap^rvialiti aol^ tboaa 8«f • Xapovtaat 

aiioa tba aapatvlaot hat guiXal 
lo piiiminf lliaia latioaa* 

11) ittpatflaliii an IPaa i»7a In a XanlvaX 40*88 

avaatialnf aohool aaaigntt to 
liui gapavalaoxa i^iathar ha hat 
foldal tbaa &t not* 

ill) taparvlalng all tha t»7i In Xaportant 18*4^ 
tha aaliJaat(a) of aaparvliovt 
•paaialiaatian aharavav thty 
aaar ha taaahlaf* 

la) iMipavaltlaf tha 4*fa aha art XaataaX 5*88 
taaahtai tha aohiaat at aopav* 
vlaoat ipaelalltatloh and alto 
4*fs tawing othaf aahlaata 
at nan* 

3* 3 Hodaa of gopavalalnm 

1) tapaYflaliif aaafr digr all tha Xautral 48*88 
•ttidant«*taaohtni attlgnad to a 
anp«palion for a part or idiola 
of tha pariod at tint paraiti* 

il> faparaiaini aaoh atadant- Xaotfal ?*lhE 
taaahar for tha ahoia parlod 
and nagiaotlng othaf ftTa 
In that paflod IJhrorr} 8*7* 
it tnpatYltad hsr fotatlon In 
thla Wana^ 


♦iaiitarai « ttandt fof *naith«f lapoftaat nor anlw^toah* 
aatagoif * 






-- I ^ I -.v*in QWttWBi 


a a Ul^ «ii|«fvliii!il Km m tbxn Xnpovtant 
«*Ti $«i {wpifid w mmiijoii 
(Ihlt ttodi filli Mii«tQ 
•olti Ci) 4 (ii) iiolt4 


If) afpttfiiiOQ of the Nootfol^ Ui8j( 

im itodiot ia tht am 
ptf i04 il ipooifiod 
iatirvola. 


4» 4 Ko4ai of ooainsBiiAtiDa of 

ifitloifti to thi S*7« ^ Ihi 
iuptffiion 

I) Af nvltliii fOMfki on Ibo Xipoftaot 96»7l( 
JLfiiOii plia itatif* 

ii) Mf wlftOD fiOifkf on o ioatfil X7«2jt 

•opofali oomoQtivi 
40««l« 

txi) onUjr w mitimi lapovtwt aaM 

aji$. 

tf) OraUr 1V pm dilf«tti«> Ia»«rtiBt 7.S< 

loo* 

f) OftaJa In mo tliit-foon ^ ^ 

iltilf «i aan fbon tno Inpwftant 

Mlstaki 


«Xon$»tl « ilini4t foy *a«ltktf ia^oflaat mt nnlnpoft^ftt* 
inlofoiy* 

I 





« zui 


loa •§ Iflpojftsat fQt iupvirfltloii* 

tix«y 4^ not ttOiitlt}«f tithttip of th« iipp»o«ohoi Ittpoftant 
topiU!*at«l^* fiot only of th« gapervl«oy« folloir tho 

ftppi^aoli la plaaalaf tho lomn aotos* Xt moaa« 
tliii pfaetioo fiClli of th* aomt to m ga««t 4«gr«#« 

At lottot «0^ of tuo aopiVYiooiro gboold hoYo foUomod it, Oa 
tho othot );»a4| of tho gapofoioora foUoo tat Htfljaf* 
tloa oppfooeh ofaiob it ooatiattoi «aotitroX* foo tffitltat 
iuptrwiaiiMi )qr tho oaqptvltaetd ttochtg^odatiitoro* Thtrifovti 
o iatft twtm Hoffburtiai} tpprotth to a ooaataatioa of Htfliaf'*' 
tiaa and ttaliialioa apiuM»aelitf tottfo to to novo doflvablt 
thaa ti^ot of than aljftgXy* 

A tavoaaX of tho aovna and aotual pvaotioaa vita vagavd 
to taa pattavaa of aopatv laioa Cltan a) praa«atad la XabXa F*1 
nakaa it oXaat that too of tba foov pattaroa ava * inpovtant* * 
Kithat tao aitpawiaOF al:voiild aopavYlaa ooXy thoaa $»ta vhon 
hM tmt goidad In planalag thaiv Xaaaons oa ba abonXd 
gnpatviaa all tba tafa In tha aob|aot(t) of big onn apaoMtaa* 
tlaai abatataa tba f«Xa aaar to taaobing Ct^ii) • But noaa ad 
of tbaao too paaetiaaa it foXleoad to a aatiafaotovy axtant* 
BooavaVf tbo gap In vaapaot of tha pvaotiao nantlonad at 
itan (a**i) la not to aldoi aa it la tolXouad by 4X«d!l of tho 
•oponriaopea But tha gap in vaapaot of tha lattav poaotiaa 

« fha pataaatagaa anaraapond to tho quaXltatito oatogoviaa o« 
foiXatNM * 

dhofo iC9( « tovy lapoptantf hotaaaa iOd and BCQf « lapovtantf 
botoaoa di6d and dip • nootvalf botaoan toai and dfin <*• an* 
ii^ftant* aatd boloo %m * tavy laporlant* 




{lt«9i i§ fify fftAtf at it it foXlottd tidily ly xs«49( 

of tiMi tuyorwiaoti* Hovo it aty to pointed out that the yop 
in Iho latlev ooto eeMi to opito out of pvootieoX dlffloult-i^ 
ioi# fop XS itttdwjtf of oconoaiot oro 

diitrltotod «ftf two oy tturoo tolsoolt for pyootio«»toeohiog| 
t&« tpooUXlfl aey not find it pvooti^^tlo to yun 

fyo« o»t i^iool to aaottiey to auperylio thorn* thi§ typo of 
diffioulty Mhy die«ou»«go gopeyo itoyt fyo» foXloolag the 
pottoffa of iopoyfiiioo wmtioood «t iton S<*ili* tt it» 
thofofofo, eoQOIttdod that off of to ahould lio mode to atyoogthofi 
tha aopovoioofy pottom doaofitod at It am (8»i)« Tbott oxiata 
mo gap io oaapoot of tha pattofo of aupofvialon givon at 
itom 8*ii« JIutf is itaoif thia pattafs ia sot iapovtost 
asd ahosld few diaoouyagod* 

It ia Istavoilisg to sot# that tbo only modi of 
gopoffiaios idil<di ia ooaaidoyed to to 'impoytast* fey tho 
aapofl« 9 iOad toao)ioy<HMhittatQya it tbo osa gitas at itam d»iii| 
tig* 'tfupattialsg two of thyaa itud«ttt*taaohaya pay paylod 
Igr fotatiosS Howofa?# it ia foXIowad fey only of tbo 
anpaffiaota asd tha aotuaX pyaotioa faXXa dhoyt of tha soya* 
AXthoogh so 1 ^ axiata is yaapaot of tho modo gitas at 
itam lki| yat thia moda of ^ip^ialon jdfeouXd feo mlumdosad 
m» tba axpayiasaad taaohay aduoatoya Jsdga it to feo *sentiiA* 
Oldsmp modaa aya sot iapoy%sytf »of ato thay foXXowad aaylosa* 




till tbvw wdii oMwolsition of ooltidfu to 
tiw 8«ti if tbo foponliof lAloh iro oooildirtd at 'l^iortud 
for offlalMt tgr tha •jpaotMoad tNdMff«idoMtofi> 

IN it«n It ItMi 4-l| i-iil mi Mo of titl# P-l» I'm 
thi taUi it li iloir tbit tbiN oditi as •p{iN 4 lab].a m 
ktvMO tha MNi and tba tomapooifng ipNotloii) tha mi 
balag gmtait lo Nipaot of Itra 4*ly| ohitii li foUovad osljr 
bjr 7t)l^th« MiiarvlieN* It tooii) tbafafoNi daiinbla that 
for MktBg wjpttTliioo dfastiaa, tha luparvlaori MA 
ooMmlObte thalr orttlolm to thi itudastotuehaii aithar 
oriUi Iv gionp ditwiilMi 01 onUjr to iodlvtAtil 8i7t or 
Iqr wittao mark! os tha Ioiiob pin ItooUi 


!!«»»«#• 





Oat of tht oirjfotites of thlg lottttlgatilon it to 
ttfiotl t«yi aodi ttitag tQS lufidging the gap hetifeen the 
mtrrtnt gaptjrtitory jpraotioet and the oovretpoadlag aormt at 
eaeiaaged hjr txperieaeed teaohtr«*edueators« The teaohe^* 
iduoatera were iafitedf thaongh an open*«nd qaettion appended 
to the rating^aoaXet to «ahe their own aaggeetioai for 
improving gnpervieioii* TalnahXe auggeitione oame in ae a 
regttlt of thig qaettlon* In addition! tome tnggestlona have 
been pnt forward Iqr the invegtlgator hertelf at the appropr<» 
late plaoti in the preaeding ohaptere* The purpoae of thl# 
ohapter it to preeent all that# anggeetioni in a oontolidated 
form# 


Ai heretofore! the eaggeetlnni in reepeot of the 
different aapeott of onrreut tnpervitory praotieee are 
pregented iiotlonwigg! ag detailed helowt^ 


It Ogotion *A* 
i* daetinn *B* 
$# fattiO]i *0* 
4* daetion *0* 
d« daotion 
i« daalian *?* 


Onidanoe praotloeg* 
dnperviiion 
iProfagginnaX gkillg 
reraonal oharaoterigtiog 
Aaadtmie qnaXitleg# 
HiioalXgneont praatleeg* 
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ftS€yiE0B“:4i,. 

ABQUS OUXQANCIS 

iM Ml Wt W** ^ Mft W Hh «*«»«» «*«»«•»•* Mft ^ 4W «i «•» M «Mi ^ w 

It miy b« that only tw guidance practicee 

deviate froa the nora In the manner given belomt « 

Jxu Too much emphaale ie laid hy eupervieore on 

i, aeaertaining the preferences of the etiident*teaehera 
for a particular olaas» 

and 2* on maJcing the itudei}t»teacher8 rehearse the lee son* 
plane to iB^rove their ekllle In questioning* 

On the heels of the opinions given by experienced 
teacher^educators! is suggested that superviaors ehould 

not frame the time-table for practice-teaching! solely on the 
basis of the expressed preferences of the student-teachers* 
they jriiould themselves evaluate the choice of the student- 
teachersi so that the tendency! if anyi among S*Ts* to escape 
from hard aork or to choose a class for unacademic reasonst 
may he «ontro3iled and eurbed* Ouldanoe does not mean that 
i«Ts* should he permitted to have their oun may* The supervi¬ 
sor should, thereforsf svaluate the abilities of the student- 
teachers and assign them such class or classes vhich they 
can teaeh effectively with reasonable effort* They should 
ask thMUielves the folloving questions uhile assigning a 
paspticular class to a student - teacher i- 

a) Is the g*T« technically qualified to teach the class^ 

It is ssssntial to eonsider this point, becauss In the actual 

Job situation the l*T* mould be permitted to teach only the 

cl ass for uhi^ he is qualified* _ 

•' '1^'of'"'this report * ' 
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W Semm tli« 8*T. po»a«ta ftdiquato knoi«X«(|g6 for toaohlng 
tb« «X«igf 8osottja«f| Isotray ragrottalsle Ignoranoa 

of wiisjaot mttar to «ooh an aztont that It haoomaa dlff i««it 
to baXiooa that thoy hata ito41ad tha aahjaot for their 
fra4»at« or ]»osl»frai3tate exaaiaations* In tnoh oaaeti It !• 
a4riiatX« to aaieae the pretont statoi of the S.t*s, lmovle4ge 
of the «tth4eot matter* 

«) Doea the a.f. pogeeaa adecpsate kno^rledge of child 
paroiM^XofT pertinent to the age group he hat to teaoht 
and d) Hae he the aptitude for teaching the studenta of that 
age lerelT 

l>eei«IJoai about iteni (h) to (d) may he taken on the 
haaia of a reXefant preliminary teat adminiatered to the student 
•teachers hsfore he is assigned a particular olasa for taaohing* 

fha fltudant•teacher• ahould not he asked to rehearse 
the leemsn plan eompXetely in avery detail* Hoveveri the s»Ts' 
pronnneletieii and apaaeh ijualities should ha testsd hefora 
they go for temi^iag* gemetimeet their pronunoiationt the pitoh 
of their roleei mode of cuestionlng and pauaea and atraas ara 
ao had that they need drilling* 7he superriiKsr} in m<ih oases 
iduitild lire a aodel reading ehtle guiding them* the main 
point of the questions asked can ha strasaed only hy proper 
modulation of eoiee and hy proper paueee and stresses* Instead 
of rigidly eonfining the etudent^tsaohers to tha laason notast 
they should help them mlth hroad outlines and aide tham to f 
fin thsm in «i1^ tha eontsnt themsalres aooording to tha 
natde of the eitmatian* for examplsy in a language 




l«»90n| U ft pupil ftiaproMOiancftft a \iord vhloh could not have 
tftftn anticipated fey tli« atudcnt-tcaoberi the error ahould not 
feift ocftrlnoked just feecauie it hag not feeen Included in the 
Xaaion plan for proaonciation drill, Siailttrly, if all the 
fttudftntf pronounce correctly a cord chich hag feeen included in 
the leieon plan for pronunciation drill, it ghould not fee 
drilled, aXthoui;h it hae feeen nentloned in the plan for the 
drill, iimllarly, gkUl in quegtloning ghould not fee developed 
fey actually rehearaing a leason plan, but fey praotleing the 
art of agkinf appropriate queattons extempore In appropriate 
ftltuationg. 


aigEgg.rl4. 

aOQdkSfXOHd AB&U7 SOPdETXaiDN. 

e»«e «M «fe*«» fti eKee ewe* «tt «e ft* iftft* ft* e* ae «» «■• «iK •»«« ft, «• av 

the actual gaperrieory praotioeg deviate from the 
noriMi preaerifeed fey tha experienced teaoher*eduoatorg in reapec 
of the foUocinit* 

fhere ig over enphaaig on dealing clth the partly 
correct angwerg of pupllg in the olaas, on the maintenance of 
dieoipllne in the claggTOom and on dealing clth the mlaohiet 
of the pupilf* 

the undue emphaaia on the above noted practice a magr fee 
ftiniiiaed in the follocing aani^en - 

(a> the gtudent^teacher may himaelf or cith the help 
of other pupile bring out and rectify the abort-cominga in the 





iusiitr of th« pypllt« 


(b) Sptoifio oox’i^ootiOQs In roapaot of the abort- 
oomings ihnuld bo sought from a uoXl-lnformed pupiX« If be 
flireg the oorreot anatirer, the pupil nbo gave the partly oorreot | 
enaMtr ebould twa nade to realise the IsooMpletaneaa and inade* 1 

I 

qaai^oy of hia anmr and to rerbaliae the fully oorreot ansuer. 
If the better informed pupil also faile to give a fully 
satiefaotor^ anauer^ the atudent-teaober abonid hlaaelf 
flee the oorreot reply and aak the pupUa to verbaliao It* 

(o) The defaot in the partially oorreot anaver should 
be pointed out uitb the help of auxlUiary questions* 

Qenarallyf the student-teacher puts the same question 
to almost all ths pupilSf till he gets a satisfaotory ansver* 
This prMtioe is tine oonaumlng* Often the 0*T« ashs each 
impil in the olast to repeat the fully oorreot ansuer meohani- 
oally* There is very little gain from this time oonauaing 
praotioet spaoially idien the questions are rather diffioult. 
there is no harm if the student-teaoher gives the oorreot 
ansuer to a questloii uhen he disoovers that no pupil is able to 
give it* 

As rsgards disoiplins and eradicating mischief« 
punitive measures alone seldom prove effective* these measures 
mill be affectivei|i^only vhen ths students are co^inced that 
they are in the mrongi otherwiee a rebellieue attitude may das 
develep mneng thMi thich mould prompt them to be more undiseip* 
lined end more nleehiev^us* 




thm iiith the help of their 

i^peFfiaorif olearly diefine vh 4 |t aote of behavlouv 

are to he eOQsi^ered at iaetaaeee of Indleoipllne and 

mnone 

mlaohief* SOMetlmeiy epoiataitieoisa aonvereatlon/^i oorteldered 
to he aa aet of Judliolpllue. J?opll» are active and talkative 
hjr satare* fhegr Kill he reatleasf whenever the teacher la 
doll or le oat of the elaaa<*rooa or ehen they do not folloe 
hi« teaching* It igy therefore» auggeated that the oauaea 
of the omianted hehavtonr i^nld he removed) rather than the 
ayaptoac* again| in an attempt to maintain discipline) the 
teacher should not try to reduco a group of lively young hoys) 
hrlaful of energy) to rigid and lifeless statues* A minlxoum 
of ictlvity on the part of the pupils should he tolerated* 

MgyMrig,*, 

gSOagSTIDlfd ABOUT ffiiOFSSaiOHAL gKILLg 

ea ** «» Ok «M «« as me as ee ai ee ms as eo e» as ee us ee * OK «»«» ee «e «e w eo as e« «» «e io a* 

daps hetvoen the norms and the actual professional 
•kills eaist as detailed helovi* 

1* Too m»eh emphasis la laid on developing tho ekilX 
in properittg materiel aids* 

t* The supervisors do not follov the training college 
methodolocr teaching) ai dtotenalvely as may he dealrahle, 
for making thalr teai^ing) as veil as their supervision) 
effiolmatt* 

g* The supervisors maintain a distance hetveen them¬ 
selves and the student-tsachere to a greater extent than is 
aondaoive to efficient supervision* 





Sh* • 3 igpHiifl«a 0 ed[ t4ia9h«if<Hiduoatora auggoat that muoh 
tin* And! icaaouroti should oot bo datoted to dovolop ainozig 
th« ctudont^toaohofa th« gkill to prepara material aldi) 
heoause they owmaot be expeotad to prepare these aids when 
they 40 ia the profeaadoii as regular teaohara* luateadi th^ 
fhggeat that S.fa i^uld develop skills In drawing sketohes 
on the bXaokboard and In using the blaokboard as the best 
eaterlal aid is eeononioal and truateorthy* Ihey also 

suggest that the student-teaehers should acquire the skill 
to use material aids procurable from the market or the 
audiovisual aids poissssed by the school* It is easier to 
develop among S*fs the skill to make effective use of theae 
aids* 


By and large^ student-teaohera fail to acquire any 
proficiency In preparing material aids* Xt isy therefore 1 
recoasftended that much time and resource a should not be devoted 

t, 

to the indication of this profassional skill* 

The experiencsd teacher<»sducators recommend that 
the supervisors ihould themaslves follov the training college 
methodology of teaching to a greater extent than they do at 
present* Example is better than precept» If th^ demonstrate 
that the methodology is praotloablo and that tho courses can 
be finished by means of this method of teachingt the student-* 
teachers mould gii^ily accept it as the proper methodk^logy of 
instruction* OthervlsSf they forget all about it as soon as 
the Btdd* practical exuainatlons are over* If the supervisors 
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th* ii«$h04» th«y 9«n greater faith in ita affeetivi 

•>»«•• aaong thalr atudants* At peasant «varyi»dy follavs th« 
aathea only half-haantiiy. 

f& faHaif tha aathad tha auparrliora dlvldie 

tha aontant of thair taaohing into aultable ttnita and tha 
units into lassons*. fhay i^uld prapara a tima aahadula tor 
finishing tha mtixo ooussa and atiok to tha sohaduXa* in 
soaa uniaaraitias a datailad laotuv^iat fos tha saaslon is 
psaparad in advanaa ty tha faauXty aaahevs and foUouad 
stviatXy* 

Zt has haao sufgastad tha axparienoad taaeha7«» 
aduoatofs that tha supawisors ^uXd not maintain any oonsidav^ 
ahXa distanaa Muaatt thaasaXvaa and thair atudants* fha 
faason hahind this praotloa saama to ba Xaok of oonf idanoe 
aaouf tha suparaiaoss in thair ability to maintain informal 
ralationa vith 3*ts and at tha sama tima to aaa to it that 
tfeay disaharga thair dutlas proparly. But, thia is a mlstakan 
notion. Tha axparianoad taaohar-aduoators therafora roooimftend, 
graatar uith and mora intlmata personal ralationa 

hatuoan tha supartisora and tha student-taaohers than uhat 
exist a at prasant. 

dSQOdSTmd BddABBXMO PhBBONAL Oli^AGTKEXBTlCi. 

A gap hatwaan tha aotual and tha Ideal personality 
^Mfa«t 4 dristlas of tha suparrlaors is found in raapaat of tha 
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!• Sttptwlfora pay too aaoh attootion to tha l»(Jlvtd«aa 
4IXf«3rtnoai a»oitf tha atodant'^taaohara* 

t» Soparfiaora follow too atafiotly tha diotom that tha 
atodaot-taaohaya ahoold ha eritloiaad only In thalt presanoa, 
and not in thalr ahaanoa. 

In yaapaot of tha firat praotioa^ tha exparianoad 
taaohay-adnoatoya ohaayva that too much attention to individual 
diffavanoat la not vary impoftant foy affiolant aupanvlaioni 
haoauaa it taxaa tha aopayviaoy unduly* They auggaat that « 

<i) fyoup pildanoa aay ha given in yeapaot of oomoon 
aipaott of tha laaaon planning* Hovavart if any atudant** 
taaohay haa aoma paouliay or unoomoon dlfflouXty ha may oonault 
tha aupayviioy individually* 

Cii) fha ovatall oyltioiu# of tha olaaa taaohlng hy 
tha atudant^taae^aya ahould ha oonsunioatad to than in m group * 
fhii aavaa ti*a and doag not hurt tha faalinga of any partiou* 
lay ittdividttal Only if aoaa aarioua or unuaual arroy hat haan 
ooiaiittad W * itudant•taaohayf tha oyltloian ahould ha 
ooimmieatad t© him individually* 

Shu«t fupayviaora ahould poaaaaa auoh paraonal 
ahayaotayiatio aa may anahia them to guide tha atudant^taaohan 
hath ©oXXaotItaly and Individually and not only individually* 






As rsgards th« ppaotlos of eritloislug ths Sits, la 
tflisjU' pfassaos oal^y It shoaXd las folXossd as faap as paaotloa* 
bis* Mossfsr It sill not bs out of placs, If arltloisns ars 
SMds ossaslonslly la ths abtsnos of ths 8*T* ooaoerasa slth 
a visa to iaprofs ths tssohlag of tho studsat^teaohsrs pressat* 


aacfiDK^a* 


ACADiiMiC QDALZtXSd 

Ths Bost ooaspiottous gaps bstsssa the Idoal sad ths 
motusl exist ia vsspsot of the sosdemio qualities of ths 
supsrfisosf* Ths nsturs of thsss gaps is glvsn la ths folios¬ 
ing stststtsatsi- 

1* fs7|r fss supsrsisoxs partioipate ia ssmlnars 
soasidsvsd iapostaot by ths sxpsvlsnoed tsaoher-sducators fov 
sffisisDt supssvislon* 

8» fsf^r fss supsTfisoya hold Intsr-dlsolpliaary 
difcmssloas on pjroblsat rslssant to praotlos-tsaohiagt but 
ths sxpsrisaosd tsaohsr-sduoatovs oonsidsf suoh disousslons 
lapostsat foT sffielsat supsssisloa* 

3* l&speflsnosd tsachsr*sduoators ooasidsr it rsfy 
lapeftsat fof ths sapsrvisovs to ssad professional jouraalst 
but tsi^ tss of thsm (inpsrtlsors) aotuaUy rsad suoh journals 

4* EsgMirlsnosd tsaohsr-sduoators oonsldsr it important 
for iffiolsnt supsrtiiloa that supsrv Igors sngags thsmsslsss 





is isdiivitSttsl rstt4UP4jb«iy but oqJ^ a nagXlgibla ffaotlon of 
saparviiova ao«i to, 

Tht •xptriasoad taaohajf»«<Sueatora luggeat th« folloulsg 
mautaa to luyiaga tht gulf betwaes tha aotual an4 tha Idaalt 

I» fh% outbar of aaatnara bald a&uuall 7 ihould be 
isovaaaad* Xai addltioo to tbaaa aanioaraf short nid^tarm 
awaisaTi should be held for the supervisors supervising 
diffarant aobjeots and It should ba oada oom|iulaor 7 for them 
to attaod thasa saaloars at laaat onoa a yaer. 

)Cid«tar« saKlsars era aora attraotlva to tha supsrvlson 
baatui#! thayhava not to gaorlf ioa their praelous suaaer 
vaoatlou In atteudlag these samloars* Oara should ba taken 
to ensure that tha opportunities to attend the seminars are 
evenljr distributed aaong the supervisors. These opportunities 
idtould not be awnopollsad by a single teacher or a small group 
of taaohers la a training oollege* 

S» Interdisoipliaary discussions on subleota relevant 
to praotioe teaohingi should be arranged by the heads of the 
BM* departments or the principals♦ atleast tuios a year, 

Just before the praetloe^teachlng begins* A list should ba 
draiei up of spaoifio problems to be discussed in these 
jaeetings end eiroulated among the teachers in advance* 

3* Ample provision should be made for the supply of 
profasilnnal Journals in ths library* And it vould lis not 




wieh, if pflaoipali mak« It obligatory for eaeh 
•uparviaor to prapar* oaa papar, o» a oiarreat topic of hl« 
intaraiti bafora hit aama it raooamwtdad for the atmual 
inaraaiiitf• Of oouraaf it idioold be obligatory for the prlnolw 
pal or the head of the B«Bd» departifient to prepare one paper 
hlatelf* Only theUf aooh jpraotioea alll be appreciated by 
the auperviaort. fhii auggeetion aeemi to be in line with 
the praotioea followed in many department a of the government | 
where actually departmental examinationa are held before an 
individual ia promoted to a higher poat» 

4* She aaperiancttd teaoher-eduoatora feel that it la 
beyond the capaolty of an ordinary anperviaor to do reaearoh. 

But they recomand that anperviaora ahould cooperate in motion 
raaearchea taken up by the inatltution* It ia aurprlslng that 
•uperviaora tea^ ao mnoh theory about motion reaearoh to 
their atudent^teaohera} while they themaeXvea do not take up 
raaearch prolecta to Improve their teaching* for example, 
the vaat majority of thoaa auooaaaful in the B«Bd« examination 
ia placed In the third ditlaion in theory* But no teacher 
training Inatitution haa attempted to probe aclenttf Ically into 
the oauaea of thia unfortunate event and to suggest ways and 
means for rectifying It* Ihey contend that the previoua 
aeademla reaoM of the student-teacher a iff by and large | poory 
and so the a secure a poor division at the B«Bd* examination* 

fhe auggestlons made by the experlenoed educators to 
improvs the aaademio qualities of supervisors aesm to be practi- 
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* 8S8 ** 


•Oiitel## tibA fOBlfl thfiiti 1»her0 should ho Mono 

ndditioosl iMittx*iAX liiooQitlvo toTf tho fupervloors to Improvo 
tholjp Mo sdo n io <|iislitloi« At tbo sane tins thoy should «l»o 
hi Midi to vonlisi that If thoy do not ingago themsolvoi In 
ait iv it Ini nhiidi htop than ahroast of tha roeont tronda and 
innoYationa In tdi« fiold of thiin spooialUatlon, thay atand 
to lota auhatantial gaina vhiah vould aoorue to than. 




SQOQgglXOlfg AaOUf KXSGBXiLaHgOna XHACIICSe. 

«aaain4a«Maaa»aaa»aif>4aaaaaaa'at«iaaaaaaaaa»s»aaM»apa«»«aaaaaab4Maa«iMaia»»«»aa«»a» 

it naa found that tha paaotioa ragaxding tha noda of 
laaaon planning vaa not aatiafaotony (Ghaptav YlIX 
haoanaa auparvlaora did not adopt an aolaotlo appaoaoh to 
planning tha laaaon f haaad on a oonhinatlon of tha Eanhavtian 
and tha aYaluatii^ mppfoaohas* Xha following auggaatlona asa 
givim to iMlp undaaatand thia aol^tio appaoaoh* 

Xm foa arraay aohjaoti tha oontant to ha eotanad in 
m laaaona at tha ordinary laYaX and 50 laaaona at tha adtanoad 
laval ahould ha aalaotad aith tha help of tha ragular aohiaot- 
taaohar of tha aohool and diaidad into unita« Xhani tha unita 
of aont^t ahomld ha dividad into individual laaaona ahloh 
Woi $h**3Plhhl3£ ha flnlahad within tha tpaolfiad parlod ©f 
40 to 45 nSnutaa* 

t* In aaoh laaaon, tha taaohing points ahould ha unamhi 
gnoualy wantlonad nndar tha baad *5paolflo aima'« Utaluati^ 







«pppo&«h)• 

3* lmovl«dgt agfUAttdl ^uld be noted down, ae it 
done In the Berbartian ap]»roaoh« 

4* latyoduttoiy qneitlone leading to a etateraent of 
the al» of the Xetion ehonld be framed, as is done In the 
Herbertian approaoh. 

B« Btateeuuit of the aim of the lesson should be made 
•i it is done in the HerbertIan approaoh. 

d* JPresentatina of the teaching matter should be done, 
mahing tiee of the two approaohee^ mthi n the frame pf work 
of • (i) obieetive of teaehingi <ii) teacher activity and 
(ill) student activity* fhe etudent-teachers ^ould actually 
write down the main questlose or the aottvlties in logical 
sequence under the head "teacher activity" and also the answers 
of the pupils under the head ** student ««ct iv ity" • 

Shis elaborate planning should be done till the 
stude&t*teaoherc esquire proficiency in the skill of asking 
questions effeotivsly and anticipating the appropriate 
answers of the students* Then, later on they may be permitted 
to fkai this part of the lesson^plan briefer* Bach obieetive 
of the lesson iduiuld be presented eeotion-wise, so that 
the tssshing is not confused* 

7» She steps of gsneralitation snd reeapitulationi as 
04 Ni^shasdtd in ths Hsrbartlan approach, ^uld be followed* 




8* Bom ihotild De mentioned In the Xeeeon 


plm* 


0* At the en4| the stndent^teaohex^e ehould give e list 
&i retereneei thi^ eoninXted foif euh^eet matted, a« veil ae 
tot the teohnl^nea of XeeiOii ^Xennlng* 

gatleyne &l iatt>egeiel/|Bi 

Xhe i«i>ertant pattef at of eupefvlslon are those of 
•npevirlelag only those S«fs shorn the supervisor has guided In 
plaimlog their leeaons» and of snperviiing all the 3»Ts 
offering the snhjeot(i) of the lupervieor*■ epeolallzation, 
idiereser they any he teaehfng* the experlenaed teaeher* 
edueators suggeit that theee tso patterns may he follosed 
as desoribsd hslosi 

Ths adnisfloit of the stude&t*teachera to the BtSd* olass 
should he regulated ty the tea<^er*peser of suh4eet*speolallste 
availahle in the department f so that eaoh suhleot speelallst 
has to guide and snperviie about 18 student^teaohers only 
at a time* liarger Mhools should he seleoted or approaohed 
for serting as^ praotising sohoolSf so that all the students 
under the oharge of a supervisor oould he engaged In the 
i^e aohool for the ]?raotioe*teaohlng* Often olasses of all 
the mihleots in the praotlslng sohool are taken hy the 
studant*teaeh«rs« In this attsmpt to engage all the olaeseet 
aludent^temohefi offering different suhleote are huddled 
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tog#th«r is th% mu « 0 hool and there Ig a lot of oonfvialon 
yban the eaiMi tuperviaor vatehe# the praotloe«teiuihlDg In 

■ttu. 

#11 elMOit #11 the guhjeote in eK^inedii sohoolt It in better 
that the planning of the praotioe teaohing prograMne la done 
yith a flee to aeet the requlreBiente of different sub^eete 
■eparately* 

ttoeevefy if all the 12 ithdent«teaohers in a aubjeot 
ommot Ini aeooMiodated in the aaae aohooly a neighbouring 
inatitutlon i^uld he requeated to eooperate* where the remain- 
ini lH^ndetlt«•tea(|bera may he aooottnodated without inuoh 
Inoonfeni^Mioe to IdM aoperviaor* Tlmay the auperrialon of 
the teaehSng of atndent^teaohere may he done by the enbieot 
•peeialifta without inoonvenienoe* Wherever there are tvo 
or aiore anhieot apeoialiala in a aubjeot they may exchange the!) 
gronpi for feilanoe and auperviaion In order to avoid narrowing 
down of the ooneapt of good teaching y a oonaequenoe which la 
lUcily to develop in a altoetion where a atudent-teaoher la 
•onopoliflioally guided and aapervited by a tingle aupervlaor* 
the hroadeniiii of the horlaon of atudent-teaoher at regarda 
the standard of good teaching can be achieved by getting the 
erltioiiai leiaona evaluated by a panel of exmmlnera oomprlaiiig 
a muhieit iq^aeiiillat and two aupervleora and alao by holding 
aaadnari for diaouiaing the different methoda of teaching 
diffai^to iubieota* 
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ilQdajLiif 

«3qi;HHeit8«>«d «d0Gat03Ps hold the oplnloa that th« 
eali' iapNOSiiaat aoda of affloiaat loporvlslon is to supervisa 
tso or three lesiOQs per period of 40 minutes* It does not 
•eta to be ittprmetioiible if eaeh supervisor Is r 0 q,ulred to 
mmtoh onl^ 13 lessens per day as he mould have to mork only 
for about 3 periods* Here it may be made olaar that if a 
soperviior iuperrisas the lessons in a subjeOtCa) of his 
speeiallsatioiif it mould be easier for him to bring about 
iaproveiiant in his oma standard of supervision* Other modes 
of supervision e«g* supervisinf only one lesson per period 
or H to a lessons per period ere either too expensive to 
foXlom or too oursory to improve student tem/^tng* 

lftia[ftr.ias..aiaahl>4ajgd igirttoi} 

the methods of improving the blaokboard mrltlng are 
all praotisable and should be follomed mith determination 
(vide JP. s*>i% > report) 

In this may a number of suggestions emerged from the 
responses of the esKperienoed teaoher*^eduoators» and It seems 
reasoJ^bli to believe that a modification of the current 
supervisory praotioesj in the light of these suggestions} 
mould help improve them and make the supervision im>re 
effitlent* 






fiMtmmj coxci^aiDMs iutD sao&gsTioNs 

fOR mmmm esssaech* 


th% pftml vat tmdsrtaksQ to aurvay the 

mtrmt mp^rtigory i^aotleei folXowed in the teeohere* 
training onlleges efflllateE to Agra Tlniveraltyi to determine 
the fjoree for effieieiit eupefrieion and to luggeet ways and 
•••hi to liridi«f idierever neeeiiHUfyf the gap between the 
oofttg and the aotnad praetioeet Chapters! through It of thie 
report preient preliminary eoneideratioBi and the stepe taken 
to oolleot relewant data from knowledgeable aouroee* Chapters 
f YI deeorihi the eurrent eupervieory praotloes* Chapter 
fix ititea the noma for effioient siaperrision» Chapter VIXI 
deaeribei the emt«it and nature of the gap between the aetual 
end %bM ideal praetioei and ohapter U given the auggeatlona 
for bridging the gap between the aotuel and the ideal* fhie 
ehapter preeente the giet of the f indinti end the aonolBiieni 
of thia piolaot ind a faw guggeationa for further reaearoh 
aa wliieh nay pmfg uteful for improving the current auparvlaory 
praetieea* 

fhe eententa of thia ^^bapter have been orgenlaed as 

followei** 

X» f iadiagel 

(a) datlifaetery aupervieory praetleea, 
iW iffnaatlifaetory praotioee and eaggeatSeni f^ 




gaofitoiitetta^ «n<i 

§aitttat3i?n« fog ftigthf tg gaaflitfflh . 


aifiziafl.3.^, 

catpisgs 


aatlifaafeoyy 

fh« attrf*y yavtali that the following sope»vl«ory 
jpraetieia foixaved tn the ieoondm^ teachers^ tratding oollegea 
•re l^alriy aattefaQtoyy end eonduolTt to efflolont aupovvialoa* 

gUlitofltl 

The e^pereliofi aeoertain the prefev«noe$of the atudent* 
teeohere fov the preotiaiof-eohoole and aeeign then to the 
•ehoole oT theijr ohoioet at least the 9«Ta« manage to get 
a jtfraetialDi aehool. of their ^loe* The eupervlsors help 
i«Ti« In aeeixrlQg from the praotislng sohoola that part of the 
•ylXahua that they have to teaoh* They aleo help them in analy 
•lag the ayXlahita into leaeoa unite and determining the 
teaehing peinta* MMtiaeat the cuperviaora teat the Icnoeledie 
of their atudenta in order to aee if they ean prepare the 
Xeaaona properly* 

The i^pefvlaora lay emphaaia on the logloal aeqnenoe 
of the ^neetiotia to ha aahed hy the atudent«teaoherai on the 
eorreetneia of prontinoiatien* The auperviaora give the atndent 
taadhUFa inatmetlnna In the nae of material aida* They alao 
try to develop iNilf*e6nfidenoe among the atndent'-teaohera in 
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thmix 

fli« ioperviaovi got to it, nith gpgolal oatre and 
ggtpliiiiii, tbat thg it%idgat<»tgaohorg aglc gfi^eottvo quoationg, 
th* ItggoQg ifitli thg h#lp of thg pupils, glv« eorrsot 
tXaokboaiFd sttsiMajfies, n&lcg bo silg«>gtatsmgnt of faots, do not 
fidionlg thg pupils, and sfg punotual and rogvtlar* Thay 
also sMphasigg thg nesd fof imposing only light puniahasnt 
on pupils and for avoiding gorporal ptmlghment alffiost totally, 
fhg sapgwigora lay rgggonalilg saphaais on thg ngg of naterlal 
aids hy thg studgnt-tgaohgrg, and on devalitplng among than 
gglf-gonfidgtiegi hahltg of hard iiorlc and fluanoy of apaaoh. 

7ha aoparviaorg lay tha graataat amphaals on the proper 
and affaativa araaution of tha lesions and give oonatruotiva 
suf gait ions to aahlava thair goal* They also try to maintain 
oordial ralationa vith the prinalpala and the teaohars of 
tha praotiiini sohooli, and treat than with ijourtasy and saale 
thair half in maintaining oXasa-room disoiplina* 

miftiijeagA. 

It la satisfying to find that tha anpervisora nndarstaii 
thair itndisEits fairly wall and taaoh them ef fast Italy* They 
msa tha hlaahhaard in thair own theory elaaaaa, are good in 
l^aahhaard writing and nsa illnatrations in thair taaahing* 
Thair pr<mwnaiatiaii of Kngllidi words though not axaallaat, Is 
fairly aatisfaatory and thair pronnnoiation of Hindi is oftaa 






Bnpmrfimf9 o?ga&if« loflcally ia welting th® •t^^J^•ot 
mikttmv th«t th«3r fa«f* to t««oh to tii«lr 8ttid«ntf» laefort 
th» 3 r fo to o3jt«s» fholr tolo* i« pafoporly pitohod while 
lootofittg and thtlr tpotoh 1« aodulatod imd l 2 itonato 4 * Mo«t 
of thtii itr* «lfo floont In tholr opeooh* Thoy possess the 
•kill to their etodent•‘teachers In the preparation of 

smterlal aldsf siMiolally of oharts» The supervisors also 
enjoy teaohing ehlldren and give demonstration lessons frequent* 
Iy« Most of them treat the student "•teacher a as their (to- 
professionals and nalntaln tiarm and congenial relations with 
the«* 

B* flaiillgf,aalai!y, .arMtlau,..aad,. migtatloai.fay. 

Below are given the ourr«}t supervisory praotloes which 
were found to he unsatisfactory! 

ilgggiiftlggjiLldyoLUBsydLjti toln i lttyBtJfi8 

file first and foreaost ifdequaey In the organisation 
and i^lalstratlon of the practice-teaching progranae that 
oasMi to light is that the supervisor-student ratio wae found 
to he 1110 for fuldanee and It 16 for supervision^ idiereas the 
Bniverslty has preserlhed that this ratio should he It IB* 
Beoondisy training eolleges have no laraetlslng sehools of 
their own# Most of theso training ooUeges have inadoquate 
lihraiy fatuities and very little irovislon of Journals, and 
inadequate aeeomnodatlon and administrative staff* Zn aost 




of tlio no tfnlontioa oiiart it used to assoss the 

day to day toaohing of the •todent^taaoheri* The^e seeme to 
he apathy to XlteiFixy and oo*otix'X‘l.ouXa7 aotltltlee in noet of 
the Isatitotione. 

the goidanee praotloet are fotmd to he untatlsfaotoapy, 
fifatly# andnly ejcotitift eapbaeio la laid on aaeigning to 
the •thdent^teaoheraf' olaiiee ehioh they prefer to teaoh, 
•aeoadJLyt the attperriaore folloh the Herhartlan or the evaXna* 
tion approaoh of Xeaaon planningi neither of ehloh ia adequate 
for hfifiging ahont effioienoy ia the praotioe^teaohing 
progrMae* 

aaiMgfliittB* 

the folloeing are the nnaatlafaotory aupertieory 
praotieeai <i) laying too mioh emphaala on athdent^taaohera 
eorreeting the Ineoaplete or partlaXiy oorreot reaponaea of 
the popiXai in a rery foraal and tiae-oonaoaing oanner, 

Cii) Maintaining diaoipiine mtohaniaally in the olaaa-rooai 
Iqr jnot permitting the pupila to give rent to aome of their 
eery natural reaetioni to the atinnli of the olaaa»r©om 
and (iii) tahing a very aerIona riee of the mlaohlef committed 
hy the popila and pnniahing them harahly* thli la in oonforml* 
ty more with the tradLdltlonal feudallatlo oonoept of diaolpline 
then Mith the akodem oonoept of diaolpline from eithln or 
free diaolpline* 
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Irafmaiaaml taut 

1fh« tuiffttiifAotorintsii of the |>ractioes Intaodsd to 
loouXoato pifofotaiotiAl skilly ssoog th« stodoQt^teaohera lies 
•oastlues la ofst«wipiMiiislag sad soiastlnes In onder^eaphasislxi 
the sklllsf m that tlisy deviate ffoa the norm* Supervlsovs 
lay overemphasis on developing aoong the student ^teachers 
the skills to prodttoe material aids* Xhe supervisors also 
maintain nnnaoessarily side distance heteeen themselves and 
their sthdent^tesohers* Xhie praotiee creates a harrier and 
ohstmots the free eacohange of jUteasi and msooth Interpersonal 
relations hetween sopervisors and the student-teachers* 

Xn this study I ths following teo supervisory practices» 
idiich reflect unsatisfactory tendencies in the personality of 
the supervisortf cere foundt 

CD the supervisors lay too much emphaisea on individual 
differences among the student-teachers* Although this emphasis 
is important for efficient scpervislonf yet giving undue 
mcightagc to it only brings the individual differences Into 
focus end the actual supervisory practice recedes into the 
pwEiumhrat 

(11) the supervisors adhere too strictly to the practice 
of critiaislng the student-teacdLers only in their presence* 
Although this practice is also important for efficient supervi¬ 
sion yet cver-*sphasis on it is not helpful to the desired 
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Tli« mpTtimia^ ««aknesa li«i in this area* 

fhay ^ »ot talea latsrast tn ffsading aav hoolcs and aUtlalas 
la iWPafaasJaaaa4ohya«la la th# liald ot their speclallaatIon • 
thesr to he averse to nee Innovations in teaching and 
iaprovlog their ovn teaching through research. Ihongh 
aapie oppdrttitiities are open to thea to refresh thslr memory 
and hmsh up their knovledge through seminars^ summer institu« 
tes, eonferenoes^verkshopa end Informal inter-dieoipllnary 
diseusiiona^yet very fee of them avail of these opportunities* 
There is imoh room for improvement in the study-habite of 
supervisors* 

the supervisors folloe either the Herhartian approach 
or the evaluation ap;i^aoh of lesson planning. These approach* 
esf takea separately» are unsatisfactory* Supervising student- 
teachers offering suhiects o^er than the supervisor* s 
speciality is not eonducivs to efficient supervidcai • It is 

JQ 

a pity that the supervisors devote on an average ^hout a 
B minutes to supervise the student*teaoher*s actual class¬ 
room teaching in a period of 40 minutes* The supervisors' 
mork is dona hastily and cursorily* The attention given to 
improve the blaokhoard vrltlng of B«Ts* is not satisfaotory* 

Baseeatliins to ImuTfiVs.ths. nasatlsfactQgy. MP&tttiflsa i 

Bufgestions for improvdment of the current supervisory 




px’aoiiett of vital iniportaiioo* Tharoforo^ tha^r hava baan 
pvasantad ia m faparata ohaptav ( Chaptav IX) ia full (iatall* 
It it aot saaattary to vapaat tham hart for tha saka of 
for«ality« 


aifii M 8fc 

fiBimgMi 

Oo tba teaaia of tha f iadllag#f It may ba oonoXutfa^ that 
it it aot propar to ooixSaaa tha ourrant auparvitery praotioaa 
altogathar* fhaira it aapla avidaaoa that raaaoaabXa aara it 
hainf tahaii hy tha tuparfiaort to pata on to thair atudanta 
Informatiofiy thilltf paraonaXity ^laraetariatioa and attltudaa 
i^lah thay thamaXvaa poatatt* fha •uparviaor^'t^raXationahip 
aith thair atodanti and aith tha taaohara and prinelpaat of 
tha praatiaing aahoola la fairXy oordiaX and imrm* guparviaora 
ara aaara of thair profaaaioaaX dignity and roiponilhiXityn 

tha notahXa tmaatiafaatory praotlaaa ara that tha 
iuparviaora foXXoa tha traditionaX nodaa of guidanoa and 
•uparviitan rathar doggadly* thay aaam to Xaok in a initiativa 
and aauraga to bring in itmovatiana and astparimant alth naa 
idaa# in thair fiaXd* thara la dullnaas and monotony in thair 
aork* It mmB tdtat thay ara obaaaaad aith tha idaa of 
aonfomity aith tha apj^vad normti baaauaa thay hart baan 
fanad vary oftan to daviata on lOia right aida of tha noraa 
iUBm thay folXoa a good praotiad aith amaaiiva iaaX« oblivl* 
oaa of tha draabaaka of aarrying it too far) * It alaa aiaas 
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th»% th« iup«rfi»or* are too oontented vlth they knov 
and praotio* and have no daalre to Improve themsalvea* 

.lilailitaflBi, ,ttl „ ttn,,, ,at»dTt 

Xt neuld ha In the fltnaia ot things to point out soma 
of the limitations of this study idileh oould not he overoome 
despite the hast efforts or the investigator* 

the data oollaatad through questionnaires oould not he 
verified by aetual observation and intarvieu* Although an 
attempt vae made to observe the aotual behaviour of the 
fupervieors during the supervision uork| it uas not snooessfuly 
beoauss saporvisors failad to funotlon in the normal manner 
uhen eacpert observers were present in the olass-room* Some 
reepondente oomplained that questionnaires were lengthy* The 
responses of the supervisors and the others who oooperated in 
this studri may have been i“ »»«• respect a. Howevert 

slnoi the data were oolleoted from different souroesf it seems 
reaiMiiable to presume that the bias of tha iourfles of data 
were not all in Idle same dlrcotlon* 

a. 

ggwag|gg,i,..g&a mtm 

1% is realised that there is room for improvement in our 
knowledge about the ourrent supervisory praotleea. This study 
mas dallmited only to tha survsy of praotloes followad in 
tha Agra 0nivarslty* The aoope of generalisations oould be 
widanedf if studies of this nature are oarried out on larger 
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A ttfttSAiiiil of tii« ourroot aopeirvloovy praotiooo 

i««wi to to tt nooootltsr* a tmi other projeotof the need for 
imdortftkinf ohieh oat felt during the oonreo of thie etndy o?o 
flvon tolowt- 

(i> A projoot Myr to mndottokon to try out the offootlro* 
aoli of difforont nodoe of looeon plnnning yls« (1) the 
Hortnrtion opprooeht (11) the ovoXuotlon approaoht (ill) a 
ooffihlnotlon of (i) end (il)» <iv) no written plonnlng* Xn oaoh 
ooio tho ohjootlveo of tho loioon planning and bohatloural 
epoeifieotloDi thooXd to epollod out. With tho holp of proper 
oxporinontal doolgoy oxporiaonte ohould to carried out to oompori 
tho rolatifo offoettwonooi of tho aboro nodoe of looeon-planning, 

(g) In a ilnllar nwinor, tho rolatlvo offlolonoy of 
dtfforoat nodoo of euportiolon nay to oxporlaontally dotormlnod* 
Tho different nodoe of ouportlolOB (i) uholo tlao 

euporwiilOQ of a olate on ^2iB^CTi!%ea»-4aygf (11) partMjlae 
iuporrioion <0 or 3 itudoat toaehero telng euporrleod per 
period dally) and (ill) no lupomolon (oontrol group). 

<3) A otudy nay to oarriod out to locate tho oauoee of 
atioooo of lanotationt and oxperlnentatlon in tho field of 
•tudMst^toa^ing* 

(4) A atudy may to undortafeen to assign priority and/or 
iMi4iha|o to dlfforent outooaoa of etudont-teaohingf fuoh as 
•klllai poraoaality d&araotorlotloii ralueo and aititudea* 
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foi* 14» 10.3. J0ly*7a. pp* 2X3-2XS* 

fba Bating of Collaga Xaaohava on 
fan trait • ty tbair atndanta. 

VOX* JUwIIf X936y pp* X97*'2X6* 

An AnaXraii Wparvis^y Batinga of 
Ilaaiantary faaoharai Gradnata from XO\iU>* 
6tatf taaobara ColXagOi 


igMaii., ftg, 
fOX* Jut XtwXf PP* 


.i4ii,ggttett.t 

*2X6« 


Gnidanaa PrograiBaa for tba ragionaX 
ooXXaga and aohooX pro4not. 
ftjajagI...fli:>idBflBB.tea^ pd ||fltti»BBjL 
gllyy^yiQggji^ toX# XXy B0*3y X263| pp.o2*Q3 








ai* 

S2« 4iJigalvidlA I« 

a3« i; 

fK« 

84* Mari«y«%| LJf^ 

2&« 8«ll« 

86* Morfljf 4* 4&4 
84oii«a a. 

8?« ifttaifftiijius Y* 

88, 8«iifit4lluurt 
(Miiff), 

89* ffttiHurdiiiii* 
j^* laliwi 3«I* 


t 3.983 

fhB Fv«4i^im} of ToaotitQf iffioltnoy 

ifo« ofci»rti»j HMirer,,. famiiLat.. 

adllMtlan Vnt. CT. 184* 

pp* i5«99» 

Wliat wmk»B m Good Coaista^ f aaoHavil? 
M«I*K« Journal Yol* l| io«l« 

8«pti*86* ppt 60»86* 

^faotloiial training for Jtmlor 
Co31tf« 7«aoher«t Sha opinion of 
Oonogo tOBoiwri* t9iaa8l...of,..8jte8ft’- 
IlgMi 

Yol* 9f gOfSy 1978. pp* 33 

AoaSjrtia of Cortain Aapoeta of taaohlng 

idattlliflB XXSff 1956, pp* 103*180* 

4dalnlatra91on of SdiioaYion In India* 

M. 1 Jtj^oarnal* Vol* Ilf K&*8» 

*of*»87# pp* 8»10* 

tb$ Aaiopiaant of Praotleal taaohlngr 
idigiYlfittiX, JaagiueaU*. 


folmarj'TB* pp* 110-119* 

aindant foaobora* Prafaranoa for 
faaohing Profataion* Jx* 9tidaji..iRjui8a 
««a &xkmaaiAn Yol* 9, »0.1* 1972* 

PP* 83«^* 

JPfaatloa taaohing in taaohara' 

GeUagai 898981 tea, ftaagifllto 
Yol# jor* 1963* 

training Xnatltntlona and Praotialng 
ganoola* SteoitteB iftotteM 3CXX« I96i* 

Aotboritarlanlam and Profasalonal 
Mtitndaa of Indian Btudant-taaohara* 
Jonrnal ^Ancliad PagatmlQMX* 

Yol* tf 8o*lt 1972* pp* 84»8i* 



32* Vfi&iJilttT* 


VoX* X| Ko«X« S^pti* 



33* Boy BishiMjiatii 
md 

B&wmX BiiBiiottatii* 


A $to<!ty of « f«v Quftlitlas of 
Zoaohoro at iodgaB by atudanti. 
l!gy,fltegte|ifiMa tlBdlaii. X9d4. 9i8, 

pp« 


34« Balaa« ft 
lt«JL*Baina 


PafdaptlOb of faaob«9«S(^aato£i ^ 
ladia* About th« XdaaX pupil • 

Tol. ^ 10 . 7 . Marob* 71 i pp• 30 ^ 306 . 


35* BohfaolCt t«C« CotmgaXXiog fbaoryi toffio Cultural 

Xaplioatioua. jgiuaiiyi.MJaBflatlaaal 
aa,A.„yigBliAaBaI,gaidiaoai 1964. 
lOtli pp. 15«S0* 


36. iiMHilQatbao 
Miua. 


Traiuiiit Taaohari for Graatlva faaoblng. 


6apt«abar 




? 0 l. 1. BTo.!. 
pp. 67-B9. 


37« sriulraaa Bao 
M3« 


38* Brivaitava H.C. 


A Study of Bupila* Bating of Zaaohtra 
ParaenaXity fraiti. Jouraia of Sduaa-. 

S toa...aafl..PgyflBoaflp.t voi^i. 
o«3. Ootobor 1968y pp. 180*196. 


laproylng tba Suporviaion of Fraotloa 

taaabing In training Collagaa. 

thft PTffTf^q” adnaatlfla m^IXX * 1960 


piaaiffitAtiOMa. 

1. Afraualf Caa. Froblaaa of Pupil taaohara during 

fraotiaa of taaohlng. 

Allahabad Unlrarsity 1960* 


8* Aroraf fiala. 


Kutual Bxpaetfttiona of studitnt*taaohara 
and SuparalaOra. tJnpubllahad H.Sd* 
diiaariatlot]} iif.X4C« AgraC. 1969. 


3* faaiihtt ^al Fal* 


An tnfaatlgatlon Into tha Far tonal and 
Frof aaalonal Problama of tralnad 
Sraduataa. taaohing in tha Saoondary 
Sahooli of Ludhiana Blatrlot* 

Punjab Cniaaraityt Punjab. 1968* 


4. Balif AiiB« 


CPltloal Stu<3^ of Qaliotaon of pupil* 
taaohari for training Collagaa of Agra 
Bniraraityt Allahabad Bnirataity 1968. 



mo 


&« Mm. 
(If«t a&) 


A 0i Quelltit* 

for fomohlag Profetiion at th« 
tJnlWiity Alltthaliad ¥nlv«»slty 

Xt69. 


i* Sttaif H«A«i Aa Inrtttigatloa lat© tfe» Xoigora 

V1a« Aotivitioi of foaohoro io Sigh 
Sohooli of Bomliay and tBtir boaring on 
f•aoh«r«* i£Auoatloni Bombay Tfnlrarsity 

l»80t 


7« ahoorl Q«M« 


8» Kibattrlyai 

Aamla* 


An Invaatigation Into tha AttltuSa of 
BiiooaOary SobooX laaohoro tomarda tba 
j^aaaUlng iiraotloea In fia4aatban« 
Balaathan Bnlvaraityy Bajaathan# 

7ha aalf^oonoapt and Idaal oonoapt of 
faaohar Suparviaors* Bnpnbliabad 
M *i&d* diaaartation« w •$ «C •« Agra Bnlr« 
1960* 


9* Xukda» 

X0« AotBarif Viala* 

IX* Paramatlnfarappat 
X8* Panday Balm* 

Xa* Bailogif I*F* 

14* BfXfaitara B*€« 


A 9tn^ of Attltnda of Pttpll«*taaolmri 
in fralnlog Inatitotlona in Pidarbha 
Bagion toi«ardi tha faaohtng Profaaalont 
Hagpor Bnlaaraltyi X9dB» 

A Study of Attltudaa of Parantti Puplla 
and taaobara tovarda taaohlng aa a 
aaraar. Bombay U&iveraltyy 1968* 

faaohar Bdnoation In Hyaora* My tore 
Bnivaraityf Myaore* X960« 

A 8tu^ of tha Woman Taaohar fralneaa 
Attitnda towards thair profaaaion. 
Allahabad Onlvaraltyt Allahabad 1986* 

Analyala of Attltnda of Training OoXlaga 
ttudanta tovarda taaahlng profaaaion* 
Allahabad UnlYoraltyi Allahabadi X9B6* 

A Study of Inatltutlona for the Training 
of Taaohara for Blgher Saeondary Sohoola 
in Ottar Pradaah, Allahabad Bniveralty* 
Allahabadi 1950* 


2M» OmUm* Oim Singh* A study of tha gualitiaa of a Oood 

Taaohar aa ranhad by tha high Sohool 
itudanta* Funjab Bniraraltyy Punjab 
19^* 




X6« I A &9.%t%ry oi Psyohoiogloal t«at for 

S r«4iotioii of auooass in toaohing* 
opobllfhad Ph«l3« diaaartation in 
Kdtooaitiiony Agra tinivaraity 

1964 * 

17* 7ya«» A»K.* An Inraatigation into th« morning of 

SdQoatioti inparvialon and Inapaotorata 
nith apaoial r«far«no« to H3« and 
Bhopal Baglona of tha Igy .gfeatft of 
Madhya Pradat^ tikxsm Bnlraraityi 
Bjjaln* 1969. 




APiMIttX « 


him GW mjmjMG ooll & os ^/ 
mwMvmtTB or nxFCASXojr 
jmuumasdG to jmA OKzrxasm 





liifi Iht friittiisi CDlltfii/Dtpaiflittati ol 
SiAfftlitoii illlilftm lo tiii Agr* tjfnlmalty* 

••>t Inrtitutln 

It Mmd'i tt«lalD| CeUig«« fit^albagh, Agta* 
St BtStSt <^Il«f« sf ItSnMtloat Aim. 

St talkutht Otfl fioUtfti A|m. 

4t StStXt| SrsaXBkiBi A|M« 

Si BmUljr caUtftt SsralUs. 

St AiraMDd A>sa Kwsa Gell*g«» MsMteliad.. 

7t BiaSn Celln«t NoMdatai. 

St Qokal Oat (!aUt|ai Motadatad. 

B. 'itgOmn CaUtfit 
XOt AlMia CeUtitt AlaoMt 
Ut Tttilmtjr OeUtiii A 14 «rh. 

Ui DtliCoUaiat AXlfaviti 

IS,* Siwal StddjdwaaaaS Celltitti ShahJthaniM. 


I «**•»«*•<* i*»i»*n**»*'»» •*»•**» 


• tim MlaalMX «d Haad »»» »* ^^» ««^*** 

did act diu la tec martlonDatrc icnt to w«* w* «» 

Saaditf-anBamMSa did. 




